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[bookmark: _Toc204174773]Disclaimer

This is a guide for the convenience of students and staff. Formal Ordinances and Regulations are given in the University Calendar (www.reading.ac.uk/calendar/), in the Programme Specification (available at www.reading.ac.uk/progspecs/) and in relevant module descriptions (http://www.info.rdg.ac.uk/module/); should there be, or appear to be, any conflict between statements in this handbook and the full Ordinances, Regulations, Programme Specifications or module descriptions, the latter shall prevail. 

Although the information in this handbook is accurate at the time of publication, aspects of the programme and of School practice may be subject to modification and revision. The University reserves the right to modify the programme in unforeseen circumstances, or where the process of academic development and feedback from students, quality assurance processes or external sources, such as professional bodies, requires a change to be made. In such circumstances, revised information will be issued. Information provided by the School in the course of the year should therefore be regarded, where appropriate, as superseding the information contained in the handbook. 

Please keep this handbook in a safe place as you will need to refer to it throughout your programme.

Date of Publication: August 2025

PGCE students visiting The Globe Theatre 2018
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Welcome to the Secondary English course.  We hope that the course is an informative, thought-provoking, enjoyable, and challenging programme of study.  

By the end of this programme of study our intent is for all our graduates to develop four key traits of a Reading Partnership Teacher. These are:

· Critical Curriculum Thinkers
· Responsive and Reflective Practitioners
· Ethical Community Participants
· Research-Informed Professionals

Underpinning all of these will be a commitment to teach English passionately and knowledgeably, so that all pupils, no matter their background, prior attainment or school setting can make excellent progress in English.

We know that teacher learning occurs as the learner tries to make sense of information gained both by experience and instruction, and an important way of making sense is through reflection and dialogue. This is shown in how you will be encouraged to teach, and in how we design the course to enable your learning. As a postgraduate you are expected to work independently using your ability to explore the research and theoretical foundations of learning and teaching English, to analyse your own experiences in school, to compare and contrast theory and practice, and as a result of this evaluation to draw conclusions which lead you to your own individual approaches to teaching and self-development.

Consequently, the course requires a high degree of focus, application, commitment and hard work both in the university and during teaching practice in school.  We hope that you will make the most of your time here to achieve your ambitions, to become an asset to the teaching profession and wider community, and to find the process fulfilling and enjoyable.

We look forward to a successful year,

The English Education Subject Team
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[bookmark: _Toc204174522][bookmark: _Toc204174775]1. Important Information 

This Subject Guide is designed to introduce you to the Secondary English course.  It provides basic information about the structure and content of the course - additional material will be issued as the course proceeds.  This Subject Guide is complementary to the Secondary Manual of Guidance and we have tried to avoid duplication, although in some cases it is inevitable.  We ask that you read it all the way through at the start of the course and refer to it when necessary.

[bookmark: _Toc204174523][bookmark: _Toc204174776]a. English University tutors

Subject Leader: Dr Rachel Roberts
Responsible for:

· Overall management and leadership of the course, including teaching or organising Subject Method sessions
· Overseeing assessment of your written work and assignments
· Supporting and quality-assessing your experience on school placements 
· Sharing the responsibility with your school-based subject mentor for assessment of practical teaching standards

Tutor contact details:

	Tutor
	Contact email
	Office

	Dr Rachel Roberts
	r.l.roberts@reading.ac.uk
	L19 G07

	Robert Baldock
	Robert.balcock@reading.ac.uk
	



Programme administrator contact details:
Secondary ITE Administrators
Support Centre (London Road Campus), Student Services, L16 G04, 0118 378 2626, pgcesecondary@reading.ac.uk 

Student support contact details:
Student Support Coordinators
0118 378 2611
ssc.ioe@reading.ac.uk
London Road Campus Support Centre is open Monday – Friday between 8.30am and 5.00pm


[bookmark: _Toc204174524][bookmark: _Toc204174777]b. Pre-enrolment English Site and Tasks

You will have received an invitation to join a pre-enrolment page:
https://www.reading.ac.uk/education/offer-holders-pgce-secondary
This is a starting point for your thinking about the course and will include recommended reading and guidance to pre-course tasks and a forum for you to get to know the other English RPTs.    

[bookmark: _Toc204174525][bookmark: _Toc204174778]c. Blackboard Ultra 

Blackboard Ultra is the Virtual Learning Environment and web-based learning platform used by the University of Reading. No special software is needed to use it; all you need is a web browser. You will need to make use of this system regularly during your training year. 

As tutors, we will be making frequent use of Blackboard during the year. Presentations and resources used in Subject Method sessions will be posted on Blackboard, as will relevant announcements and communications for the English cohort. 

Details and documents related to assessment tasks will be placed on Blackboard at appropriate times during the year as well.  


[bookmark: _Toc299108633][bookmark: _Toc206220264][bookmark: _Toc204174526][bookmark: _Toc204174779]d. Email contact

After enrolment we will not be using your personal email addresses to communicate with you. University staff will communicate with the subject cohort via BlackBoard, and when making individual arrangements you will be emailed on your university account. You are encouraged to make contact with your Tutor, Subject Leader or Programme Director, as appropriate, when you need to discuss something.  

[bookmark: _Toc299108525][bookmark: _Toc206220158]Please check your university email on a daily basis in the working week. Keep in regular contact especially when you are on school-based practice. 


[bookmark: _Toc204174527][bookmark: _Toc204174780]e. Professional Expectations

The PGCE programme is a professional training programmes.  Training to be a teacher means that you are expected to demonstrate the professional attributes of a teacher in your approach to both your school practice and University-based study.  Therefore, you are expected to:

· Attend all aspects of the course. If you are unable to attend any university session (whether online or face-to-face) or are going to be late, then your Subject Leader must be informed in advance. If the Subject Method session is to be led by someone else and you have their contact details, please include them in any email communication.
· Participate actively and enthusiastically in all sessions, in a sensitive and professional manner which is compliant with the University’s published policies as detailed in the Manual of Guidance, and complete all tasks set (this includes formal written assignments, weekly tasks, presentations, reading, lesson observation, preparation of materials and so on).
· Use Blackboard and your University email regularly for communication and information 
· Be proactive in addressing the targets set for you in conjunction with your tutor/mentor
· Take responsibility for meeting deadlines, and submitting assignments/ documentation to the correct place 
· Maintain files on your E-Portfolio in an orderly and up-to-date state. 
· Act in a professional manner when at university. For example, unless requested, there will be little or no need to have a phone out in university sessions and lecturers will reserve the right to ask you to behave in a manner most conducive to learning. 
· Model collegial behaviour when on school placements, and try to influence positively the working culture for those around you.

Read ex-Headteacher and education consultant Tom Sherrington’s blog on behaviour during training sessions – certainly food for thought! 

Professionalism on school placements 
In school, remember that your mentor and other teachers are busy and will have other priorities. Though your mentor is committed to your training and you can expect every support in accordance with the course requirements, do remember the simple actions like: 

· Choose appropriate moments to ask for help 
· Express gratitude to colleagues 
· Be helpful in the department 
· Try to be positive and seek solutions, rather than problems. 

We have very good working relationships with our mentors and we provide training for them in two mandatory Subject Training Sessions – one in Placement A and one in Placement B.

The following advice should help establish good relations with your mentor and other teachers: 

· Be prepared for meetings/discussions 
· Have lesson plans sorted out prior to the day of the lesson  
· Display initiative in learning about upcoming topics 
· Be willing to share resources 

When working with pupils, remember you are their teacher. Trainees can confuse respect as a professional, with students seeing them as relatable/a friend. Ensure that you recognise boundaries and gain respect through outstanding teaching, organisation and compassion.

Professional behaviour is accounted for in the second part of the Teachers’ Standards (Personal and Professional Conduct) and this applies to both school and university settings (see https://www.gov.uk/government/publications/teachers-standards).   As a student of the University of Reading, you are expected to adhere to the conditions of the Student Charter (please see the Secondary Manual of Guidance).

