
Primary PG ITE:  Target Bank
Strand A:  High Expectations and Managing Behaviour
*In order to achieve the target, it is important that students identify what experiences/training they will need to achieve the target. This will differ between schools but could include, research, observation, co-planning, discussion, INSET, ITaPs, data analysis, work scrutiny etc.
Please note, that some of these targets may need to be broken down into smaller steps dependent upon the RPT and the particular learning required.
	
Autumn Term Placement


	Target 
(what is to be achieved)
	What I will do (examples)
(how to achieve the target – see * above)

	Develop a positive and respectful relationship with the children by learning children’s names and pronouncing them correctly.
	Look at a class list/discuss with class teacher/use `get-to-know you` activities.

	Begin to understand individual children’s motivations and interests.
	Talk to class teacher/use information gained from `get-to-know you activities`/talk to children showing genuine interest about their interests.

	Set professional boundaries with children.
	Research and discuss with mentor/ensure knowledge of school safeguarding requirements/develop `teacher presence through use of ITaP learning/use a calm but clear tone of voice.

	Show an understanding of school’s behaviour policy.
	Discuss school’s behaviour policy with mentor/observe teachers using this policy/use school-agreed praise sanctions and rewards.

	Identify and use fair and positive behaviour management strategies where children are not meeting expectations.
	Research positive behaviour management/discuss strategies with mentor/ensure chosen strategies are consistent with the school behaviour policy/reinforce expectations by using positive behaviour management techniques.

	Learn about goals for pupils (academic, social, personal, emotional) and how these are incorporated into teaching
	Discuss goals for pupils with class teacher or mentor/observe how these are used in classroom teaching/begin to incorporate these goals into own teaching.

	Effectively gain the attention of the class. 
	Research strategies to gain the attention of the class/observe teachers using these strategies/discuss these with mentor/identify which strategies will be appropriate for own class/use and review these strategies.

	Identify how rules and routines are established and use these within own classroom.
	Understand the importance of rules and routines in a classroom/observe these being used and their impact on children’s learning/identify strategies to use and discuss with mentor/if appropriate, incorporate children voice and discuss with the children/introduce and use consistently within the classroom, amending if needed.


	Make clear to children expectations in relation to behaviour/ presentation/transition etc.
	Discuss with mentor/use knowledge gained from observing other teacher/practice modelling clear explanations, positive praise etc with mentor/model and use clear expectations, positive praise etc within the classroom.

	Create a positive and `safe` learning environment. 
	Observe how this is achieved in the classroom/ accept mistakes as part of learning and understand how to correct these whilst maintaining positive learning/ give manageable, specific instructions to manage pupils’ behaviour etc

	Understand the link between pupils’ well-being and behaviour.
	Discuss pupils at risk with mentor/develop ability to identify dips in a pupil’s well-being/discuss ways of supporting pupils with low well-being/understanding and using school procedures for recording these situations.

	
Spring Term – Contrasting Placement


	Target 
(what is to be achieved)
	What I will do (examples)
(also – see *above)

	Encourage all pupils to participate in lessons.
	Research/discuss with mentor what encourages pupils to participate/watch how this is achieved by other teachers/consider how a classroom ethos can reflect positive learning/discuss with mentor the role of praising effort and hard work rather than the outcome etc.

	Create a positive learning culture including `safe` risk-taking.
	Research/discuss what enables a positive learning culture/learn about the importance of accepting mistakes as learning opportunities/consider the link with encouraging pupils to participate/observe other teachers and identify their strategies/agree strategies with mentor, implement and review.

	Consistently use effective classroom management – eg organisation, routines etc 
	Review routines used – are they achieving their goal/ ask mentor to observe routines over a number of lessons – are they being used consistently – why is this important?

	Facilitate the learning of children by checking understanding of instructions.
	Identify how teachers do this/discuss different options with mentor/identify strategies to use/practise and put these in place in the classroom/review and amend if needed.

	Understand the impact of clear instructions on children’s learning and behaviour.
	Identify when a child hasn’t grasped instructions and the impact on learning/compare with a child with a child who has understood instructions/discuss with mentor.

	Develop own behaviour strategies ensuring these reflect the school’s behaviour policy.
	Observe teachers/build up a bank of behaviour strategies/discuss with mentor (pros and cons of different options)/consider the impact of different strategies on different children/select appropriate strategies for class/use strategies and reflect on impact.

