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[bookmark: _Toc215175795]1. Welcome and Introduction 
 
‘The human relationship and the conversational learning between mentor and mentee is essentially about learning in a social context and the learning which takes place, because it is social, externalised and internalised, is of a higher order.  
Coaching and mentoring then reach the parts that other forms of learning just cannot reach’ (Gray et al, 2016, p109) 
 
Welcome to the University of Reading’s guidance for Reading Partnership Mentors (RPMs).  RPMs are a vital component of beginning teachers’ development, and it is our hope that this handbook will provide a comprehensive overview of the RPM’s role.  The role of the RPM is a complex one, as you are the conduit between the Reading Partnership Teacher’s (RPT) growing knowledge and understanding of teaching and their application of this in the classroom during their school placements.  As such, we have developed a research-informed curriculum for mentors which recognises the importance of the role and develops each RPM’s capabilities as a mentor and competence in supporting each RPT to implement the ITE curriculum.  
This handbook consists of information about the ITE Curriculum (what the RPTs learn) and how this should be implemented during school placements, facilitated by RPMs.  It details the University of Reading’s Mentor Curriculum, including key information and guidance for RPMs.  Please read this handbook in conjunction with other programme-specific guides.   
Dr Rachel Roberts 
Principal Lead Mentor 
 
[bookmark: _Toc215175796]2 Key Information  
 
[bookmark: _Toc215175797]2.1 Contacts 
	Name 
	Role 
	Email 

	Cara Broadhurst 
	Professional Programme Director, BA Primary Education programme

	c.broadhurst@reading.ac.uk
 

	Jane Austen Armstrong

	Mentor Lead for BA Primary Education programme

	j.austenarmstrong@reading.ac.uk
 

	Liz Henley 
	Placements Coordinator (arrangements) 
	ioeschoolplacements@reading.ac.uk 
 

	Dr Rachel Roberts 
	Mentor Lead for the IoE
	r.l.roberts@reading.ac.uk 

	Dr Catherine Foley 
	Head of ITE (submit complaints here)
	c.m.foley@reading.ac.uk  


 
[bookmark: _Toc215175798]2.2 Placement Dates
This handbook covers the whole placement, which is on the following dates:
· Diagnostic week: Mon 8th Dec to Fri 12th Dec (Week 1)
· ITaP 5: (Runs w/b 12th Jan.) In school all day Wednesday 14th Jan, Thursday 15th Jan and morning of Friday 16th Jan
· ITaP 6: (Runs w/b 19th Jan.) In school all day Tuesday 20th Jan and Thursday 22nd Jan 
· Main block: Mon 26th Jan to Fri 20th March, exc. half term (Weeks 2 to 8)

[bookmark: _Toc215175799]2.3 Your Mentor Curriculum Dates
· All mentors need to engage with the item shaded green (Curriculum and ITaP video + written guidance)
· If you are a certificated mentor, you only need to additionally attend the item shaded pink (Mentoring Refresher)
· If you are new to mentoring or not yet certificated, the suite of yellow shaded items is for you to engage with.

*  Please note, certificated mentors are those who gained our new certification in 2024-25 or who held Level 3 certification under our old scheme. Alternatively, if you have completed training as an ECT mentor, or gained an NPQLTD or completed mentor training in 2024-25 with another ITE provider, then you are certificated via that route. 

· Your school will only be able to claim back funding at the end of the year from the DfE for any training you have actually completed. (Further information will be sent in May to ITTCos and bursars.) 
· We will collect evidence of who has completed what through very short confirmation forms and supply this information to the DfE. 

	Year 3 Mentor Curriculum Outline (in date order)

	Item
	Who?
	Date
	Duration

	Module 1: What is a mentor? 
Online live session

	New and non-certificated mentors
	Tuesday 25th November
4 to 5pm
	1 hr

	Mentoring Refresher: Welcome back!
Online live session
	Only for mentors with certification.
	Wednesday 26th November
4 – 4:30pm
	30 mins

	Curriculum and ITaP Familiarisation
Pre-recorded video + time to read handbooks and guidance 
	All mentors
	Released on Tuesday 26th November
	2 hrs

	Pre-Christmas Week of Placement

	Module 2: Reflective Conversations
Pre-recorded video
	New and non-certificated mentors
	Released on Friday 12th December
	45 mins

	The Good Practice Guides
Pre-recorded video + time to read the Guides
	New and non-certificated mentors
	Released on Friday 12th December
	45 mins

	Christmas Vacation 

	Module 3: Target Setting and Challenging your RPT
Online live session

	New and non-certificated mentors
	Wednesday 21st January 
4 to 5pm
	1 hr

	Main Placement Teaching starts

	Tutor Visit 
(Interim Progress Review)

	All mentors
	During the placement – arrange date with the tutor
	2 hrs

	Mentor Reflection 
Completion of 500-word online reflection 
	Necessary to gain certification
	Released on Monday 16th March
	Up to 1 hour




[bookmark: _Toc215175800]2.4 Your Mentor Hub
The UoR ITT Mentor Hub is an online space where training materials and placement documents are available for all of our Reading Partnership Mentors 
The link to the BA Ed homepage is - BA Primary Education (QTS) – University of Reading Mentor Hub You do not need any password or log in details for it. 
You will need to use it regularly, so we suggest you bookmark it. There is a Year 3 Mentor Curriculum page where all recordings, screencasts and materials will be placed that relate to your training. The other relevant page for you is the BA Ed Placement Documentation page, where you can download any handbooks, pro-formas or other paperwork.

	 
[bookmark: _Toc215175801]3 Partnership Vision 
Our intent is that our Reading Partnership Teachers (RPTs) develop into: 
· Evidence-informed teachers 
· Compassionate professionals 
· [image: ]Pedagogically-skilled practitioners 
· Creative critical thinkers 
· Ethical community participants 
 
 
 








[bookmark: _Toc215175802]4 Helpful to know - FAQs

[bookmark: _Toc215175803]4.1 How should I introduce my RPT to my class?
Please introduce your RPTs as ‘visiting teachers’ using their title and surname, e.g. Miss Carden. Please only use first names if that is your school policy for how the children address all staff. Further guidance about what to do with them in their first week is given in the Year 3 SE Handbook.

[bookmark: _Toc215175804]4.2 What are the expectations for attendance and absence? 
RPTs are told that attendance on School Experience is mandatory. They must submit any advance requests for days off to their supervising tutor, who will make a decision based on the usual limitations for permitted absence in teaching. If a request is granted, the RPT MUST inform you in good time about the absence.
If they miss any days due to illness, they are expected to notify you as early as possible on the day , before the children arrive and in accordance with your school’s policy for communicating absence.  They are also expected to inform their supervising tutor and the programme admin email address.
If your RPT misses a day at school for an authorised reason or for illness or because of an emergency school closure, they do not need to organise to make this day up. However, if they have an extended absence and therefore struggle to have sufficient evidence to pass, then they will need to resume the missed time after the official placement end date. You and the Supervising Tutor will be the ones to make the judgement call as to whether the missed time is needed, in consultation with the Professional Programme Director.
RPT Job Interviews
Your RPT might begin to apply for ECT teaching posts during their time with you. They are advised to focus on the placement and to seek jobs in earnest after the placement is over but there will doubtless be some jobs that are advertised early. If they are offered an interview, RPTs must be excused from school for the day or half-day. This should not come out of their PPA unless they have more than one interview within a week. However, they are not permitted to use placement days for travel to interviews (back home) or for tours of prospective schools. 