Failure to meet these requirements may put your place on the course in jeopardy. 


[bookmark: _Toc204174528][bookmark: _Toc204174781]f. Timing and structure of University sessions

University-based sessions take place on the London Road campus, unless otherwise directed.  On the designated days, Subject Method sessions will either take place 9.30-3.30 or 12.50-3.30. There is an expectations that on each of these days, a further hour is spent completing tasks relevant to development in your subject. Some Subject Method sessions might take place online or using digitally-enhanced methods. These sessions will seek to explore and develop your subject and pedagogical knowledge of Secondary English teaching, drawing from educational research, theory and experience – not least your own within your placement schools!


[bookmark: _Toc204174529][bookmark: _Toc204174782]g. Support in school

In school you will have a whole-school point-of-contact, known as your Initial Teacher Trainer Co-ordinator (ITTCo) who will quality assure your experience internally. You will also be assigned a mentor in your department. They will meet with you once a week, design your timetable, and attend university training on being a Secondary English mentor.

Your mentor has a difficult task. They are responsible for: 
· Synthesizing the University’s ITE curriculum with the school’s curriculum. 
· Sharing their knowledge and experience while allowing you to develop your own teacher persona.
· Supporting you to implement a range of activities and tasks that will ensure you develop in all areas of the Standards required for QTS.
· Responding to your concerns and needs as you wrestle with day-to-day problems. 
It is through the continuous, weekly review of targets and the planning of flexible, focused training experiences that you and your mentor will get the balance right.
Each week, prior to your mentor meeting, you will write a short Weekly Reflection on Progress (WROPS)

It is excellent practice write a weekly reflection about your teaching experiences. Think about this like a blog – a short, personal attempt to keep bettering yourself and moving forward. Many outstanding teachers, and teachers looking to improve, are being encouraged to reflect regularly in this way. 

Prior to your weekly mentor meeting, you will need to take one aspect of your practice over that past week, and critically reflect upon this. For this reflection, we encourage a process of ‘what, so what, now what?’ You will inform your university tutor what day of the week you are timetabled to have your weekly mentor meeting, and will subsequently be expected to complete your WROP by that day. The most insightful and reflective might be chosen to be shared more widely as exemplar materials.


Write WRoP prior to mentor meeting. WRoP automatically saves on E-Portfolio. 
Revisit target prior to writing the next WRoP, and consider making it a focus of the WRoP.
Discuss at mentor meeting and devise target for the week. Discussion captured in Mentor Meeting Log. Mentor Meeting Log automatically saves on E-Portfolio.






The mentor meeting
You are entitled to a weekly meeting. You must inform the university if you do not a timetabled period each week. To get the most out of this meeting:
· Reflect on the previous week’s feedback.
· Demonstrate a willingness to ask questions, seek advice and invite constructive critical comment.
· Maintain your E-Portfolio, so that the two of you can quickly review progress using the evidence it contains. 

The meeting may cover some of the following:
· Reminding each other of, and reviewing, the target from the previous meeting.
· Reviewing the week’s progress by drawing together evidence from lesson observations, your own lesson evaluations and other evidence from professional tasks carried out during the week.
· Evaluating key areas of development to focus on, for instance:
- discussing one or two particular difficulties in more depth, devising training experiences to help overcome these.
- co-planning the next week’s programme in detail, perhaps looking at just one or two areas of lesson planning in depth.
- discussing work that will contribute to a written assignment.
- checking your subject knowledge and suggesting ways of making good any gaps.
- linking practice to the Standards.
· Setting a new target in light of the above.

Target setting with your mentor
Target setting is crucial to your development. The targets are the result of issues raised by yourself and your mentor – you should negotiate what is included.

Setting targets
· Based on evidence and reflection: what is the area you need to work on?
· Identify the precise target to work towards (e.g. poor behaviour may seem the problem, but the cause of the poor behaviour may be lack of clarity in your instructions, a lack of/too much challenge in your classes, a failure to engage pupils at the start of a lesson etc!)
· You can make use of the Secondary ITE Target & Strategy Bank to assist in setting targets.  


[bookmark: _Toc204174530][bookmark: _Toc204174783]h. Course Evaluation

We are going to evaluate the course at various points in the year, through the university’s quality control systems.  Your evaluations will offer opportunities to discuss the content and structure of the course as well as your school experiences and decide together on possible ways to enrich the course further. It is important and helpful for us to complete these evaluation forms.  In addition, the Staff Student Partnership Group meets once a term and each subject group nominates a representative who will sit on this committee to voice your comments.  
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[bookmark: _Toc204174531][bookmark: _Toc204174784]2. Introduction to the English Course

a. [bookmark: _Toc204174532][bookmark: _Toc204174785]The intent of this Initial Teacher Education English Course is:

The English PGCE course aims to develop RPTs who have a deep understanding of their subject and are able to connect with all pupils in order to engender curious, informed and skilful readers, writers and speakers.  RPTs are critically engaged, informed professionals who strive to develop their own subject knowledge, skills and pedagogy, so that their learners can have the best experience of subject English.

English is principally about the process of meaning-making in the reading and creation of texts through language.  It is a conversation (Eaglestone, 2017) between texts and between students and texts, over time.  This notion is at the heart of the Secondary English PGCE programme, in terms of establishing the nature of the discipline, as well as the content and pedagogy (see figure below).  Alongside examination of the curriculum (National Curriculum and exam board specifications), this is critiqued and explored throughout the PGCE.  
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The aims of this initial teacher education English Course are:
1. To further RPTs’ knowledge, skills and understanding of English as a key area of the secondary curriculum;
2. To help RPTs become effective and reflective teachers of English, and be able to plan and lead learning relevant to the needs, interests and abilities of all pupils;
3. To explore practical ways of developing RPTs’ own teaching style and ability to create an orderly, engaging, active and purposeful learning environment and fostering good classroom practice in terms of preparation, management, communication, relationships, use of resources and assessment; 
4. To review the implications of current literature and research pertaining to English as a curriculum subject, and to promote the notion of the teacher as an active participant in the learning process;
5. To develop RPTs’ ability to reflect upon their experiences as a teacher and as a learner, in order to develop the evaluative skills that will enable you to continue to improve your teaching throughout your career.

Teaching is a professional activity and as such there are a number of important questions we need to explore:
1. What do teachers do?
2. What affects what teachers do?
3. How do teachers do what they do?
4. How do teachers improve their practice?
5. What kind of teacher do I want to be?
The first three questions focus on “knowing about teaching” but this is much more than acquiring a set of skills and accomplishing technical expertise.
Dymoke and Harrison (2008) suggest that there are four core characteristics of teaching.  The first is that teaching is an intellectual activity. This includes the ability to process knowledge and understanding, together with a capacity to communicate it effectively.  The second characteristic is forging and maintaining effective personal interactions.  The third area is the forming of ethical judgements. The fourth is the social significance of teaching (Dymoke & Harrison, 2008, p. 3).  At the heart of this is reflective practice. 
Reflective practice is a dynamic developmental process.  It is a state of mind as well as an educational approach for all professionals to examine both critical and non-critical incidents in their working lives.  It is a pedagogical approach, which is learnt through professional enquiry, and we believe it is fundamental to develop this year and extend into your career.  Through reflective practice you can be encouraged to examine the values that underpin all your practice in teaching.
The central focus of all our work is the development of a rich and challenging English course within our ITE curriculum, relevant to the needs, interests and abilities of all pupils. This course will help you to develop your own teaching style and to create an orderly, engaging, active and purposeful learning environment. There will be plenty of practical activities to help you in your thinking about good English teaching and as a means towards you becoming a reflective practitioner and develop your own coherent theory of English in education. In this spirit the course aims to enable you to:

· Take stock of your subject knowledge of English, and expand and develop it;
· Gain experience of teaching a wide and varied English curriculum to pupils aged 11-18 and have an understanding of the origins of your subject as a discipline and its curriculum;
· Develop curriculum design, planning skills and classroom teaching approaches that will enable pupils to work to the best of their ability and to make the progress of which they are capable;
· Develop an understanding of educational research as it applies to the classroom: how it is carried out, how it can be applied and how it can be critiqued;
· Gain an informed and critical view of the National Curriculum for English; 
· Understand the relationship between planning, teaching and assessment and be able to use this knowledge to develop pupils’ progress in English;
· Understand the Standards required to achieve Qualified Teacher Status;
· Reflect on various theories of English in education and develop a coherent theory of your own which informs your classroom approaches and which you can articulate confidently to fellow professionals;
· Explore some of the resources that are available to you and help you to select and critically evaluate such material;
· Develop an understanding of progression from Key Stages 2- 5 and the relationships between Key Stages; 
· Develop the ability to choose and use a range of relevant approaches to the teaching of English, including using elements of drama and media; 
· Gain an understanding of how issues such as race, class, sexuality and gender influence school interactions and curriculum decisions, and develop strategies that will allow all pupils to gain access to the whole curriculum;
· Develop an awareness of the needs of all children (including SEND and EAL) and an understanding of how these needs can be met;
· Develop behaviour management skills; 
· Become a confident and articulate beginning teacher with a sound understanding of the nature of the teaching profession;
· Plan ahead for your ECT year and to consider the best way forward for your long-term professional development
· Articulate how you have met the Teacher Standards and covered the Core Content Framework, while also going beyond these in fulfilling the four Reading Partnership Teacher (RPT) traits.

In relation to your own learning and progression, the course aims to:
· Build on strengths which you bring to the course;
· Progressively develop your confidence and competence in English and its teaching, recognising the need to match the programme to your priorities for learning to teach in the two placements;
· Develop your personal and social skills, including management of time, resources and the demands of the course, collaborative group and pair work, independent learning, and the use of initiative;
· Promote enthusiasm for and positive attitudes towards the educational potential of English
· Provide opportunities to contribute to your cohort, subject, department and school communities as co-constructors of knowledge and resources.

The course outline is designed to follow the practical teaching modules that gradually move you from Shared Implementation of the ITE Curriculum, to Guided Implementation, to Independent Implementation.

	Module

	Subject Method Sessions

	Induction

	Weeks 1-5

	ED3SIS: Shared Implementation 

	Weeks 6-18

	ED3GIS: Guided Implementation 

	Weeks 19-29

	ED3IIS: Independent Implementation 

	Weeks 30-43


[bookmark: _Toc523917273]
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b. [bookmark: _Toc204174533][bookmark: _Toc204174786]The teacher as English specialist: Subject Knowledge Development


Every RPT brings different strengths and interests to the teaching profession. The breadth of knowledge and expertise required of English teachers is such that no one can aspire to an equal expertise in all areas.  Coming to an understanding of what we teach as English teachers is crucial.  This course will help you to build upon your knowledge and skills.
It will do this by:
· Asking you to complete a Subject Knowledge Audit that will help you to identify areas of strength and areas that require further development.
· Suggesting ways in which you can enhance your subject knowledge (and sharing your subject expertise with your peers).  
· Monitoring the development of your subject knowledge through completion of school-based proformas and/or your Subject Knowledge Profile, in order that you can continue to develop through private study and your practical work in school.
· Using a wide range of subject knowledge readings, resources and examples in our subject sessions and WRoP feedback.
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c. [bookmark: _Toc204174534][bookmark: _Toc204174787]Achieving ambitious outcomes
characteristics. The different subjects will all interpret these in different ways. The intent of each subject and the accompanying subject knowledge in 2a and 2b will contribute to making you an excellent teacher.  Here are some of the outcomes our English curriculum is designed to bring about:

 Programme Intent
Critical curriculum
 thinker
Responsive and reflective 
practitioner
Ethical, community 
Participant
Research-informed 
professional

 
Foundational Curriculum
Placement Experience
English teachers who think carefully about what we mean by knowledge and skills in English and the implications for classroom practice. 
English teachers who are creative, and work towards longer-term goals for their classes.
English teachers who engage and make use of the wider network of English education professionals and provision, such as being a member of a subject association. 
English teachers who read and engage with disciplinary developments and innovations and where, appropriate, incorporate them into their teaching.
English teachers who draw on subject-specific PCK and consider generic approaches to teacher from a subject-specific point of view.
English teachers who get involved in the wider school community, widening horizons through experiences and cross curricular opportunities.
English teachers who plan for student engagement and adapt to ensure progress.
English teachers who consider in depth the 'what, how, when, and who' in their planning of lessons. 
Subject Impact
English teachers who consider which texts they teach and why, and engage with debate around text choice and representation in the curriculum. 

English teachers who respond to and consider ideas, advice, and feedback from others. 
English teachers who collaborate with peers and colleagues both in and outside of the classroom.

English teachers who actively engage with research through reading, attending subject-specific CPD/talks/
conferences. 
PGCE Assignments
Mentoring and Expert Colleagues
Subject Method
History teachers who select, omit, recognise gaps, challenge departments and sequence effectively.
History teachers who select, omit, recognise gaps, challenge departments and sequence effectively.
History teachers who collaborate with other people in history education, such as historians, history teachers and history trainees.
History teachers who critique generic and whole-school initiatives in a history context.
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[bookmark: _Toc204174535][bookmark: _Toc204174788]3. Outline of Reading Partnership Sessions 2025-26
	University day

	Remote day

	Placement A

	Placement B

	Holiday



a. Overview of ITE programme


· SM = Subject Method
· ITAP = Intensive Training and Practice
· Room/location provided in bold; seminars will take place on the London Road campus, unless otherwise stated.  Campus maps available here: https://www.reading.ac.uk/essentials/campus-and-local-area/campus-maps 
· University days run from 9.30am to 3.30pm, unless otherwise stated. 3.30-4.30pm on university days will be directed time.

	[bookmark: _Hlk140224236]
	
	Week
	Date
	Teaching involvement 
	Mon
	Tues
	Wed
	Thur
	Fri

	Induction Stage
	1
	01.09.25
	N/A
	Enrolment
---
SM1 Introduction to English, Knowledge & Pedagogy 
RR
Edith Morley, 228
Whiteknights Campus
	SM2 Curriculum & Planning
-----
SM3 Groupwork & Thriving on the PGCE
RR
	A. Teaching Foundations
Induction, Expectations, SG & Values
Edith Morley, Van Emden Lecture Theatre 101
	Safeguarding
	ITAP (Observing)
PGCE Assignment EDMPRT

	
	2
	08.09.25
	N/A
	SM4 & SM5 Planning & Progress in English
RR
L24 G06
	ITAP SM (Observing)
L24 G06
	Preparing for placement
	School A induction
	ITAP (Observing)

	
	3
	15.09.25
	N/A
	SM6 & SM7 Oracy 
RR
L24 G06
	SM8 Reading 1: Early Reading
CB
----
SM9 Reading 2
RR
L24 G06
Subject Mentor Meeting
	B. Teaching Foundations
How Pupils Learn
L22
	Department induction
ITTCo Meeting
	SBT1: How is English Taught? Deadline


	
	4
	22.09.25
	N/A
	ITAP (Professional)
L22
	ITAP SM (Professional)
L22 113
SBT2: Peer Teaching Carnegie Book Deadline
	ITAP (Professional)
	ITAP (Professional)
	

	
	5
	29.09.25
	<33%*
	SM10 Writing 1
RR
----
SM11 Writing 2 
RB
L24 G06
	C. Teaching Foundations
Curriculum 
L22
----
SM12 Reading as a Writer
RR
L22 110
	ITAP (Professional)
	
	