	Develop early interventions to stop the escalation of poor behaviour.
	Research non-intrusive behaviour correction techniques (eg non-verbal signals, group praise, 1:1 reminder etc)/observe how teachers use such strategies at earliest opportunity/identify strategies to use/put in place and review with mentor.

	Act as a member of the school community 
reinforcing behaviour expectations outside of own classroom. 
	Observe how teachers use positive behaviour strategies around the school with children in different classes/decide which strategies to use/implement and discuss impact with mentor.

	Develop knowledge of effective conversations with parents and carers in order to build warm and trusting relationships.
	Observe teacher discussions with parents and carers/discuss with mentor techniques used/take part in discussions with parents and carers/review impact of discussions.

	Develop a relationship built on mutual respect with colleagues. 
	Participate in discussions with colleagues/discuss with mentor becoming involved in activities in the wider school/participate in Insets, staff meetings and training opportunities.

	Ensure appropriate pace within lessons to facilitate high expectations for all pupils.
	Discuss issues of pace in lessons with mentors/observe teachers, noting timings of different elements of lessons/incorporate timings into own lesson plans/discuss with mentor different elements of lessons and suggested timings.

	Incorporate challenge for all pupils into every lesson.
	Observe how teachers achieve this/know the needs of children in the class to enable appropriate pitching of lesson/look at teacher’s lesson plans and adaptive teaching techniques/incorporate into own lessons.

	Maintain a positive relationship with all children.
	Observe the setting and retaining of boundaries by different teachers/observe positive behaviour management techniques in a variety of classrooms/show professional interest in children’s hobbies etc/deal positively with mistakes/praise effort.

	Establish a positive relationship with colleagues.
	Listen to and act on advice from more experienced colleagues/ensure personal organisation so meetings are not missed and are attended on time/start to become involved in school life outside of the RPT’s own classroom.




Strand B:  Pedagogy
*In order to achieve the target, it is important that students identify what experiences/training they will need to achieve the target. This will differ between schools but could include, research, observation, co-planning, discussion, INSET, ITaPs, data analysis, work scrutiny etc.
Please note, that some of these targets may need to be broken down into smaller steps dependent upon the RPT and the particular learning required.

	
Autumn Term Placement


	Target
(what is to be achieved)
	What I will do (examples)
(also – see *above)

	Identify the teaching approach in different subjects.
	Discuss teaching methods for different subjects with mentors, class teachers or subjects leads, linking this to knowledge about how children learn.

	Hook pupils into any learning and contextualise it for pupils. 
	Referring to previous lessons/future lessons/ talk about the benefits of the learning/ have a question or image to build their curiosity. 

	Identify children’s prior knowledge. 
	Looking at previous planning/ looking at children’s books or assessments/observing the previous lesson/planning with mentor/participating in planning meetings.

	Use children’s prior knowledge in lesson planning. 
	Working with your mentor to co-plan/ planning a retrieval activity/observe other teachers.

	Use children’s prior knowledge in lesson delivery. 
	Identify different strategies/use a method that is swift, clear and appropriate for the class/make sure prompts to include prior knowledge checks and similar are visible to you during the lesson 

	Activate children’s prior knowledge.
	Including a relevant retrieval activity/responding to insecure prior knowledge in association with mentor.  

	Show understanding of each small teaching step and their sequence needed within the learning for a lesson.
	Look at mentor’s existing planning/observe this in action in the classroom/discuss planned content with mentor in detail/ practice explaining the small steps in advance of the lesson. 

	Use activities in between learning steps to process new learning.
	Talk-partner discussion, whiteboard activities,  journalling, questioning/observe strategies in practice and note how to repeat in an organised way.

	Model the new knowledge/skill that the children are learning.
	Select from a bank of modelling strategies shared at university/observe teachers using different techniques/select most appropriate technique/break down new learning into small chunks/use clear, appropriate vocabulary for the subject.  

	Structure explanations clearly and logically.
	Plan explanations carefully using a small-step approach/discuss with mentor/watch the same lesson taught by a colleague in the same year group/use a diagram to support understanding.

	With support, identify an appropriate strategy to model concept to the children.
	Show expectations of task/use techniques such as thinking aloud to demonstrate thought processes/ refer to scaffolds available/ remind of links to previous lessons within sequence. 