[bookmark: _Toc215175805]4.3 What school inductions for safeguarding should take place?
RPTs and placement schools (ITTCos and DSLs) have shared responsibility for ensuring that all RPTs receive an appropriate induction at the start of their school placement (typically this would be on their first day but in all cases should be by the end of their first week – i.e. Friday 12th December). This induction should follow the school or setting policy, but must include as a minimum (following page 8-9 of KCSIE):
1. Meeting the Designated Safeguarding Lead (or their nominated Deputy) for an induction and receiving their contact details. 
2. Being made aware of the systems within the school, college or setting which support safeguarding, and having these explained to them. 
3. Receiving and having explained the:
a. Child protection policy 
b. Behaviour policy 
c. Staff behaviour policy (sometimes called a code of conduct)
d. Safeguarding response to children who are absent from education, particularly on repeat occasions and/or prolonged periods
e. Role of the designated safeguarding lead (including the identity of the designated safeguarding lead and any deputies)
Whilst an RPT should never have to manage a safeguarding situation without rapid support, they must always feel confident that they understand and can implement the school or setting’s procedures. 
Please note that RPTs should also be given access to the school Health and Safety for staff policy and the GDPR Data Protection policy.
Please note that prior to your school induction to safeguarding, RPTs have also attended our introduction to safeguarding which includes reading KCSIE Part 1 and submitting notes on it. They have also taken part in detailed safeguarding training with a safeguarding professional.

[bookmark: _Toc215175806]4.4 How does mentoring work when job sharing?
Where a job share exists in a classroom where an RPT is being mentored, both teachers must accept some of the mentoring load, although we will expect one of the teachers to nominate themselves to be the ‘main mentor’. (This would usually be the teacher who is in the class for the greater period of time.)
As both teachers will need to provide mentoring support (to ensure the RPT has opportunities for continuous dialogue and reflection) strong communication systems will need to be set up to pass on feedback and updates. The main mentor would usually be the one to attend the Final Progress Review meeting, drawing on their colleague’s views.

[bookmark: _Toc215175807]4.5 Do I have to assess my RPTs?
Yes, there is an assessment element to your role. It will include formal observations of your RPT teaching and completion of a formal assessment form. Full information about this is given in section 6.

[bookmark: _Toc215175808]4.6 What should I expect at the tutor visit?
Pre-visit
· The tutor will liaise jointly with you and your RPT about the best date for that works for everyone. You may need to advise them about parking.
· The day before the visit, the RPT should email an Observation Summary form to the tutor, with Section A completed.
· The day before the visit, you should complete the Interim Tab of the RPT’s Assessment of Progress form and email it to the tutor.
· On the morning of the visit, the RPT needs to make sure any planning they have done for the lesson (whatever format it’s in) is printed and ready for the tutor to pick up.

During the visit
· The ideal schedule for the tutor to follow is to: 1) observe the RPT teaching part of a lesson (with you jointly observing); 2) meet with you; and then 3) meet with you and the RPT jointly to discuss the observed lesson and review overall progress.
· When the RPT joins you, you should lead the joint discussion about the lesson, in the way you normally would, starting off with the RPT’s reflections on the learning.
· The tutor will contribute to the joint discussion, and also be the scribe for completing the form.  
· The Tutor will then complete a Tutor Review form, which includes a discussion about your interim comments and grades, as well as other checks on how things are going. You will have a joint action plan for next steps by the end of this.

After the visit
· The tutor will email the Observation Summary form and their Tutor Review form to you and your RPT. 

[bookmark: _Toc215175809]4.7 What should I do if I have concerns about my RPT?
Initially, please just gently encourage them; we find that giving really explicit instructions about what you expect is often effective. Feeding back when they have done well also encourages repeat behaviour, as it does with children!
Subsequently, your RPT’s practice would be identified as being of concern if:
· They often fail to respond to feedback given.
· After guidance, they struggle with applying elements of practice that were covered in their Year 1 and 2 university-based curriculum and should be at the consolidation stage by now (i.e. they are not making appropriate progress).
· It seems likely they will not meet one or more of the Teachers’ Standards at the end of the placement.

Contact the Supervising Tutor so that extra support can be agreed. A common aspect of extra-support is that very specific steps or success criteria are outlined for the RPT so they know what to do to be successful. Such support is initially recorded on an Extra Support Form (ESF).
Where a ‘Not Met’ judgement is the possible outcome for a particular Standard, then this form is mandatory and must be used to document what is happening. We cannot fail RPTs who have not previously been placed on Extra Support processes.
ESFs are usually drawn up with the RPT present but if that is not possible then you or the Tutor should complete it. It must always be initiated with the full knowledge of the RPT and the Tutor. Our Tutors can advise you and the RPT on strategies that will be helpful and discuss what is best for everyone. To reduce duplication, whilst your RPT is on an ESF, you do not need to complete the targets section on their Weekly Reflection. Just write, ‘Please see ESF’ in the target box instead.
Appendix 4 offers an example of a completed Extra Support Form; please use this as a guide. If the RPT continues not to make sufficient progress you should ensure you discuss this promptly with the Tutor.
If concerns develop over professional conduct, it is acceptable for you to have a quiet chat with the RPT to help them correct their behaviour or find out if anything is troubling them. If that does not resolve things, please contact their Supervising Tutor and discuss together whether university reinforcement is required.
Please note that contact details for the university Student Welfare Advisors can be found at -https://student.reading.ac.uk/essentials/_support-and-wellbeing/support-arrangements/welfare.aspx 
[bookmark: _Toc215175810]4.8 Can I leave my RPT to teach independently?
Each RPT is an individual and all will have different needs. However, they will all benefit from a combination of some independence and some supportive monitoring. By the latter half of the block placement, it is expected that your RPT will be left to teach independently for some half or whole days, whilst at other times you will continue to check and comment on their development. When you are not in the classroom, you must ensure that at all times your RPT knows where you will be or how to seek help from another staff member.

[bookmark: _Toc215175811]4.9 What is the ‘REP’?
In their final year, the RPTs do a Research Engagement Project (REP), linked to their placement with you.
For the REP, they look through your School Improvement Plan (SIP) before Christmas, and, with the help of you and a senior leader, identify an improvement priority (or a sub-aspect of a priority) to plan some research for. 
They read around that area and are given university guidance about research design, before designing a small research project that would ideally support your school to develop the SIP priority. In the final fortnight of the placement, they present this design to you and any other relevant staff members for feedback on their design. We give you a ‘School Stakeholder Feedback Form’. This brief form is so that they can use your feedback after placement is over to improve or alter their design before they submit it in poster form to us for their summative assessment. 
They do not actually carry out the research – unless you would like to discuss such an undertaking with them for after the placement is over!