	Shared Implementation Stage
	6
	06.10.25
	<33%*
	SM13 Teaching Language & Non-fiction 
----
SM14 Language & Grammar 1
RR
L24 G06
	D. Teaching Foundations
Establishing Your Presence & Practice
L22
----
SM15 The Contextualised Teaching of Grammar
DC
L22 110
	
	
	

	
	7
	13.10.25
	<33%*
	SM16 Vocab & Spelling 
----
SM17 Reading 3 
RR
L24 G06
Student-Staff Partnership Group Meeting
	E. Teaching Foundations
Assessment
L22
----
SM18 AfL
JV
L22 110
	
	
	

	
	8
	20.10.25
	<33%*
	SM19 AoL 
RB
----
SM20 Adaptive Teaching in English
KS
L24 G06

	F. Teaching Foundations
Navigating a C21st Profession
----
SM21 Essentials of T&L in English
RR
L11 110
	
	
	

	
	9
	27.10.25
	
	
	
	Formative Assignment submission 
	
	

	
	10
	03.11.25
	<33%*
	ITAP3 (Inclusion)
Whiteknights Campus, Palmer
	
	
	
	

	
	11
	10.11.25
	<33%
	ITAP3 (SM Inclusion)
L24 G06
	ITAP (Inclusion)
	
	
	

	
	12
	17.11.25
	<33%
	SM22 Teaching Essay Writing
RR
----
SM23 Supporting Dyslexic Students in English
GE
L24 G06
	
	
	
	

	
	13
	24.11.25
	33%
	ITAP (Observing)
	
	
	
	

	
	14
	01.12.25
	33%
	SM24 Teaching Context in Literature
____
SM25 Medium-Term Planning
RR
L24 G06
	ITAP (Inclusion)
	
	
	

	
	15
	08.12.25
	<40%
	SM26 Key Concepts in English
RR 
Optional drop-in for EDMPRT
SM27 Teaching Plays in English
RB 
L24 G06
	
	
	
	Report 1

	
	16
	15.12.25
	<40%
	SM28 Teaching Shakespeare 1
RR
----
SM29 Teaching Shakespeare 2
RB
L24 G06
	
	Progress Board
	
	ITAP (Observing)

	
	17
	22.12.25
	
	
	
	
	
	

	
	18
	29.12.25
	N/A
	
	
	
	
	

	Guided Implementation Stage

	19
	05.01.26
	<40%
	SM30 Revisiting Planning & Progress
SBT3: MTP Deadline
---
SM31 Media
RR
L24 G06
	SM32 Poetry 1
---
SM33 Memory & PBH
RR
EDMPRT submission
L22 G06
	
	
	

	
	20
	12.01.26
	50%*
	
	
	
	ITTCo Meeting
	

	
	21
	19.01.26
	50%*
	
	
	
	
	

	
	22
	26.01.26
	72%**
	
	
	
	
	

	
	23
	02.02.26
	72%**
	
	
	
	
	

	
	24
	09.02.26
	
	SM34 Reading 4 
KS
SBT4: Reading Autobiography Deadline
---
SM35 Poetry 2
RB
L24 G06
	G. Teaching Foundations
Revisiting Foundational Content: Behaviour & Inclusion
L22
---
SM36 Revisiting Assessment
FK
L22 111
	H. Teaching Foundations
Sustainability in Schools
L22
---
SM Education for Sustainable Development
RR
L22 G04
	ITAP (Professional)
	Provisional Report 2


	
	25
	16.02.26
	N/A
	
	
	
	
	

	
	26
	23.02.26
	N/A
	SM37 Teaching A Level
---
SM38 Spoken Language
RB
L24 G06
Staff-Student Partnership Group Meeting
	I. Teaching Foundations
Being Their Teacher
---
SM39 The Primary Curriculum & Transition in English
RR
SBT5: Primary School Visit deadline
L22 G06
	PGCE Assignment
EDMPIP
	ITAP (Professional)
	

	
	27
	02.03.26
	33%
	
	Subject Mentor Meeting
	
	
	

	
	28
	09.03.26
	40%
	
	
	
	
	

	
	29
	16.03.26
	40%
	
	
	Progress Board
	Steering Meeting
	Report 2

	
	30
	23.03.26
	50%
	
	
	
	
	EDMPIPa

	
	31
	30.03.26
	
	
	
	
	
	

	Independent Implementation Stage
	32
	06.04.26
	
	
	
	
	EDMPIPa Submission
	

	
	33
	13.04.26
	50%
	SM40 Creativity
RR
---
SM41 Eco-English & Working Across the Curriculum
RR/MS
Optional drop-in for EDMPIP
L22 G04
Student-Staff Partnership Group Meeting
	ITAP (Assessment)
Online
	ITAP (Assessment) 

	ITAP (Assessment)

	

	
	34
	20.04.26
	50%
	
	
	
	
	

	
	35
	27.04.26
	50%
	
	
	
	
	

	
	36
	04.05.26
	50%
	Bank Holiday
	
	
	
	

	
	37
	11.05.26
	72%**
	
	
	
	
	

	
	38
	18.05.26
	72%**
	 
	
	 
	 
	 EDMPIPb

	
	39
	25.05.26
	
	Bank Holiday
	
	
	EDMPIPb submission
	 

	
	40
	01.06.26
	72%**
	
	
	
	
	

	
	41
	08.06.26
	72%**
	
	
	
	
	

	
	42
	15.06.26
	Unspecified
	Enrichment
	Enrichment
	Enrichment
	Enrichment
	ITAP (Assessment) 
Report 3

	
	43
	22.06.26
	
	SM42 Research in English
---
SM43 Curriculum Sequencing
RR/NATE
L22 G04

	J. Teaching Foundations
Thriving & Surviving as an ECT
---
SM44 Reflections & Moving Forwards
RR
L22 G04
	
	ITTCo Meeting
	

	





	Structure Notes:

	· All italicised words refer to information and are not signifying university curriculum days.
· Where there is a * in the ‘Teaching Involvement’ column, it means there will be a significant proportion of lessons where RPTs are involved in sections of lessons and team teaching.
· Where there is a ** in the ‘Teaching Involvement’ column, it means the RPTs must be fully involved in all tutor activities and must negotiate with their Mentor (and ITTCo and Tutor as appropriate) possible options that allow a sustainable and beneficial increase in their directed time.
· Each subject can opt to deliver up to four SM days through online delivery. However, all Subject Method sessions will be on campus on Tuesday 6 January and Monday 13 April.

ITAP Focus
Observing = Observing Experienced Colleagues
Professional = Embedding Professional Behaviours within a School Context 
Inclusion = Being an Inclusive and Adaptive Teacher
Assessment = Assessing and Providing Feedback for Progress Over Time
Key to initials
AA – Dr Andy Atherton, Downs School
RB – Robert Baldock, University of Reading/Reading School
CB – Cara Broadhurst, University of Reading
DC – Dolly Churchill, Waingels College
GE – Georgia Earl, Highdown School
FK – Flo Keith, The Wren School
RR – Dr Rachel Roberts, University of Reading
KS – Kerri Steedman, The Holt School
JV – James Valente, Portsmouth Grammar School




b. Links to the Foundational Curriculum 

The Subject Method course outlined above has been designed to reflect issues discussed on the Foundational Curriculum. As you will see, some sessions, such as those on Behaviour Management and Inclusion, link directly to topics on the Foundational Curriculum (please see the separate Foundational Curriculum Guide). In addition, you will participate in Professional Studies sessions during your school placements.  Thee will contextualise the key aspects of the Foundational Curriculum from the school’s point of view. 

It is important that you do not regard the Subject Method and Foundational Curriculum programmes as separate but try to make as many links between them for yourself. You can do this by, for example, drawing on information gathered in one strand of the course to inform your contributions to discussions and seminars in the other. When you come to tackle the School-Based tasks in English and PGCE Assignments, you should draw on as wide a range of reading as possible to show that you understand how teaching and learning in your subject relates to generic issues (and vice versa). 