	Show an understanding of the lesson’s learning objective and incorporate this into teaching. 
	Clearly explain what is meant by the LO and specific vocab within it at the start of the lesson/refer to LO throughout/observe techniques used by other teachers.

	Develop an awareness of pace within the lesson, identifying which elements of the lesson need more/less time.
	Discuss pace of lessons with mentor/observe experienced teachers focusing on pace and its impact on the children’s learning/include timings within own lessons/reflect and amend for on-going lessons.

	Use questioning to assess children’s learning. 
	Observe questioning by other teachers/discuss with mentor/ask children `how do they know` in order that they explain their understanding/discuss with mentor after lesson when there have been any misconceptions uncovered. 

	Show an awareness of the different attainment levels and additional needs within the class. 
	Find out about children with particular learning needs in class, EHCPs etc/research and discuss with mentor how to plan for children who learn at different rates/identify children who need additional support or adaptations to enable effective learning/with support, incorporate adaptive teaching techniques into own lessons/draw on experience of mentor and other experienced staff within school.

	Ensure that all elements of a lesson are planned and prepared in advance of the start of the lesson.
	Discuss with experienced teachers how this is achieved/decide how this is going to be carried through in own classroom/ask for support if required/find out where to access resources for lessons/book resources well in advance if needed.

	Self-reflect on lessons taught, identifying positives and areas for development.
	Put time aside to reflect on lessons taught/celebrate achievements/share outcomes with class teacher/identify groups that have made progress and those who have gaps – share with class teacher/discuss strategies to fill gaps in learning.

	[bookmark: _Hlk215054413]
Spring Term – Contrasting Placement


	Target
(what is to be achieved)
	What I will do (examples)
(also – see *above)

	Explain how material is broken down in teaching and sequenced effectively to secure learning.
	Observe an experienced teacher looking at how teaching is sequenced/discuss sequencing with mentor/identify how retrieval of information occurs and why this is important/incorporate relevant activities into own teaching and reflect on impact learning. 

	Demonstrate responsibility for the attainment and progress of children
	Develop knowledge about formative assessment and how to use AFL in the classroom/identify gaps in knowledge and discuss with mentor how to fill these gaps/reflect on lessons to understand issues relating to children’s progress/discuss interventions where needed.

	Show how knowledge develops within a sequence of lessons.
	Identify where the links between lessons can be shared with children/make these links clear to enable the effective development of knowledge/identify ways of retrieving previous knowledge.

	Ensure lessons are pitched accurately according to the learning needs of the children.
	Discuss issue of pitch with mentor – particularly as this is a contrasting placement and children likely to be different ages or at different stages of learning/incorporate accessible challenge into lessons/discuss plans with mentor prior to teaching to check pitch of input.

	Adjust next actions or grouping within a lesson to maximise learning potential. 
	Deepen knowledge around AFL/observe AFL in practice/use AFL and observation during lessons to guide input and support/discuss lesson and outcome with class teacher and how this has impacted on pupil progress/with support, plan best way to fill any gaps and build on progress.

	Take opportunities to further deepen learning within a lesson.
	Develop knowledge of probing questions/observe an expert teacher using these questions/begin to ask more challenging, probing questions of the children/encourage deeper thinking/be aware of next steps in learning.

	Suggest and implement appropriate scaffolding for children to use within the lesson.
	Research types of scaffolds available/discuss scaffolds with mentor/observe where misconceptions/ difficulties in processing lie/use knowledge of scaffolds to support children/discuss choice of scaffolds with class teacher/use and monitor impact. 

	Model new processes and skills showing an awareness of possible misconceptions. 
	Develop knowledge of modelling strategies/observe expert teachers using different types of modelling/talk through steps clearly with children and use questioning/ use worked examples/teach in small steps which link clearly to each other/start to identify misconceptions prior to teaching the lesson – discuss with class teacher.

	Make reasonable suggestions for supporting students with SEND or EAL needs.
	Discuss possible support with class teacher and SENDCo in the setting. 

	Reflect on effectiveness of lessons and make suggestions on how the next lesson may be appropriately adapted.
	Observe an expert teacher and discuss how this is achieved/refer to pupils’ progress against the LO/notice where misconceptions and difficulties in processing lie/feedback to class teacher/discuss next steps. 




Strand C:  Curriculum
*In order to achieve the target, it is important that students identify what experiences/training they will need to achieve the target. This will differ between schools but could include, research, observation, co-planning, discussion, INSET, ITaPs, data analysis, work scrutiny etc.
Please note, that some of these targets may need to be broken down into smaller steps dependent upon the RPT and the particular learning required.