[bookmark: _Toc215175812]4.10 How do I gain Mentor Certification?
Non-certificated mentors can gain their University of Reading Partnership Mentor certificate by doing two things:
· completing all of the yellow training in section 2.3 above, 
· submitting the Mentor Reflection (max. 500 words) in March. 
If you are keen to gain certification, please remember to complete the very short confirmation forms for each bit of training.
Once you are certificated, you will not be expected to re-engage with the full mentor curriculum in subsequent years (whichever UoR ITE programme your RPT is from). You will only need to do the Mentor Refresher and the curriculum familiarisation 
Part of gaining the Mentor Certification may involve being invited to speak at one of our Partnership Mentor Training events.   
Mentors may also be interested in taking our Master’s Level mentorship module (EDM190 ‘Developing Mentoring Excellence’ - 200hrs of study; blended learning; 20 M Level credits).  Please contact pgecsecondary@reading.ac.uk for further information.  

[bookmark: _Toc215175813]5 The RPT Curriculum and Mentor Checklist
This section aims to explain the three stages of the placement and how mentors can support these. It should be read in conjunction with the RPTs’ Year 3 SE Handbook and the ITaP 5 + 6 Teacher Guidance. 
[bookmark: _Toc215175814]5.1 Prior Learning and the Placement Aims
At this stage, the Year 3s have experienced most of their taught curriculum. 
	Across Year 1 and 2, they learned about:

	· The science of learning and features of effective teaching.
· Pro-active and reactive behaviour management for lessons and transitions.
· Designing sequences of learning with appropriate progression.
· Assessment as a tool for learning in both summative and formative terms.
· Groups that can face barriers: EAL, Pupil Premium and SEND.
· Teaching that is inclusive to all.
· The role of the teacher in facilitating personal development, emotional literacy and wellbeing.
· Safeguarding to Level 1.
· Teacher professionalism and responsibility
· Subject knowledge and pedagogy across all subjects in the primary curriculum, including RE and Citizenship, with a greater emphasis on English, Maths, Science and PE.

They did a KS1 placement in Year 1 and a KS2 placement in Year 2.

	Recently, in Year 3 they have learned about:

	· Learning psychology and the concept of executive function, including its relationship to various Special Educational Needs.  
Includes ITTECF 7.3

	· The needs of neurodivergent learners and the varied spectrum of need that these cover. 
Includes ITTECF 5.7, 7.2 and 7.7

	· Features of greater depth teaching and learning that can be applied across curriculum subjects with consideration of how to scaffold towards independent exploration.
Includes ITTECF 1.3, 3.6 and 3.8

	· Inclusive lesson planning for diverse needs and minoritised groups
Includes 5.2, 5.7, 7.2 and 7.4

	· Appropriate support and management for chln who present frequent or extreme emotional dysregulation, including how the therapeutic approach works.
Includes ITTECF 7.4, 7.5, 7.7 and 8.6

	· Further consideration of the Relationships, Health and Sex Education curriculum.
Includes ITTECF 7.3

	· The links between physical and mental wellbeing and the impact on development and cognition.

	· The significance of appropriate TA deployment, drawing on the work of the MITA project, as well as mechanisms for communication and establishing a mutually supportive relationship. 
Includes ITTECF 8.3 and 8.5

	· The considerations for working with and communicating to parents; the parental role in child learning; and good practice in setting homework.
Includes ITTECF 4.1, 5.7 and 8.4

	· Evidence-informed approaches for supporting pupils with EAL across the curriculum
Includes ITTECF 5.3 and 5.7

	· The need for well-planned and targeted interventions and how to identify the pupils who may need these.
Includes ITTECF 5.3 and 5.7

	During the Intensive Training and Practice (ITaP) weeks after Christmas they will learn about:

	· How to develop respectful relationships with TAs and find workable systems to communicate with them about their daily tasks.
· How to develop positive relationships with parents in a pro-active way.
· How to manage one-to-one conversations with parents on challenging issues.
· Understanding barriers to learning for individual chln with SEND
· Ways to manage an adapted curriculum for chn working significantly above or below ARE.
· Being supported by the SENDCo and supporting the SENCo to support them



The aims of this placement are to:
· Develop and consolidate their skills in designing and delivering teaching, learning and assessment across sequences of lessons.
· Consolidate their behaviour management skills, showing understanding of trauma that may lead to non-compliant behaviour. 
· Provide opportunities for them to practise liaison with and deployment of TAs, within the school’s policy.
· Develop their ability to set homework.
· Develop their skills in managing relationships with parents and carers.
· Expand their understanding of summative assessment and how to support judgements.
· Ensure they have taught all curriculum subjects, especially those they have not had the opportunity to teach so far.
· Widen their understanding of how a school community fits together and their role within that.  

[bookmark: _Toc215175815]5.2 The diagnostic week - 8th to 12th Dec
The purpose of the diagnostic week is for the RPT to learn as much as possible about your class, the curriculum and your school before they break for Christmas. Tasks for the RPTs to do in this week are listed in their Year 3 SE Handbook. They are designed to ensure they learn about the children in the class, grasp the key policies of your school and collect information about the curriculum they will teach later. 
RPTs are also required to take the register a little and read a class story, as well as teaching once from your plans. The purpose of this is for the children to see the RPT at the front of the class and accept them as a teacher.
[bookmark: _Toc215175816]5.3 Intensive Training and Practice (ITaP) – 12th to 23rd Jan
An ITaP is a block of ‘Intensive Training and Practice’. The DfE mandate that we provide 6 weeks of this on our programme, additional to school placements. Our RPTs are therefore doing two ITaP weeks per year of their training. 
The key idea behind ITaP teaching is that the RPTs have a very tight learning focus for the week and that in that time, they learn about, deconstruct, and draft an aspect of teacher practice. They do lots of this in university but some days of an ITaP have to be in school so they can enact what they have been learning about and drafting. The idea is that their ‘trying it out’ follows on directly from the drafting done the day before and is followed with immediate reflection back in university to end the week.
The Year 3 ITaP topics are:
ITaP 5: Working with other adults (w/b 12th January)
· Days in school – all day Wednesday 14th Jan, Thursday 15th Jan and morning of Friday 16th Jan
ITaP 6: Adapting teaching for those with SEND (w/b 19th January)
· Days in school – all day Tuesday 20th Jan and Thursday 22nd Jan
We ask that you please keep these days marked in your calendars as days to keep clear of special activities or after school meetings.
For both ITaPs we have provided guidance for you in a ITaP 5 + 6 Teacher Guidance document instead of burying the information in this handbook. The guidance document, on your Mentor Hub on the BA Ed Documentation page, is only a few pages longs and is designed to distil the information as much as possible for easy reading. 