[bookmark: _Toc523917282][image: A group of people sitting at a table
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[bookmark: _Toc204174536][bookmark: _Toc204174789]4. Details of English Subject Sessions 2025-26

Timing of sessions: AM sessions are 9.30am-12.10pm; PM sessions are 12.50-3.30pm, unless otherwise stated.  Lunch breaks can be arranged and negotiated with Subject Leaders.

The curriculum is taught through five strands: Professional Behaviours; High Expectations and Managing Behaviour; Curriculum and Subject Knowledge; Planning, Teaching and Adaptive Practice; and Progress, Assessment and Feedback. At the start of each stage of the Subject Session map, we have signposted the knowledge you will build across university sessions.

These are colour coded:
	Professional Behaviours and Teacher Wellbeing
	High Expectations and Managing Behaviour
	Curriculum and Subject Knowledge 
	Planning, Teaching and Adaptive Practice 
	Progress, Assessment and Feedback 


	Weeks 1-5: Induction

	Expectations of course
Safeguarding
Prevent
British Values
Social Justice 
Professional Well-being
Introduction to English sessions
Importance of high-quality professional development in English
Creating a safe classroom culture
Being a Reflective Practitioner

	Inclusion of all communities
Social Justice in Teaching
Being an Ethical Community Participant as a Teacher
Motivation to learn
Preventing teacher biases
Managing behaviours in English.
	Purpose of English in the curriculum
Content of English in the National Curriculum
Difficulties and things pupils find challenging in English difficult
The power of knowledge in English

	How children learn
Introduction to cognitive science
How to observe a lesson
Different pedagogical approaches
Making the Most of the School Experience
Making the Most of the School Experience in English
Planning parts of lessons in English
Designing meaningful activities in English

	Progression in English


	(Content underlined is covered in Subject Method sessions)





	Subject Session title and date
	Session Leader
	Session Learning Questions 
	Session preparation
‘Essential Preparation’: these texts must be read prior to the session.
‘Optional Preparation': these texts will improve your engagement with the session and we leave it to you to decide if you have capacity.
	ITTECF content explicitly explored and critiqued in a subject context

	[bookmark: _Toc204174537][bookmark: _Toc204174790]1. ‘Introduction to English, Knowledge & Pedagogy’
[bookmark: _Toc204174538][bookmark: _Toc204174791]1.9.25
	[bookmark: _Toc204174539][bookmark: _Toc204174792]RR
	[bookmark: _Toc204174540][bookmark: _Toc204174793]-What is English?
[bookmark: _Toc204174541][bookmark: _Toc204174794]-What is my own view of English and why does this matter? 
[bookmark: _Toc204174542][bookmark: _Toc204174795]-What do we mean by ‘subject knowledge’ in English?  How is it different to pedagogy?  
[bookmark: _Toc204174543][bookmark: _Toc204174796]-How do different models or approaches to English affect what happens in the classroom?  
[bookmark: _Toc204174544][bookmark: _Toc204174797]-What kind of English teacher do I want to be?

[bookmark: _Toc204174545][bookmark: _Toc204174798]This session will also include a general introduction to the course.
	[bookmark: _Toc204174546][bookmark: _Toc204174799]*Read extracts from: Eaglestone (2017) [Chapter 1 ‘Studying English’ – pp3-8; Chapter 5 ‘Critical Attitudes’ – pp47-53; Chapter 8 ‘The Author is Dead?’ – pp89-100] 
 
[bookmark: _Toc204174547][bookmark: _Toc204174800]*Read extracts from Goddard (2012) [Chapter 1 ‘Introduction’ – pp1-14] 

[bookmark: _Toc204174548][bookmark: _Toc204174801]*Read Roberts, R. (2019). 'A "Godlike Science": English Teaching in Secondary Schools' in C.J. Hall & R. Wickaksono (eds.) Ontologies of English: conceptualising the language for learning, teaching, and assessment. Cambridge: Cambridge University Press. 

*Read  Eaglestone, R. (2021). ‘Powerful knowledge, cultural literacy and the study of literature in schools’. Impact, June 2021, available here 

[bookmark: _Toc204174549][bookmark: _Toc204174802]Optional reading:  
[bookmark: _Toc204174550][bookmark: _Toc204174803]-Read Ch 1 ‘Which English?’ by John Moss in Davidson & Daly (2014) 
[bookmark: _Toc204174551][bookmark: _Toc204174804]-Read ‘Introduction’ in Fleming & Stevens (2015) 
[bookmark: _Toc204174552][bookmark: _Toc204174805]-Read Ch 2 ‘What is English?’ in Green (2011) 
[bookmark: _Toc204174553][bookmark: _Toc204174806]-Read Ch 2 ‘Battles for English 1894-2014’ in Davidson & Daly (2014) 
-Read Ch 1 ‘English Studies: A Very Brief History’ in Brindley & Marshall (2015)
-Read Ch 3 ‘Knowledge in English’ ​(Bleiman, 2020)​ or her blogs Why aren't we talking about Applebee; Knowledge about literature;  Knowledge organising 
	Learn that: 
[bookmark: _Toc204174554][bookmark: _Toc204174807]2.1: Learning involves a lasting change in pupils’ capabilities or understanding. 
3.2. Secure subject knowledge helps teachers to motivate pupils and teach effectively.
4.1. Effective teaching can transform pupils’ knowledge, capabilities and beliefs about learning.

	[bookmark: _Toc204174555][bookmark: _Toc204174808]2. ‘Curriculum & Planning in English’ 
[bookmark: _Toc204174556][bookmark: _Toc204174809]2.9.25
[bookmark: _Toc204174557][bookmark: _Toc204174810]AM
	[bookmark: _Toc204174558][bookmark: _Toc204174811]RR
	[bookmark: _Toc204174559][bookmark: _Toc204174812]-What is the National Curriculum and what relationship does it have with the teaching of English?  
[bookmark: _Toc204174560][bookmark: _Toc204174813]-What are the basics of planning and why is this important?  
	*Read the National Curriculum English Programmes of Study for KS3 and KS4  
 
*Read Ch 3 ‘English as a Curriculum Subject by Lindsay and Yandell in Davidson & Daly ​(2014)​ 
 
*Read Ch 2: ‘Planning: the Third Element’ in Wright (2012) 
 
Optional reading 
-Read Ch 1 ‘The English Teacher and the Curriculum’ in Fleming & Stevens ​(2015)​ 
-Read Ch 7: ‘Planning, Curriculums and Frameworks’ in Wright (2012) (N.B. this was also published before the new NC, so the references to the Framework are out of date.  It is still well-worth reading for its overall conception of planning though!) 
	Learn that:  
2.2: Prior knowledge plays an important role in how pupils learn; committing some key facts to their long-term memory is likely to help pupils learn more complex ideas. 
2.3. An important factor in learning is memory, which can be thought of as comprising two elements: working memory and long-term memory. 
2.4. Working memory is where information that is being actively processed is held, but its capacity is limited and can be overloaded. 
2.5. Long-term memory can be considered as a store of knowledge that changes as pupils learn by integrating new ideas with existing knowledge. 
3.1: A school’s curriculum enables it to set out its vision for the knowledge, skills and values that its pupils will learn, encompassing the national curriculum within a coherent wider vision for successful learning. 
[bookmark: _Toc204174561][bookmark: _Toc204174814]3.7. In all subject areas, pupils learn new ideas by linking those ideas to existing knowledge, organising this knowledge into increasingly complex mental models (or “schemata”); carefully sequencing teaching to facilitate this process is important. 

	[bookmark: _Toc204174562][bookmark: _Toc204174815]3. ‘Groupwork & Thriving on the PGCE’
[bookmark: _Toc204174563][bookmark: _Toc204174816]2.9.25
[bookmark: _Toc204174564][bookmark: _Toc204174817]PM
	[bookmark: _Toc204174565][bookmark: _Toc204174818]RR
	-What are the dynamics of group work?  
-What makes an effective group work and how can I plan for this in my teaching?  