	
Autumn Term Placement


	What I will do (examples)
(also – see *above)
	What I will do (examples)
(also – see *above)

	Explain how models/resources used address the learning target (usually with support).
	Discuss with mentor/ask questions following lessons they observe/observe children/look at outcomes of lessons where named resources used.

	Explain key ideas and knowledge being taught in a lesson.
	Look at planning and previous/following lessons/discuss with experienced colleagues/research as required.

	Research common errors and misconceptions in a topic/lesson prior to teaching.
	Discuss with experienced colleagues – including subject leads/discuss with mentor/observe others/look through children’s books.

	Develop own knowledge of topic prior to teaching.
	Become familiar with the requirement of the National Curriculum for a specific subject (split this into small chunks dependent on what is being taught)/discuss with experienced colleagues and subject leads/research topic/ensure subject knowledge is secure prior to teaching.

	To understand sequence of learning in the appropriate subject. 
	Refer to the National Curriculum/look at school’s medium and long-term plans/familiarise themselves with lesson preceding and following one being taught/identify how curriculum is sequenced.

	To know what subject specific language to teach. 
	Refer to school plans/discuss with colleagues/research vocabulary needed (Tier 3 vocabulary) and be able to explain the meaning of terms/use specific language when teaching that subject.

	Use Standard English when speaking to pupils and in own writing.
	Ensure grammar and spelling is accurate, responding positively to feedback/make timely improvements/research school handwriting policy and mirror this in own writing.

	Audit knowledge, skills, understanding against the Fundamental Skills (select one at a time), setting appropriate targets to develop understanding.
	Carry out audit/identify areas requiring improvement/set a plan of improvement/carry out plan and evaluate/discuss with mentor.

	
Early Reading


	Develop an understanding of systematic synthetic phonics.
	Attend university lectures and complete any follow-up tasks/learn phonics scheme used in placement/discuss with mentor and expert teachers.

	Develop an understanding of how phonics can be used to develop reading, spelling and early writing.
	Observe an expert practitioner teaching and using phonics to aid children’s learning.

	Be able to describe/explain/use the phonics scheme appropriate to own setting.
	Research own scheme/discuss with experienced teachers/observe lessons/work alongside a small group of children/teach sessions. 

	Model and reinforce decoding, segmenting and blending when teaching phonics.
	Research meaning of these terms/ensure good understanding of phonics scheme (see above)/use terms when teaching.

	Deliver phonics lessons from a teacher plan, demonstrating confident subject terminology
	Discuss lesson plan with mentor/adapt lesson appropriately with support from mentor/scrutinise resources to support lesson/look at lessons that precede and follow the lesson RPT is teaching to aid learning of children.

	Use phonics knowledge in lessons other than phonics.
	Observe this being achieved by an expert teacher/discuss approaches with mentor or class teacher/transfer knowledge from phonics lesson into other lessons eg reading and spelling/make links between learning in phonics and reading in other lessons.

	
Early Mathematics


	With mentor support, use appropriate models, images and resources to explain ideas clearly.
	Research resources to support children’s learning in maths/discuss with experienced teachers/observe lessons/work alongside a small group of children/teach sessions. 

	With mentor support, use accurate mathematical vocabulary showing awareness of precise meanings.
	Update own subject knowledge through planning, maths scheme and own research/explicitly teach maths vocabulary and meanings/take feedback and amend teaching appropriately.

	Recognise what the children need to do to meet the learning objective (recall facts, consolidate understanding, new learning).
	Observe expert teachers/look at planning to identify previous learning/discuss progress of learning with mentor or class teacher/identify through observation and discussion with children and teachers where consolidation of learning is required.

	Match learning objectives to appropriate guided and independent tasks.
	Look at planning/discuss with mentor or class teacher/observe a different class who are at a similar stage of learning/co-plan lesson.



	[bookmark: _Hlk215672089]
Spring Term – Contrasting Placement


	 Target
(what is to be achieved)
	What I will do (examples)
(also – see *above)

	Explain how the teaching of a particular subject is informed by development in that subject.
	Discussions with subject lead and experienced colleagues/personal research/university lectures.

	Understand how the curriculum is designed for a specific subject.
	Discussions with subject lead and experienced colleagues/personal research/university lectures.