[bookmark: _Toc215175817]5.4 The Block Placement – 26th Jan to 20th March

As with the diagnostic week tasks, the Year 3 Placement Curriculum for the block placement (the teaching, tasks and experiences the RPT is expected to do) is in their Year 3 SE Handbook. Please read this. We suggest you print a copy.
Although our placement curriculum refers to the different strands of learning being covered, as this is a final placement, we assess the RPTs’ learning at the end of the placement against The Teachers’ Standards (Appendix 1). The Placement Curriculum is planned to support an RPT to be able to meet these by the end of the placement. Although we do not ‘teach to the assessment’ you will find it useful to refer to The Teachers’ Standards and to our Final Placement - Exemplification of Teacher’s Standards Achievement document from your Mentor Hub to see what your RPTs are working towards. 
Our placement curriculum draws on the Initial Teacher Training Early Career Framework (ITTECF). The ITTECF is a statutory document that outlines the minimum all initial teacher trainees are entitled to in their learning, both in terms of content and how they learn it.  
The ITTECF is a lengthy document and you should find that we have done the job for you of breaking it up across the placements, but do please still use it to check any references you need. In our curriculum, a numbered ITTECF reference, e.g. ITTECF 4.2, refers to a ‘Learn that…’ statement that we have taught the RPTs; a ITTECF reference with a letter after it, e.g. ITTECF 3H, refers to a ‘Learn how to ‘ statement that you need to facilitate.
Link to the ITTECF - https://www.gov.uk/government/publications/initial-teacher-training-and-early-career-framework 
Our Staged Planning Support Flowchart documents how RPTs’ planning should be supported throughout the different stages of their development (Appendix 1). At the start of this final placement, RPTs would normally be used to working in Phase 2 and should move into Phase 3 as the placement unfolds, depending on their readiness. What is important though, is that whatever level they are at, ALL RPTs should have co-planning support at the start of the placement (see checklist below). 
[bookmark: _Toc215175818]5.5 Your Mentor Checklist

	
	Required Support
	Use as a tickbox

	
	Diagnostic Time - Monday 8h Dec – Friday 12th Dec (1 week)
	

	1.
	Look at the comments on your RPT’s AoP form from Year 2 placement. Try to gain a picture of how your RPT was working and what professional development foci they now have. NB You will not need the AoP after this as we are introducing a revised version. This means that when it is your turn to contribute to the AoP, you will download the new version from your Mentor Hub and NOT write on the existing one. 
	

	2.
	Read the Year 3 School Experience (SE) Handbook. This details everything that is required of the RPTs, including their Placement Curriculum, which you need to be familiar with. Please also access the ITTECF (link on previous page).
	

	3.
	Ensure the DSL or their nominated representative carries out the safeguarding induction as per section 4.3 above.
	

	4.
	Give a general introduction - a tour of the school, introductions to other staff, training on the photocopier, access to the computer network etc
	

	5.
	Discuss the RPT’s School-Based Tasks for the diagnostic week and make appropriate arrangements, paying particular attention to:
· the need to discuss topic content for one subject in Spring 2 with your RPT
· the need to discuss your School Improvement Plan (must be this week)
· the dates when lessons need teaching in specific slots next term (Thurs 15th Jan and Thurs 22nd Jan)
· the need for a curriculum design meeting
· the need to meet to discuss the pupils in the class
· which policies need sharing
	

	6. 
	Discuss the School-Based Tasks for the remainder of the placement (pages 19 to 29) and begin to think ahead about appropriate arrangements.
	

	7.
	Carry out an induction to the school’s Phonics Scheme and Maths Calculation Policy as appropriate – these could be done by English or Maths subject leaders.
	

	8.
	At the end of the week, have a Weekly Meeting and provide a written weekly summary on the Weekly Reflection form. (This is in the e-portfolio and you access this through your RPT.) It may be limited as it is only the first week.
	

	
	Over Christmas/ the RPT break
	

	1.
	Keep in touch with your RPT via email or other agreed methods.
	

	2.
	Ensure your RPT is part of any team discussions about the ITaP-related lessons they will teach on Thursday 15th Jan and Thursday 22nd Jan (see SE Handbook, task 9). Planning for the 16th will need to take place via email. They may benefit from seeing your overall plans for the ITaP weeks too, just to help them feel in the loop.
	

	
	ITaP 5 – week beg 12th January
	

	
	In this ITaP, RPTs will be in university sessions on Monday and Tuesday, and Friday afternoon.
They will be in your school all day on Wednesday 14th Jan and Thursday 15th Jan and the morning of Friday 16th Jan.
Full details about their learning and tasks is in the ‘ITaP 5 + 6 Teacher Guidance’.
	

	
	ITaP 6 – week beg 19th January 
	

	
	In this ITaP, RPTs will be in university sessions on Monday, Wednesday, and Friday.
They will be in your school on Tuesday 20th Jan and Thursday 22nd Jan.
Full details about their learning and tasks is in the ‘ITaP 5 + 6 Teacher Guidance’.
	

	
	Block School Experience – Monday 26th Jan to Friday 20th March (7 weeks)
	

	
	To happen at some point:
	

	1.
	Liaise with the Supervising Tutor re a date for the Interim Progress Review visit. The tutor will also arrange a Final Progress Review meeting as close to the end of the final week as possible. 
	

	2.
	If your RPT is placed in a KS2 class, ensure that they have taught a sequence of 3 Phonics lessons in any appropriate class at some point during the block. (Those in KS1 should be teaching Phonics anyway.) 
	

	Formal Observation
When you implement the observation requirements below, it is essential that you (in conjunction with other colleagues) see a range of subjects, including any subject the RPT is inexperienced in. In most cases it will be normal to do more than the minimum number of observations. To support with this range of observations, we provide subject Good Practice Guides (see your Mentor Hub). We ask that you read the relevant guide for the subject you will be observing before you observe it.
Informal Observing
Observation of a Year 3 RPT should not be restricted to the formally planned observations. Although there is a clear need to allow a final year RPT some independence to learn to cope without mentor support, they will still benefit from informal, ongoing observation some of the time. Your presence in the classroom for 40% of the week will allow you to:
· Gain a fully rounded picture of your RPT so you can summarise trends in the weekly summary.
· Give informal feedback and encouragement in between lessons
· Monitor subject knowledge delivery 
· Act as a TA for your RPT and give feedback from a particular group’s or child’s perspective

	
	Week 2
	

	1.
	Observe your RPT teach a lesson and provide written feedback via notes and the summary sheet (minimum of once per week) or invite other colleagues to do so. Ensure the correct box at the end of the form is ticked.
	

	2.
	Co-plan the English and Maths weekly planning with your RPT along with any other lessons they will be teaching. Be prepared to give feedback on your RPT’s plans/slides before they teach them.
	

	3.
	Support your RPT with evaluating and assessing chln’s learning as well as their own effectiveness.
	

	4.
	Have a Weekly Meeting to evaluate the week and provide written feedback and targets on a Weekly Reflection form. At this meeting please also discuss:
· The RPT’s future teaching timetable – Week 3:  65%
· PPA time – one day per week in total
· RPT’s opportunities to develop their targets or do tasks
	

	
	Week 3
	

	1.
	Observe your RPT teach a lesson and provide written feedback via notes and the summary sheet (minimum of once per week) or invite other colleagues to do so. Ensure the correct box at the end of the form is ticked.
	

	2.
	Co-plan the English and Maths weekly planning with your RPT along with any other lessons they will be teaching. Be prepared to give feedback on your RPT’s plans/slides before they teach them.
	

	3.
	Support your RPT with evaluating and assessing chln’s learning as well as their own effectiveness.
	

	4.
	Have a Weekly Meeting to evaluate the week and provide written feedback and targets on a Weekly Reflection form. At this meeting please also discuss:
· The RPT’s future teaching timetable – Week 4:  65%
· PPA time – one day per week in total
· RPT’s opportunities to develop their targets or do tasks
	

	5.
	You will need to complete the Year 3 Interim tab on the RPT’s Assessment of Progress form with some brief comments and indications of grades – IN TIME FOR THE TUTOR VISIT (Interim Progress Review). This will either be this week or in Week 4.
· You can use the Final Placement: Exemplification of Achievements in the Teachers’ Standards document to help you. IF THERE ARE ANY GRADE Ns (‘Not on track’) - i.e. a fail grade – discuss these with the tutor as a matter of priority. Extra Support processes will be triggered.
· The tab will be discussed at the tutor visit, but you can talk it through with your RPT beforehand if an opportunity occurs.