	*Read Chapter 4 ‘Collaborative Small Group Work’ in Muijs and Reynolds ​(2018)​ 
 
*Read Ch 5 ‘Group Work and Talk in English Classrooms’ in Bleiman ​(2020)​ or the EMC blogs here and here 
 
[bookmark: _Toc204174566][bookmark: _Toc204174819]Optional reading
Read the summary of the research on ‘Making Best Use of Teaching Assistants’ EEF, 2015 (available here).  
	Learn that:  
4. 9. Paired and group activities can increase pupil success, but to work together effectively pupils need guidance, support and practice.  
4.10. How pupils are grouped is also important; care should be taken to monitor the impact of groupings on pupil attainment, behaviour and motivation. 

Learn that: 
8.1. Effective professional development is likely to be sustained over time, involve expert support or coaching and opportunities for collaboration.  
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement. 
[bookmark: _Toc204174569][bookmark: _Toc204174822]8.7 Engaging in high-quality professional development can help teachers improve 

	[bookmark: _Toc204174570][bookmark: _Toc204174823]4 & 5. ‘Planning & Progress in English’
[bookmark: _Toc204174571][bookmark: _Toc204174824]8.9.25
[bookmark: _Toc204174572][bookmark: _Toc204174825]AM & PM
	[bookmark: _Toc204174573][bookmark: _Toc204174826]RR
	-What are the key elements of a lesson?  
-How do I construct effective learning objectives and outcomes so that pupils make progress in a lesson?  

	*Read Ch 2 ‘Writing appropriate learning objectives and outcomes’ in Savage ​(2015)​ 
 
*Read Ch 3 ‘Learning to Love Objectives’ in Wright (2012) 
 
 
Optional reading 
-James Durran’s blog on key learning questions 
-Read Ch 7 ‘Planning’ in Fleming & Stevens ​(2015)​ 
[bookmark: _Toc204174574][bookmark: _Toc204174827]-Reading Ch 3 ‘The building blocks of a lessons’ in Savage ​(2015)​ 
	Learn that:  
2.8. Regular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned.  
2.9. Requiring pupils to retrieve information from memory, and spacing practice so that pupils revisit ideas after a gap are also likely to strengthen recall.  
2.10. Worked examples that take pupils through each step of a new process are also likely to support pupils to learn. 
3.4 Anticipating common misconceptions within particular subjects is also an important aspect of curricular knowledge; working closely with colleagues to develop an understanding of likely misconceptions is valuable. 
4.3. Modelling helps pupils understand new processes and ideas; good models make abstract ideas concrete and accessible.  
4.4. Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually removed as pupil expertise increases. 
[bookmark: _Toc204174575][bookmark: _Toc204174828]6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs. 

	[bookmark: _Toc204174576][bookmark: _Toc204174829]ITAP1 (SM Observing)
[bookmark: _Toc204174577][bookmark: _Toc204174830]‘EDMPRT Subject Assignment Guidance’
[bookmark: _Toc204174578][bookmark: _Toc204174831]10.9.24 
[bookmark: _Toc204174579][bookmark: _Toc204174832]AM & PM
	[bookmark: _Toc204174580][bookmark: _Toc204174833]RR
	[bookmark: _Toc204174581][bookmark: _Toc204174834]See ITAP1 Booklet & PGCE Assignment Guidance for EDMPRT. 
	
	1.1. Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.
1.3. Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils is essential.
7.4. Teachers can influence pupils’ resilience and beliefs about their ability to succeed, by ensuring all pupils have the opportunity to experience meaningful success.
7.6. Pupils are motivated by intrinsic factors (related to their identity and values) and extrinsic factors (related to reward).
7.7. Pupils’ investment in learning is also driven by their prior experiences and perceptions of success and failure.
8.9 Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently.

	[bookmark: _Toc204174582][bookmark: _Toc204174835]6 & 7. ‘Oracy 1 & 2’
[bookmark: _Toc204174583][bookmark: _Toc204174836]15.9.25
[bookmark: _Toc204174584][bookmark: _Toc204174837]AM & PM
	[bookmark: _Toc204174585][bookmark: _Toc204174838]RR

	-What does learning through talk mean? 
-What is the value of talk and group work?  
-How can we manage talk and group work effectively in a lesson?  

-What are the principles underlying of dialogic talk? 
-What is Socratic talk and how can I use this in English lessons?  
-How can I effectively use different types of classroom talk in my lessons?  

	*Read the Oracy Commission’s report (2024)
*Read Ch 4 ‘Speaking and Listening’ by Cliff Hodges in Davidson & Daly  ​(2014)​ 
*Read Ch 7 ‘Dialogic Teaching’ by Fisher in Green ​(2011)​  
 
Optional reading  
Read Ch 12 ‘The Importance of Oracy’ by Gibbons in Brindley & Marshall ​(2015)​ 
-The EMC’s blogs document some of the work done with Richard Long. 
-You can also read Alexander, R. (2010). Towards Dialogic Teaching: Rethinking classroom talk (4th ed.). York: Dialogos. (copies in the library), or a summary on his website  
 
-

	Learn that:  
3.5. Explicitly teaching pupils the knowledge and skills they need to succeed within particular subject areas is beneficial.  
4.7. High-quality classroom talk can support pupils to articulate key ideas, consolidate understanding and extend their vocabulary. 
4.8. Practice is an integral part of effective teaching; ensuring pupils have repeated opportunities to practise, with appropriate guidance and support, increases success.  
[bookmark: _Toc204174586][bookmark: _Toc204174839]4.9. Paired and group activities can increase pupil success, but to work together effectively pupils need guidance, support and practice. 
3.6. In order for pupils to think critically, they must have a secure understanding of knowledge within the subject area they are being asked to think critically about.  
3.7. In all subject areas, pupils learn new ideas by linking those ideas to existing knowledge, organising this knowledge into increasingly complex mental models (or “schemata”); carefully sequencing teaching to facilitate this process is important.  
3.8. Pupils are likely to struggle to transfer what has been learnt in one discipline to a new or unfamiliar context.  
[bookmark: _Toc204174587][bookmark: _Toc204174840]3.10. Every teacher can improve pupils’ literacy, including by explicitly teaching reading, writing and oral language skills specific to individual disciplines. 
[bookmark: _Toc204174588][bookmark: _Toc204174841]3.12. Pupils' oral language skills can be supported by teaching new words and how to use and understand words within sentences or longer texts. This can help to address speech and language difficulties, especially for children in their early school years.

	[bookmark: _Toc204174589][bookmark: _Toc204174842]8. ‘Reading 1: Early Reading’
[bookmark: _Toc204174590][bookmark: _Toc204174843]16.9.25
[bookmark: _Toc204174591][bookmark: _Toc204174844]AM 9.30-10.30am
	[bookmark: _Toc204174592][bookmark: _Toc204174845]CB
	-Why might a secondary teacher need to know about early reading? 
-Why might a secondary school child lack reading proficiency? 
-What do we mean by ‘decoding’ and ‘reading for meaning’? 
-What is phonics and what are the implications of using this system?  
	*Read Ch 5 ‘Reading’ by Daly in Davidson & Daly ​(2014)​ 
 
*Read relevant sections of the National Curriculum Framework document (2013) (available here)  
 
Optional reading: 
-EEF (2020) Improving Literacy in KS2 (available 
[bookmark: _Toc204174593][bookmark: _Toc204174846]here) 
	Learn that:  
3.9 To access the curriculum, early literacy provides fundamental knowledge; reading comprises two elements: word reading and language comprehension; systematic synthetic phonics is the most effective approach for teaching pupils to decode 

	[bookmark: _Toc204174594][bookmark: _Toc204174847]9. ‘Reading 2’ 
[bookmark: _Toc204174595][bookmark: _Toc204174848]16.9.25
[bookmark: _Toc204174596][bookmark: _Toc204174849]10.30am-3.30pm
	[bookmark: _Toc204174597][bookmark: _Toc204174850]RR
	 -What do we mean by reading and why is fiction an important part of English teaching? 
-What is progression in reading and what strategies can be used for promoting progress in reading?  