	Teach individual lessons as well as short sequences of linked lessons (all curriculum subjects). 
	Look at existing planning/co-plan with mentor/discuss sequencing of lessons with colleagues. 

	Plan/adapt a school sequence of learning (eg via medium-term plans) using school’s curriculum design factors.
	Co-plan and discuss with colleagues/ be familiar with what has already been taught this year and the previous year (NC)/see how this links with National Curriculum.  

	Identify how the learning of key concepts progresses over a sequence of learning.
	Scrutinise school planning/discuss with experienced colleagues/note on own lesson plans.

	Anticipate common misconceptions in learning. 
	Share ideas with experienced colleagues – including subject leads/discuss with mentor/observe others/look through children’s books/plan teaching to take account of common misconceptions.

	Ensure learning expectations are pitched correctly for the year group. 
	Respond as directed to focused co-planning support/ be familiar with NC expectations/scrutinise previous planning/discuss with colleagues.

	Begin to make links with wider topics which link to the learning and deepen pupils’ learning. 
	Show familiarity with next steps in learning within the National Curriculum and linking to current events/ real events where appropriate/discuss with colleagues to identify where links can be made.

	Respond effectively to subject-specific questions and use terminology correctly in teaching.
	Research as appropriate/check terms with mentor/identify where subject knowledge needs to improve and do this in a timely manner.

	Use Standard English when addressing pupils  
	Be aware of the use of language and correcting quickly when appropriate. 

	Identify any on-going gaps against fundamental skills, seeking support to address these.
	Act swiftly on feedback/seek support from the university if required/discuss with mentor.

	Identify learners not making appropriate progress.
	Observe children during learning/ask questions to reveal children’s understanding/discuss with TA or other adults in classroom/scrutinise children’s books against intended learning/discuss adaptations with mentor.

	
Early Reading


	Understand progression with early reading.
	Personal research/university learning/discussions with experienced colleagues/use knowledge to explain stage of child’s reading.

	Identify key features of phonics teaching and incorporate into own lessons.
	Use own knowledge and suggest strategies to mentor when co-planning/identify these when observing experienced colleagues/incorporate into own teaching.

	Plan and teach coherent four-part phonics lessons.
	If a scheme is used, adapt plans accordingly/plan jointly with mentor or class teacher initially/discuss with phonics lead/share completed plan with mentor or class teacher.

	Pronounce phonemes correctly without schwa.
	Observe colleagues/take feedback for improvement from observations/re-visit training videos for phonics scheme.

	Adapt activities for the learning goal.
	Identify needs of learners/discuss adaptations with mentor/implement adaptations/adapt `in the moment` during lessons/reflect and update following teaching/take feedback from observations.

	Begin to draw on learners’ phonics knowledge in the wider curriculum.
	Observe expert teachers making links with phonics during general teaching/remind children of phonetic knowledge/identify misconceptions in spelling and reading and seek to address these in subsequent teaching.

	
Early Mathematics


	Identify the most appropriate models, images and resources to support learning.
	Draw on previous experience and observations/scrutinise planning/discuss with expert teachers/observe teaching at a similar stage of learning/conduct own research/explain reasons for adopting and rejecting different models and resources.

	Use accurate mathematical vocabulary sharing clear and accurate explanations where required.
	Draw on previous learning/research as required/discuss with mentor/check children’s understanding.

	Use small stakes questioning to assess understanding before moving on to more independent tasks. 
	Observe expert teacher/plan questioning in advance/be able to change the direction of a lesson in response to children’s answers/reflect post-lesson to identify areas for questioning in next lesson

	Build an understanding of what it means to master a concept in maths.
	Conduct own research on maths mastery in an identified concept/ scrutinise school planning or scheme/observe expert teachers with a focus on mastery/ conduct post lesson discussions with expert teachers/reflect on own teaching against knowledge of mastery.

	Adapt within a lesson and/or use dynamic grouping to aid effective learning.
	Observe this being done by an expert colleague/use questioning and observation to identify learning needs of children/listen closely to answers and use follow-up questions if required/consider if there is a general lack of understanding through an AFL task for the whole class.

	Plan opportunities to discuss learning strategies used with expert colleagues.
	Take the initiative to organise these meetings/share honestly and listen to feedback, acting on this as required/plan lessons jointly listening closely to the ideas of experienced colleagues.