	

	
	Week 4
	

	1.
	Observe your RPT teach a lesson and provide written feedback via notes and the summary sheet (minimum of once per week) or invite other colleagues to do so. Ensure the correct box at the end of the form is ticked.
	

	2.
	Co-plan the English and Maths weekly planning with your RPT along with any other lessons they will be teaching. Be prepared to give feedback on your RPT’s plans/slides before they teach them.
	

	3.
	Support your RPT with evaluating and assessing chln’s learning as well as their own effectiveness.
	

	4.
	Have a Weekly Meeting to evaluate the week and provide written feedback and targets on a Weekly Reflection form. Think about whether extra support seems needed. At this meeting please also discuss:
· The RPT’s teaching timetable – Week 5:  65% 
· PPA time – one day per week in total
· RPT’s opportunities to develop their targets or do tasks
	

	
	Week 5
	

	1.
	Observe your RPT teach a lesson and provide written feedback via notes and the summary sheet (minimum of once per week) or invite other colleagues to do so. Ensure the correct box at the end of the form is ticked.
	

	2.
	Support your RPT to plan the weekly plans and other lessons more independently by ensuring you have talked through objectives/ideas/previous plans. Be prepared to give feedback on your RPT’s plans/slides before they teach them.
	

	3.
	Support your RPT with evaluating and assessing learning as well as their own effectiveness.
	

	4.
	Have a Weekly Meeting to evaluate the week and provide written feedback and targets on a Weekly Reflection form. At this meeting please also discuss:
· The RPT’s teaching timetable – Week 6:  70%
· PPA time – one day per week in total
· RPT’s opportunities to develop their targets or do tasks
	

	
	Week 6
	

	1.
	Observe your RPT teach a lesson and provide written feedback via notes and the summary sheet (minimum of once per week) or invite other colleagues to do so. Ensure the correct box at the end of the form is ticked.
	

	2.
	Support your RPT to plan the weekly plans and other lessons largely independently by ensuring you have talked through objectives/ideas/previous plans. Be prepared to give feedback on your RPT’s plans/slides before they teach them.
	

	3.
	Support your RPT with evaluating and assessing chln’s learning as well as their own effectiveness.
	

	4.
	Have a Weekly Meeting to evaluate the week and provide written feedback and targets on a Weekly Reflection form. Look again at the Grading Criteria Statements. At this meeting please also discuss:
· The RPT’s teaching timetable – Week 7:  80%
· PPA time – one day per week in total
· RPT’s opportunities to develop their targets or do tasks
	

	
	Week 7
	

	1.
	Observe your RPT teach a lesson and provide written feedback via notes and the summary sheet (minimum of once per week) or invite other colleagues to do so. Ensure the correct box at the end of the form is ticked.
	

	2.
	Support your RPT to plan the weekly plans and other lessons independently by ensuring you have talked through objectives/ideas/previous plans. Be prepared to give feedback on your RPT’s plans/slides before they teach them.
	

	3.
	Support your RPT with evaluating and assessing learning as well as their own effectiveness.
	

	4.
	Have a Weekly Meeting to evaluate the week and provide written feedback and targets on a Weekly Reflection form. Look again at the Grading Criteria Statements. At this meeting please also discuss:
· The RPT’s teaching timetable – Week 8:  80% (across subjects)
· PPA time – one day per week in total
· RPT’s opportunities to develop their targets or do tasks
	

	5.
	This week OR next, your RPT should arrange to do their ‘Stakeholder Presentation’ to you and one or more senior leaders. This presentation informs their Research Engagement Project – see section 4.8. Please support them to arrange a suitable time and place for this.
After the presentation, you and/or your colleague will need to complete the School Stakeholder Feedback form (just some brief notes to help the RPT think about improvement) and share it with them. The form is on your Mentor Hub.
	

	
	Week 8
	

	1.
	Observe your RPT teach a lesson and provide written feedback via notes and the summary sheet (minimum of once per week) or invite other colleagues to do so. Ensure the correct box at the end of the form is ticked.
	

	2.
	Support your RPT to plan the weekly plans and other lessons independently by ensuring you have talked through objectives/ideas/previous plans. Be prepared to give feedback on your RPT’s plans/slides before they teach them.
	

	4.
	Provisionally fill in the Year 3 Final Tab of the Assessment of Progress Form: discuss the grades with your RPT ready for the Final Progress Review meeting. 
	

	5.
	Attend the Final Progress Review meeting (online), as arranged with the Supervising Tutor.
	

	7.
	Email the Assessment of Progress form to us by Friday 27th March* (primarypartnership@reading.ac.uk ). Please cc the Supervising Tutor and RPT into this email.
	

	8.
	Check the RPT’s Attendance Tracker in the e-portfolio is correct.
	



[bookmark: _Toc215175819]6 Observations, Meetings and Assessment

[bookmark: _Toc215175820]6.1 Observations and Post-Lesson Discussion
Please use our procedure for formal observations for any written feedback you give to your RPT. This involves making notes onto the planning during the lesson and then having a post-lesson dialogic discussion about the lesson, during which you should write up the key  points together on the Observation Summary Form. You and the RPT should both contribute to these points. This is the same procedure used by tutors. You can fill in the form by hand or electronically, but please ensure that a copy of the written feedback is given to the RPT promptly.
Appendix 3 contains examples of the Observation Summary Form as well as some guidance to assist you. Please make sure you are familiar with these expectations; quality lesson feedback is essential to focus RPTs on the impact they are having and to help them construct thinking that helps them to develop. Part of feedback is the setting of targets that are explicit, followed by review of these; there are examples of these too. 

[bookmark: _Toc215175821]6.2 The Weekly Meeting
The Weekly Review Meeting should take place towards the end of each week and have a defined structure and tight focus. It is for review and planning ahead. We suggest:
· 30 mins – Review of RPT’s achievements and learning that week and agreement of targets. Please complete your section of the Weekly Reflection form (in the e-portfolio) during this discussion.
· 30 mins – Using a timetable, plan when the RPT will teach next week, and the formal observations and PPA. This should ensure a smooth running of each week.

We advocate using instructional coaching techniques (Knight, 2022) in learning conversations with final placement RPTs. The key elements of this are:
· RPTs and mentors work together as partners who are solving a problem or seeking improvement.
· The mentor isn’t the ‘expert’ but has expertise to share.
· The RPT has control (within school policy) over the decisions ultimately taken on what gets focused on or what strategies are applied. 
· Conversations should involve the mentor being an active listener to the RPT’s trains of thought.
· Conversations should involve the mentor utilising questioning that will deepen the RPT’s reflections.
· Learning conversations should be part of the Impact Cycle below:

[image: A diagram of a process
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· Identification of what the focus for improvement should be will come from reviewing the current reality of performance, e.g. a lesson observation or a sequence of linked practice observed across the week. This stage also includes identification of a teaching strategy to help reach the improvement target.
· Learning involves the mentor supporting, potentially by: sharing a checklist for implementing the chosen strategy; modelling the chosen strategy when the RPT is observing them; prompting the RPT after teaching as to when they could have modified their practice to include the chosen strategy.
· The improve stage should see the RPT implement the change to their practice. It should be supported by the mentor and RPT gathering data (observing) as to how it has been implemented and what impact it has had on children’s learning or behaviour. The two should discuss this, to confirm a shared view of the direction of progress, making adaptations to next steps and re-reviewing until the improvement target is met. 