	*Read Ch 5 ‘Reading’ in Fleming & Stevens ​(2015)​ 
 
*Read ‘The Text’s the Thing, Isn’t It?’ (Roberts, 2019) 
 
Optional reading 
-Read Ch 1 ‘What is a Text?’ in Dymoke ​(2009)​ (N.B. published before the revised NC, so dated when referring to the Strategies etc, but worth reading in terms of considering what we mean by ‘texts’.) 
-Read Ch 5 ‘Understanding Reading’ by Hall in Brindley & Marshall ​(2015)​ 
[bookmark: _Toc204174598][bookmark: _Toc204174851]-Read ‘The social construction of meaning: reading in the classroom’ by Yandell (2013) 
	Learn that:  
4.3. Modelling helps pupils understand new processes and ideas; good models make abstract ideas concrete and accessible. 
4.4. Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually removed as pupil expertise increases.  
[bookmark: _Toc204174599][bookmark: _Toc204174852]4.5. Explicitly teaching pupils metacognitive strategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success 

	[bookmark: _Toc204174600][bookmark: _Toc204174853]ITAP2 (SM Professional)
[bookmark: _Toc204174601][bookmark: _Toc204174854]22.9.25
[bookmark: _Toc204174602][bookmark: _Toc204174855]ALL DAY
	[bookmark: _Toc204174603][bookmark: _Toc204174856]RR
	See ITAP booklet. 
	[bookmark: _Toc204174604][bookmark: _Toc204174857]SBT2: Micro-teach activity. 
	1.1 Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils. 
1.2. Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils.
1.3. Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils is essential.
1.4. Setting clear expectations can help communicate shared values that improve classroom and school culture.
1.5. A culture of mutual trust and respect supports effective relationships.
1.7. High quality teaching is underpinned by positive interactions between pupils, their teachers and their peers.
1.8. Pupils’ experiences of school and their readiness to learn can be impacted by their home life and circumstances, particularly for EAL pupils, young carers, and those living in poverty.
7.2. Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment.
7.3. A predictable and secure environment benefits all pupils, but is particularly valuable for pupils with special educational needs.
7.1. The ability to self-regulate one’s emotions affects pupils’ ability to learn, success in school and future lives.
7.4. Teachers can influence pupils’ resilience and beliefs about their ability to succeed, by ensuring all pupils have the opportunity to experience meaningful success.
7.5. Building effective relationships is easier when pupils believe that their feelings will be considered and understood.
7.6. Pupils are motivated by intrinsic factors (related to their identity and values) and extrinsic factors (related to reward).
7.7. Pupils’ investment in learning is also driven by their prior experiences and perceptions of success and failure.
7.8. Teaching and modelling a range of social and emotional skills (e.g. how to recognise and understand feelings, manage emotions, and sustain positive relationships) can support pupils’ social and emotional development. 
7.9. Teaching typically expected behaviours will reduce the need to manage misbehaviour.
7.10. A key influence on a pupil’s behaviour in school is being the victim of bullying.
7.11. Pupils who need a tailored approach to support their behaviour do not necessarily have SEND and pupils with SEND will not necessarily need additional support with their behaviour.
[bookmark: _Toc204174605][bookmark: _Toc204174858]8.4. Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success.

	[bookmark: _Toc204174606][bookmark: _Toc204174859]10. ‘Writing 1’ 
[bookmark: _Toc204174607][bookmark: _Toc204174860]29.9.25
[bookmark: _Toc204174608][bookmark: _Toc204174861]AM
	[bookmark: _Toc204174609][bookmark: _Toc204174862]RR
	[bookmark: _Toc204174610][bookmark: _Toc204174863]-Why should English teachers write? 
[bookmark: _Toc204174611][bookmark: _Toc204174864]-Why is writing so complex and what do we mean by 'creative' writing? 
-What approaches are there to writing and how can you use them in the classroom?  
	[bookmark: _Toc204174612][bookmark: _Toc204174865]*Read Ch 6 ‘Writing’ in Fleming & Stevens (2015) 
 
[bookmark: _Toc204174613][bookmark: _Toc204174866]Optional reading 
[bookmark: _Toc204174614][bookmark: _Toc204174867]-Read Ch 10 ‘Writing, Reading and Rhetoric’ by Locke in Brindley & Marshall (2015) 
[bookmark: _Toc204174615][bookmark: _Toc204174868]Catt, R (2002) ‘What’s the Worth? Thinking about writing at Key Stages 2 & 3’ in Unlocking Writing, ed. Williams, M. London: David Fulton.
	Learn that: 
4.3. Modelling helps pupils understand new processes and ideas; good models make abstract ideas concrete and accessible.  
4.4. Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually removed as pupil expertise increases.  
[bookmark: _Toc204174616][bookmark: _Toc204174869]4.5. Explicitly teaching pupils metacognitive strategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success. 

	[bookmark: _Toc204174617][bookmark: _Toc204174870]11. ‘Writing 2’
[bookmark: _Toc204174618][bookmark: _Toc204174871]29.9.25
[bookmark: _Toc204174619][bookmark: _Toc204174872]PM
	[bookmark: _Toc204174620][bookmark: _Toc204174873]RB
	[bookmark: _Toc204174621][bookmark: _Toc204174874]Further exploration of approaches to writing in the English classroom  
	*Read Ch 6 ‘Writing’ by Anderson in Davidson & Daly ​(2014)​ 
 
Optional reading 
-Read Ch 8 ‘What is Writing?  What’s it For?’ by Rosen in Brindley & Marshall ​(2015)​ 
[bookmark: _Toc204174622][bookmark: _Toc204174875]-Read Ch 5 ‘Teaching Writing’ in Green ​(2011)​ 
	

	[bookmark: _Toc204174623][bookmark: _Toc204174876]12. ‘Reading as a Writer; Writing as a Reader’
[bookmark: _Toc204174624][bookmark: _Toc204174877]30.9.25
[bookmark: _Toc204174625][bookmark: _Toc204174878]PM
	[bookmark: _Toc204174626][bookmark: _Toc204174879]RR
	-How can I use texts to extend and enrich students’ creative writing? 
-How can I use creative writing to develop students’ understanding of how texts work?  
 
 
	*Read Ch 7.1 ‘Reading as a writer, writing as a reader’ in Bleiman ​(2020)​ or read the blog 
 
Read Ch 3 ‘Intertextuality and Subversion’ by Doecke and McClenaghan in ​(Brindley & Marshall, 2015)​ 
 
 
	Learn that:  
4.2. Effective teachers introduce new material in steps, explicitly linking new ideas to what has been previously studied and learned.  
4.3. Modelling helps pupils understand new processes and ideas; good models make abstract ideas concrete and accessible.  
4.4. Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually removed as pupil expertise increases.  
4.5. Explicitly teaching pupils metacognitive strategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success. 