	Incorporate an appropriate balance of discussion, modelling, practice and consolidation into a lesson.
	Observe expert colleagues/co-plan the next lesson based on previous learning/input timings onto lesson plans to guide the balance in a lesson/use scaffolds as required to support learning.






Strand D:  Assessment
*In order to achieve the target, it is important that students identify what experiences/training they will need to achieve the target. This will differ between schools but could include, research, observation, co-planning, discussion, INSET, ITaPs, data analysis, work scrutiny etc.
Please note, that some of these targets may need to be broken down into smaller steps dependent upon the RPT and the particular learning required.

	[bookmark: _Hlk216184946]
Autumn Term Placement


	What I will do (examples)
(also – see *above)
	What I will do (examples)
(also – see *above)

	To be able to explain the importance of questioning learners.
	Research different question types/discuss use of different question types with mentor/observe expert teacher with questioning as focus/be able to describe the impact of different question types.

	Include key questions in the planning and teaching of lessons.
	Discuss with mentor and/or other expert teachers why certain questions are used at certain points in lessons/decide with mentor what questions are needed and when in a lesson/evaluate impact of use of questions after lesson.

	Plan and ask questions that are designed to assess the understanding of the children.
	Create appropriate questions and discuss with mentor/use questions in a lesson, noting the response/evaluate impact of questioning post lesson and, with mentor, decide on next steps.  

	Understand importance of assessment to move learning on (assessment for learning)
	Observe a lesson focused on AFL/discuss impact of AFL in that lesson with teacher/consider and discuss next steps based on the AFL.

	Reflect on relevant assessment strategies used.  
	Observe colleagues, asking questions about the assessment used/consider which assessment strategies are applicable in different contexts and discuss with mentor.  

	Recognise and explain the role of a teacher in independent learning time.  
	Observe expert teachers/identify how these teachers support independent learning/note the importance of questioning/plan to incorporate this into own lessons/discuss outcome with mentor.  

	To provide oral/written feedback in line with the school’s feedback policy.  
	Read and understand school’s feedback and marking policy/ask questions about policy if unsure/observe policy in use/scrutinise children’s  books/mark alongside mentor/check-in with mentor after marking just a few books independently.

	To understand how the LO is used in marking and make evaluative judgements with support. 
	Scrutinise marking of expert teachers, discussing judgements against the LO/mark alongside expert teacher/check-in with mentor when marking independently.

	Identify those children who have made progress in lessons and those who need support.
	Observe the ways this is carried out by expert teachers/build up a bank of intervention strategies to use to support children/identify strategy to use in teaching a particular lesson/reflect on impact of strategy.



	
Spring Term – Contrasting Placement


	 Target
(what is to be achieved)
	What I will do (examples)
(also – see *above)

	Plan opportunities for AFL within a lesson.
	Build up a bank of AFL strategies from own research and observation of others/identify appropriate strategies for context and check with mentor/observe impact of strategies and evaluate. 

	Check children’s understanding within a lesson.
	Build up a bank of AFL strategies from own research and observation of others/choose quick AFL tool to check for understanding during the lesson/in advance have a number of teaching options dependent upon the outcome of AFL within a lesson.

	Plan for misconceptions.  
	Research common misconceptions/scrutinise planning/discuss with experienced teachers/look at children’s books/incorporate knowledge into planning and teaching to anticipate children’s misconceptions. 

	Gather information about children’s attainment and progress. 
	Use AFL techniques/observe children/use of questioning/observe experienced teachers/discuss with support staff in the classroom/identify misconceptions through marking.

	Ensure children are supported to achieve the lesson objective.
	Observe experienced teachers/use reading and university learning on adaptive teaching/incorporate appropriate adaptive strategies into lessons/identify children at risk of not meeting the objective.

	Understand curriculum expectations in a particular subject for their year group.
	Look at National Curriculum/scrutinise school planning/discuss with subject leads and mentor.

	Contribute to Pupil Progress meetings.  
	Observe a meeting, expectations and the preparation required/initially alongside the mentor, collect data through observations of children/outcome of AFL and marking/organise information and present logically. 

	Support with summative assessments. 
	Understand how the summative assessment links to expectations for the subject/discuss how this data is used by the school and links with data from AFL/carry out marking as required, discussing results and next steps with mentor.

	Keep appropriate records of children’s progress.
	Understand and use the school’s assessment system/discuss with mentor and assess alongside/know `what a good one looks like`/be able to discuss individual progress against year group/national benchmarks.