· Adapted from Knight, 2022, https://www.instructionalcoaching.com 

Please do remember that your school is given a lump sum payment for taking your RPT and this can be used to provide cover for meetings.  
[bookmark: _Toc215175822]6.3 The Primary Good Practice Guides
The Good Practice Guides have been developed to help establish a partnership-wide understanding of good practice in relation to curriculum subjects. The guides are carefully written to allow for individual school differences in curriculum and expectations. 
Guides are currently in place for all primary National Curriculum subjects, RE and EAL. They are accessible from the Mentor Hub.
They are a tool to support subject-specific discussion and target setting, either in relation to specific lessons or when stepping back to reflect at weekly level about professional development targets for the coming week(s).

[bookmark: _Toc215175823]6.4 Assessment of the School Experience
RPTs receive a Pass or Fail result overall for this School Experience. This is determined by assessment against The Teachers’ Standards. To achieve a Pass overall, the RPT must achieve Grade M (Meeting) in every Teachers’ Standard (1 to 8 plus Part 2); if they have a fail grade (Not Meeting) for one or more Standards, they cannot be awarded a pass.
We use these grades:
· M – Meeting (pass)
· N – Not Meeting (fail)

Please note: no RPT can be awarded an ‘N’ grade (fail) in their Final Progress Review without having been previously made aware of this possibility and placed on Extra Support processes.
Start of the placement
· Your RPT will email you their Assessment of Progress form (AoP) at the start of the placement. This allows you to see their achievements on previous placements and their priorities and action plan for this placement. 

Interim Progress Review (visit)
· This happens during the supervising Tutor visit in Week 3 or 4.
· Download a new AoP form from your Mentro Hub and complete the Year 3 Interim Tab on the RPT’s AoP form by grading the RPT for being ‘On track’(O) or ‘Not on track’ (N) for each Teachers’ Standard.
· During the visit, the tutor will discuss your interim assessment with you and the RPT.
· They will also ask various questions to check that certain things are being covered and will summarise all of the information they collect on a Tutor Review form.
· At the end of the form, the tutor will make a judgement as to whether the RPT is ‘On track to pass’ or ‘below expected level’ as well as working with you to identify key next steps. This may include an Extra Support Form where necessary.

Final Progress Review (online meeting)
· In the final week, you will need to provisionally fill in the grades and comments that you think are appropriate for Year 3 Final tab on the AoP and discuss these with the RPT. There should be no surprises; all parties will have had conversations about expected grades at the Interim point in the placement and Extra Support Forms will have been put in place to support Grade Ns, so any of these will have been targeted and most likely improved upon. 
· You will need to email this to the tutor 24 hrs before the Final Progress Review meeting; your RPT will also prepare some evidence for the tutor to look at.
· In the meeting, 
· If the RPT has been ‘on track to pass’, the tutor will confirm the pass to the RPT, before initiating a discuss to ensure the RPT can articulate what they have learned. There will be some discussion about ECT targets and how to prepare for an interview.
· If the RPT is borderline or on Extra Support processes, this discussion will take longer and the pass will not be confirmed until the end. These RPTs will have their ECT targets discussed in a post-placement tutorial with a programme director.

After the placement
· You will email the AoP form to the primarypartnership@reading.ac.uk email address ensuring that you cc the Tutor and RPT. Please name the file ‘surname, first name, Year 3’.

Advice on grading
To support you in the grading process, there is the Final Placement Assessment Guidance: Exemplification of Achievements in the Teachers’ Standards document. It is not a set of criteria that all need to be met, rather it is examples of what meeting each standard could look like. Please note that to meet the Teachers’ Standards, the RPT will need to be teaching the prescribed amount and not receiving excessive amounts of support at the time of the assessment.
PLEASE REMEMBER: WE DO NOT GRADE RPTs AGAINST THE PERFORMANCE OF AN EXPERIENCED TEACHER; WE CONSIDER THEM AGAINST WHERE THEY ARE AT IN THEIR TRAINING. Please use the exemplification to guide you. In all discussions about final gradings the tutor reserves the right to make the final decision.
Each tab of the AoP also asks you to confirm if the statutory Fundamental Skills for English and Maths have been met by the RPT in the context of the placement. These are detailed on their own tab on the AoP for your reference. Please take care to look at these, particularly at the interim stage, so that you and the RPT can come up with an action plan for demonstrating any missing skills. If they have NOT shown the Fundamental Skills by the end of the placement, you and the tutor must ensure that very specific targets are put on the AoP for the RPT as they only have until June to rectify gaps.

[bookmark: _Toc215175824]7 Roles and Responsibilities 
The RPT is supported in their development principally by three professionals, as set out below.  
 
 
RPT
RPM
(You!)
ITTCo
University 
Tutor



[bookmark: _Toc215175825]7.1 The Reading Partnership Mentor (RPM) Role 
The Reading Partnership Mentor is responsible for supporting, guiding, and coaching the RPT, so that RPTs can develop and flourish in their classroom practice in their school experiences.  This involves providing the RPT with an appropriate timetable, attending relevant University training, and meeting with the RPT each week. The RPM adjusts the training programme in school to meet the individual needs of the RPT, liaising with other members of the school to ensure consistency of approach.  
Mentors must communicate regularly with their ITTCo, in order to ensure that the Partnership Agreement is being fully implemented, and that the RPT has every opportunity to engage fully with the ITE curriculum. 
The primary responsibilities of an RPM are: 
1. Meet with RPT/s to find out about them, creating a robust and mutually respectful, professional relationship. 
2. Support the RPTs: 
a. Formally, via a mentor meeting once a week, to be recorded on the Weekly Planner (found in the RPTs ePortfolio which the RPT’s will share with the mentor), setting effective and appropriately challenging targets. (During block placements only.)
b. Informally, with regular opportunity for reflective discussions, encouraging RPT’s to identify the positives 
3. Collaborate with and support RPTs to plan, teach and assess, being mindful of expectations at each stage of training.  
4. Observe lessons/group work (at least one per week, if possible) and provide constructive written and verbal feedback. 
5. Support RPTs to meet the Assessment Descriptors (see the Mentor Hub) as relevant to the placement / Teacher Standards. Examples of how the RPT’s have done this should be recorded on the ePortfolio claims with a link to the location of the evidence in the ePortfolio (or elsewhere). 
6. Support RPTs with their School Based Tasks, drawing on evidence-based research. 
7. Assess the RPT, being mindful of their progress through the BA Ed programme and particular expectations for this stage in their training  
8. Notify the Supervising Tutor if there are any worries or queries, identifying where progress is a cause for concern and liaise with the RPT, ITTCo and university to devise an appropriate support plan  
9. Attend and complete all mentor curriculum sessions as outlined in the Mentor Curriculum Outline.  
 
For the mentor, mentoring provides:  
1. A catalyst to reflect upon one’s own practice  
2. A way of developing personal and professional skills further  
3. Opportunities to network with other professionals  
4. Job satisfaction and increased self-esteem  
5. New opportunities for career and professional development  
 
[bookmark: _Toc215175826]7.2 The Initial Teacher Training Coordinator (ITTCo) Role 
The ITTCo is responsible for organising and quality assuring Initial Teacher Training in the school and are centrally involved in mentor selection. This involves supporting the University with the implementation of Intensive Training and Practice (ITAP) activities and the Mentor curriculum. ITTCos are responsible for any arrangements necessary for on-site Progress Reviews (e.g. parking).  
The primary responsibilities of an ITT Co-ordinator are:   
1. To prepare and implement a policy for ITE within the school.  
2. To manage and support the team of mentors, ensuring that they understand the demands of their role and facilitate the sharing of good practice by meeting with them at intervals to share good practice and monitor the progress of the RPTs across the programme.  
3. To support the RPTs in their implementation of the University of Reading’s ITE curriculum.  
4. To introduce the RPTs to the ethos and working procedures of the school and to key members of staff.  
5. To provide training for RPTs on safeguarding and on the relevant school policies, completing all inductions. 
8. To arrange for each RPT to be attached to a class and work alongside the class teacher (if not the mentor). 
9. To observe each RPT once during their placement and give written feedback on the lesson.  
10. To monitor and contribute to the assessment of the RPTs’ progress towards the placement descriptors or The Teachers’ Standards for the award of Qualified Teacher Status as applicable by supporting the assessment and AoP writing process where necessary  
11. To support the Quality Assurance monitoring procedures of the university programme and thereby strive for continual improvement in the quality of both school-based and centre-based training.  
12. To engage with the DfE’s ITTECF and support the University’s efforts to embed this within the wider curriculum.  
[bookmark: _Toc215175827]7.3 The University Tutor Role 
The University Tutor is responsible for monitoring, supporting and feeding back to the RPT. They work very much in conjunction with the RPM, even though much of their work is done remotely through reading the RPTs’ e-portfolio. They will visit once during a placement, to observe some teaching but also to talk to you and the RPT about their practice and their progress, as well as to answer questions.
The primary responsibilities of a Supervising Tutor are:
1. Support the Trainee Teacher (RPT) in working towards and achieving the Teachers’ Standards. 
2. Visit the Trainee Teacher (RPT) on placement as required. 
3. Conduct joint observations of lessons with the Mentor.
4. Contribute to the monitoring and assessment of the Trainee Teacher by giving verbal and written feedback as required by the University.  
5. Contribute to the monitoring and assessment of the quality of training and mentoring provided by the Partner. 
6. Provide support to the Mentor as required, including arranging additional training for the Mentor. 
7. Act as a point of contact between the Mentor, ITTCo and University. 

[bookmark: _Toc215175828]8 Other information

8.1 [bookmark: _Toc215175829]Appeals Process
In the unlikely event that you wish to appeal your RPT’s result, you should contact the Programme Director (Professional). This must be done by Friday 27th March 2025* and you should contact primarypartnership@reading.ac.uk in order to do so.
Before contacting the university you should ensure that you have looked at the Final Placement Assessment Guidance: Exemplification of Achievements in the Teachers’ Standards and can justify your reasoning; Consider whether you will have the support of your school ITTCo or the Tutor. We will examine all perspectives and make a final decision. You will be notified, in writing, of the outcome.
* Exceptions will be made on a case by case basis where an RPT is continuing for longer in the assessed part of the placement.

[bookmark: _Toc215175830]8.2 Dealing with Harassment Claims
The University expects the placement providers it works with to have clear and appropriate processes in place for dealing with any disclosure of harassment, bullying and/or sexual misconduct, including fair investigation procedures.  
Any student making a disclosure or against whom a disclosure is made, will be supported appropriately by the placement provider and the University as required.  
Students continue to have access to all University support services while on placement.

8.2 [bookmark: _Toc215175831]Moderation and External Examiners
A small group of tutors, including the programme leadership, complete moderation of about 10% of each cohort of RPTs; these can be for a variety of reasons e.g. new partnership school, to see a range of grades etc. Moderation is usually by attendance at the Final Progress Review meeting. If we moderate your RPT, you will be informed that an additional tutor is attending this meeting.
Our External Examiners will visit a small number of RPTs during the Year 3 School Experience for a lesson observation and discussion. A range of RPTs is usually seen. Again, you will be informed if your RPT will be visited.
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[bookmark: _Toc215175834]Appendix 1 – Staged Planning Support Flowchart

	Phase 1

	At the beginning of their ITE training, RPTs need to understand the decision-making processes involved in designing lessons, as well as having supported practice in the designing process. This reduces their cognitive load down to having to focus on the delivery of the lesson. This means that, most usually, the following scaffolding is appropriate:
· Use of existing plans: extensive use of these (including pre-existing slides) is encouraged.
· Planning with colleagues: all RPT lessons (or parts of lessons) should be co-planned you. This means you explaining the lesson content to the RPT, fleshing out the detail of delivery and adjusting it (inc. slides) together.
· Formats: planning should remain on the school plans but the RPT is expected to write their own lesson script on a UoR Lesson Design Sheet* for their own benefit. They can check these with you. 
· Use of Generative AI: it is unlikely that AI will be an appropriate tool to use to develop planning. RPTs may use Generative AI to create resources, with the usual care for accuracy, if it is the most appropriate tool.
*adaptations for neurodiverse ways of thinking are welcome.




	Phase 2

	Moving into the middle stage of their training, RPTs need to start thinking about the overall content and aims of a unit of work and how their lesson(s) fits within that learning. They will continue to need some supported practice at planning lessons but should begin to test their capabilities too in planning some content. Consequently, the following scaffolding is appropriate:
· Use of existing plans: existing planning, within the context of the medium-term plan, can be used for most lessons each week. However, from Week 4 onwards, once a week the RPT should plan one lesson ‘from scratch’ using only the objective and basic advice.
· Planning with colleagues: in the first half of the placement, RPT lessons should be co-planned/adapted by you and the RPT. After that, two lessons per week should be identified that will benefit from co-planning, whilst the RPT attempts to be a bit more independent with the others.
· Formats: planning should remain on the school formats provided but RPTs must refer to the ‘Checklist for Adapting Planning’ in their SE Handbook to ensure they are making class-specific tweaks and have thought through the detail. If they need it, they can continue using a UoR Lesson Design Sheet* to create a script to aid their delivery.  
· Use of Generative AI:  it is unlikely that AI will be an appropriate tool to use to develop planning. RPTs may use Generative AI to create resources, with the usual care for accuracy, if it is the most appropriate tool.
*adaptations for neurodiverse ways of thinking are welcome.