Strand E:  Professional Behaviour and Well-Being
*In order to achieve the target, it is important that students identify what experiences/training they will need to achieve the target. This will differ between schools but could include, research, observation, co-planning, discussion, INSET, ITaPs, data analysis, work scrutiny etc.
Please note, that some of these targets may need to be broken down into smaller steps dependent upon the RPT and the particular learning required.

	
Autumn Term Placement


	What I will do (examples)
(also – see *above)
	What I will do (examples)
(also – see *above)

	Understand the School Safeguarding Policy.  
	Read the school’s Safeguarding policy/attend INSET or staff meeting/discuss with mentor/meet with DDSL/be confident with reporting system in school. 

	Be able to explain the importance of the role of safeguarding within a school.
	Look at KCSIE/discuss with DSl or DDSL/discuss with mentor/ask questions about the school’s context.

	Understand how to be professional in school. 
	Observe colleagues – how they behave, and language used to address their peers and parents/discuss dress code for staff/willing to learn from others.

	Contribute to the wider life of the school.  
	Discuss requirements with mentor/attend school meetings (Team, staff, INSET) as well as Parent meetings/support with school clubs, visits etc.

	Understand the role of support staff.
	Observe the class teacher’s interactions with support staff and how they communicate tasks and information regarding the children/discuss role with support staff/include support staff in planning.

	Support children’s well-being. 
	Find out about previous well-being interventions for children/plan and co-plan lessons to cover PSHED  curriculum requirements/alongside mentor, discuss class needs and identify lessons that can support issues as they arise. 

	Understand the effect well-being can have on a child’s learning. 
	Discuss with mentor and/or SENDCo/ observe children/find out how children can be nurtured in school to meet particular needs/work with a child requiring nurture. 

	Observe experienced teachers  
	Work with mentor to establish a focus for an observation and staff to observe/organise observations independently/note learning from observation and discuss with mentor.

	Manage own workload effectively.
	Discuss how this can be achieved with mentor/find a way of organising self/up-date e-portfolio weekly/attend weekly mentor meetings/manage time well/seek help if required from mentor or university.

	To be conscious of work life balance. 
	Discuss with mentor and other teachers how this can be achieved/be able to explain the importance of positive well-being/seek support when needed/maintain good self-organisation. 

	
Spring Term – Contrasting Placement


	Target
(what is to be achieved)
	Target
(what is to be achieved)

	Follow safeguarding procedures in the school. 
	Discuss safeguarding reporting procedures/observe mentor reporting an incident/alongside mentor, contribute to the reporting of an incident.

	Contribute to the wider life of the school 
	Discuss opportunities with mentor/complete a display linked to a subject they have taught/participate in assemblies/take part in break duties and comment on role of the adult/contribute ideas to team planning/collate and prepare resources for team.

	Form good working relationships with TAs 
	Observe and discuss with mentor how this can be achieved/observe support staff in class/discuss with support staff how they support children and the interventions and scaffolds used.

	Understand the role of a TA 
	Shadow a TA/discuss role with TAs/discuss with mentor.

	Use and support a TA effectively in the classroom.
	Identify ways that communication with a TA can occur (eg through a book, planner etc)/include TA support in planning/evaluate impact of TA deployment.

	Know who in school to ask for specialist support and be able to identify when this is needed.
	Find out about roles of specialist staff in school/research signs to look for/discuss with mentor/identify children in need of intervention.

	Communicate effectively with parents.  
	Observe mentor and other teachers/give verbal feedback at start and end of day/attend parents’ evenings/observe parents’ evenings/contribute to parents’ evenings alongside mentor.

	Consider the effect of cognitive overload on children’s learning. 
	Apply previous learning on cognitive load to own planning/scrutinise mentor’s planning to identify how cognitive overload for children can be avoided/plan teaching in small steps/utilise retrieval to aid working memory.

	Consider the effect of cognitive overload on self and be aware of own work-life balance.
	Research how to maintain a positive work-life balance/talk to others in school about how this can be achieved/involve the university if feeling overloaded/establish routines and effective time-management/implement strategies to manage own well-being.

	To be aware of the importance of a positive relationship with children  
	By getting to know the children and showing them that you interested in them. 

	Meet deadlines independently.
	Discuss deadlines with mentor/schedule weekly meetings/identify time for completing e-portfolio/be aware of university and school requirements and plan to meet these.