	Phase 3

	As the RPT moves on towards independence, they are likely to contribute more to weekly sequences of learning and be able to innovate on school plans. Co-planning experiences will still be needed near the start of a placement though, and they should work as part of the planning team each week. Consequently, the following scaffolding is appropriate:

· Use of existing plans: these can be used as the basis for most lessons each week, but once a week the RPT should plan one lesson ‘from scratch’ using only the objective and basic advice. 
· Planning with colleagues: planning and adapting should initially be done in co-planning meetings with you until your RPT is more confident to take it on independently. Subsequent lessons can be planned by the RPT, with basic input and checking only. 
· Formats:   planning should remain on the school formats provided but RPTs must refer to the ‘Checklist for Adapting Planning’ in their SE Handbook to ensure they are making class-specific tweaks and have thought through the detail. (The ‘from scratch’ lesson can be planned on the UoR Lesson Design Sheet* if no slides are needed, or slides can be created on school formats or the UoR Slide Planner Template and Covershee*t. 
· Use of Generative AI:  it is unlikely that AI will be an appropriate tool to use to develop planning. RPTs may use Generative AI to create resources, with the usual care for accuracy, if it is the most appropriate tool.
*adaptations for neurodiverse ways of thinking are welcome.




Towards the end of their training, RPTs are generally expected to plan to a level where: 
· Children make progress
· Lesson time is used effectively 
· Modelling, questioning and explanations are used well
· Assessment strategies are used purposefully
· Specific needs are taken into account
· Adults are appropriately deployed

If they are not achieving as stated above:

The RPT, mentor and/or tutor may identify the need to increase the detail in the planning process by returning to an earlier phase to support the relevant aspect above. This should be documented as extra support.
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TEACHERS’ STANDARDS 

PREAMBLE 
Teachers make the education of their pupils their first concern, and are accountable for achieving the highest possible standards in work and conduct. Teachers act with honesty and integrity; have strong subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge positive professional relationships; and work with parents in the best interests of their pupils. 

PART ONE: TEACHING 

A teacher must: 
1 Set high expectations which inspire, motivate and challenge pupils 

• establish a safe and stimulating environment for pupils, rooted in mutual respect 

• set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 

• demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils. 

2 Promote good progress and outcomes by pupils 

• be accountable for pupils’ attainment, progress and outcomes 

• be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these 

• guide pupils to reflect on the progress they have made and their emerging needs 

• demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching 

• encourage pupils to take a responsible and conscientious attitude to their own work and study. 

3 Demonstrate good subject and curriculum knowledge 

• have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings 

• demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship 

• demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject 

• if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics 

• if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies. 

4 Plan and teach well structured lessons 

• impart knowledge and develop understanding through effective use of lesson time 

• promote a love of learning and children’s intellectual curiosity 

• set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired 

• reflect systematically on the effectiveness of lessons and approaches to teaching 

• contribute to the design and provision of an engaging curriculum within the relevant subject area(s). 

5 Adapt teaching to respond to the strengths and needs of all pupils 

• know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively 

• have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these 

• demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development 

• have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them. 

6 Make accurate and productive use of assessment 

• know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements 

• make use of formative and summative assessment to secure pupils’ progress 

• use relevant data to monitor progress, set targets, and plan subsequent lessons 

• give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback. 

7 Manage behaviour effectively to ensure a good and safe learning environment 

• have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy 


• have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly 

• manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them 

• maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary. 

8 Fulfil wider professional responsibilities 

• make a positive contribution to the wider life and ethos of the school 

• develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support 

• deploy support staff effectively 

• take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues 

• communicate effectively with parents with regard to pupils’ achievements and well-being. 
PART TWO: PERSONAL AND PROFESSIONAL CONDUCT 
A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career. 

• Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by: 


o treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position 

o having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions 

o showing tolerance of and respect for the rights of others 

o not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs 

o ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law. 


• Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality. 


• Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities. 
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Lesson feedback starts with agreement in advance of the lesson of the core focus of your feedback. This should be identified by the RPT on the Lesson Observation Summary form and should be related to one of their current professional development targets or areas for development. This keeps the impetus to drive improvement in the areas that need it and it is a constructive way of supporting the RPT. This doesn’t mean that you won’t comment on anything else at all, but it does ensure that they get feedback on the element they have been working on and are not overloaded with too many things to think about.
The feedback discussion will be greatly helped by notes made during the lesson. Make sure the RPT has provided a copy of their planning (in whatever format they are using at that time). As you observe, annotate the plan with notes or questions on what you see. These will relate to the identified focus but should also relate to impact on learning, encompassing stronger and weaker features seen. (Making sure you position yourself so that you can see children’s reactions is useful.) These annotations will be a reliable aide memoire to support the post-lesson discussion and allow you to begin to identify strengths and areas for development.
If possible, allow the RPT time to reflect a little and formulate their own appraisal of the lesson. They could annotate their own copy of the plan, or just think through their key thoughts in relation to their professional development focus and children’s learning.
Separate out any emotional responses to the lesson. Teaching observed lessons can trigger emotional (affective) reactions in any professional and RPTs are as susceptible to this as anyone if not more so. This would mean it should be acknowledged but then put jointly to one side so that the lesson content can be discussed more analytically, or it may mean delaying the feedback discussion until later in the day if the response is particularly significant.
Ensure a reflective conversation takes place and not just a filling in of the Lesson Observation Summary form. Feedback is best understood if a dialogue occurs that allows the RPT to construct their own understanding. This means ascertaining the RPT’s views on practice and listening to see how they might confirm your thoughts, surprise you or influence your next comments. It is also an opportunity for you to challenge some of their appraisal and begin to build new perspectives. 
Start with ‘What did you want the children to learn?’ This is a highly effective question for focusing on the main objective and sharpening thinking around that; it is non-affective and incisive. In general, questions are often a vital part of feedback. For example, the comment “There was poor behaviour during that transition,” makes the RPT a passive recipient, whereas rephrasing this as “What do you think started the poor behaviour during that transition?” means that a dialogue is begun and the RPT is challenged to think.  
As the conversation evolves, identify points to be recorded on the Lesson Observation Summary, bearing these points in mind:
· Any lesson feedback should comment on the impact made on the children’s learning. This is why we are all here and is a key factor in deciding how successful a lesson has been. 
· Be clear and positive about things done well. Two repeated comments that RPTs make are: “My feedback just stated what I’d done; it didn’t say if it was good” and “My feedback only listed the criticisms”. A statement like “The praise in the plenary linked to the objective,” can be transformed into approval easily: ‘You added good value to the plenary by linking it nicely to the objective”. RPTs thrive on positive reinforcement.
· If your lesson feedback is specific to the pedagogies and approaches of the subject being taught it is more likely to be helpful to the RPT in developing them as a teacher of that subject. Use the relevant Good Practice Guide for the observed subject to support this.
· Always remember where the RPT is in his/her training. Expectations increase as the RPT progresses through their programme and thus feedback – and targets – should be manageable from the RPT’s starting point. 
· Ensure the agreed targets are developmental. i.e. do they articulate what greater proficiency or skills in the identified area look like? Will they help the RPT develop rather than simply tick something off a list
RPTs are not graded on individual lessons but it is important that the most relevant achievement box at the end of the form is ticked/highlighted. The training process is a transparent one and all parties need to understand what progress is being made, either for reassurance or to ensure no misunderstandings occur.
Don’t write up your feedback ‘in best’! As long as feedback is readable and can be understood by others, it can be in note form, use bullet points or include amended bits. It should be done whilst meeting together, as we are not in favour of anything that requires duplicated effort!
Example completed Observation Summary Forms are available on your Mentor Hub. 
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This is now available on your Mentor Hub.
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