	Weeks 6-18: Shared Implementation

	Supporting pupil mental health
Working with expert colleagues.
	Making learning objectives meaningful and subject-specific in English
Establishing positive routines in English 
Special Educational Needs

	Establishing, nurturing and extending foundational concepts in English 
Sequencing lessons in  English 
Making curriculum choices in  English
Develop literacy in English
	Planning lessons in  English
Planning lesson beginnings and conclusions in English
Using different pedagogical approaches in  English
Using cognitive science meaningfully in  English 
Modelling and scaffolding in English 
Role of high-quality talk in teaching  English 
Meaningful group work in English
	Introduction to formative and summative assessment
Introduction to meaningful feedback
Questioning in  English
Assessment and feedback in English
Assessment and progress in  English





	[bookmark: _Toc204174627][bookmark: _Toc204174880]13. ‘Teaching Language & Non-Fiction’
[bookmark: _Toc204174628][bookmark: _Toc204174881]6.10.25
[bookmark: _Toc204174629][bookmark: _Toc204174882]AM
	[bookmark: _Toc204174630][bookmark: _Toc204174883]RR
	-What do we mean by language and non-fiction in English?  
[bookmark: _Toc204174631][bookmark: _Toc204174884]-What approaches can I use to teach language and non-fiction at KS3 and GCSE?  
	Read Strong ​(2013)​ 
 
Optional reading 
Giovanelli, M & Mason, J. (2018). Language and Literature: An Introduction to Stylistics. Cambridge: CUP. 
Lakoff & Johnson (1980) Metaphors We Live By, Chicago: University of Chicago Press 
Mason (2017) 'Stylistics for the English Teacher' Teaching English, NATE, Issue 15 Autumn 
 
Useful website:  
https://www.integratingenglish.com/ 
	

	[bookmark: _Toc204174633][bookmark: _Toc204174886]14. ‘Teaching Language & Grammar in English’
[bookmark: _Toc204174634][bookmark: _Toc204174887]6.10.25
[bookmark: _Toc204174635][bookmark: _Toc204174888]PM
	[bookmark: _Toc204174636][bookmark: _Toc204174889]RR
	-What are the NC expectations for the teaching and learning of grammar at KS2 & 3 and how are debates around the pedagogy of teaching language and grammar important? 
-What is your understanding and level of knowledge of grammar and punctuation and what targets can you set for yourself? 
-How might you utilise some different approaches to the teaching of grammar?  
	*Read Ch 7 ‘Teaching Language and Grammar’ by Turvey in ​(Davison & Daly, 2014)​ 
 
*Read Ch 3 ‘Knowledge About Language’ in ​(Fleming & Stevens, 2015)​ 
 
Myhill, D. (2021) ‘Grammar re-imagined: foregrounding understanding of language choice in writing’, English in Education, 55(3): 265-278 
 
Optional reading  
-Read Ch 11 ‘Knowledge about language and multi-literacies’ by Obied in ​(Green, 2011)​ 
 
[bookmark: _Toc204174637][bookmark: _Toc204174890]-Useful website: http://www.englicious.org/  
	

	[bookmark: _Toc204174638][bookmark: _Toc204174891]15. ‘The Contextualised Teaching of Grammar’
[bookmark: _Toc204174639][bookmark: _Toc204174892]7.10.25
[bookmark: _Toc204174640][bookmark: _Toc204174893]PM
	[bookmark: _Toc204174641][bookmark: _Toc204174894]DC
	-What is the current thinking around grammar teaching? 
-What is Myhill’s ‘contextualised grammar’?  
-How can I teach grammatical structures for writing narratives, arguments and poetry?  
	*Read Myhill, D. (2018). Grammar as a Meaning-Making Resource for Improving Writing. L1 Educational Studies in Language and Literature 18: 1–21.  
 
Exeter’s Grammar for Writing Pedagogy is available here
 
Recommended book: How to Teach Grammar by Aarts, Cushing and Hudson  
​​(2018)​ 
	

	[bookmark: _Toc204174642][bookmark: _Toc204174895]16. ‘Teaching Vocabulary & Spelling’
[bookmark: _Toc204174643][bookmark: _Toc204174896]13.10.25
[bookmark: _Toc204174644][bookmark: _Toc204174897]AM
	[bookmark: _Toc204174645][bookmark: _Toc204174898]RR
	-What role should the explicit teaching of vocabulary have in the teaching of English? 
-What issues are there with teaching English spelling at secondary level?  
[bookmark: _Toc204174646][bookmark: _Toc204174899]-What strategies can be used in the classroom to teach vocabulary and spelling?  
	*Ch 7 ‘Practical strategies for closing the vocabulary gap’ in Quigley ​(Quigley, Closing the Vocabulary Gap, 2018)​ 
 
*Read Bleiman Ch 4 ‘Vocabulary’ ​(Bleiman, 2020)​ or Bleiman’s article (2018) that cautions against over-focusing on the teaching of vocabulary. 
 
Optional reading  
[bookmark: _Toc204174647][bookmark: _Toc204174900]-Read Ch 5 ‘General principles for teaching spelling’ and Ch 6 ‘Specific spelling strategies and interventions’ in Westwood ​(2014)​ 
	

	[bookmark: _Toc204174648][bookmark: _Toc204174901]17. ‘Reading 3: The English Curriculum and SWL’
[bookmark: _Toc204174649][bookmark: _Toc204174902]13.10.25
[bookmark: _Toc204174650][bookmark: _Toc204174903]PM

	[bookmark: _Toc204174651][bookmark: _Toc204174904]RR
	-What does the English curriculum consist of and why does text choice matter?  
-What do we mean by 'Seminal World Literature' and how can issues around diversity in texts be addressed?  
 
 
	*Read Ch 2 ‘Prior textual knowledge, text selection and planning’ in ​(Dymoke, 2009)​ 
 
*Penguin’s Lit in Colour report  
 
Chetty, D (2017) ‘“You Can’t Say That! Stories Have to be About White People”’. In N. Shukla (ed.) The Good Immigrant. London: Unbound. 
 
Eagleton, T. (2013) Ch5 ‘Value’ in How to Read Literature.  
 
Optional reading 
-Mukherjee, A. (2013). What Is a Classic? : Postcolonial Rewriting and Invention of the Canon, Stanford University Press. 
-Rose & Scafe (1997) ‘Interrupting the Literature Lesson’ Changing English, 4.1. 
-Read Appendix 2 ‘Exploring Citizenship issues in English lessons’ in ​(Dymoke, 2009)​ 
-Read Ch 14 ‘Back to the Future: the restoration of canon and the backlash against multiculturalism in secondary English curricula’ by Nelson-Addy, Dingwall, Elliott and Thompson in Durrant, Sawyer, Scherff and Goodwyn ​(2018)​ 
A useful resource: https://www.classictales.co.uk/ 
	Learn that:  
3.1. A school’s curriculum enables it to set out its vision for the knowledge, skills and values that its pupils will learn, encompassing the national curriculum within a coherent wider vision for successful learning. 
 

	[bookmark: _Toc204174653][bookmark: _Toc204174906]18. ‘Assessment for Learning in English’
[bookmark: _Toc204174654][bookmark: _Toc204174907]14.10.25
[bookmark: _Toc204174655][bookmark: _Toc204174908]PM
	[bookmark: _Toc204174656][bookmark: _Toc204174909]JV
	-What is the role and purpose of assessment for learning? 
-What kinds of assessment for learning strategies are there and how might they be used? 
-What is the role of AfL in the plan, teach, evaluate cycle? 
-How can I use AfL to improve planning for progression?  
 
 
	*Read Chapter 8 ‘Assessment’ in ​(Fleming & Stevens, 2015)​ 
 
Optional reading 
-Read Ch 8 ‘Assessing English’ by Marshall in ​(Green, 2011)​ 
-Read Ch 5 ‘Assessing students’ learning’ in ​(Savage, 2015)​ 
	Learn that:  
2.8. Regular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned.  
2.9. Requiring pupils to retrieve information from memory, and spacing practice so that pupils revisit ideas after a gap are also likely to strengthen recall. 
4.5. Explicitly teaching pupils metacognitive strategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success. 
6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs.  
6.3. Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use.  
6.4. To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect.  
6.5. High-quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve.  
[bookmark: _Toc204174657][bookmark: _Toc204174910]6.6. Over time, feedback should support pupils to monitor and regulate their own learning. 

	[bookmark: _Toc204174658][bookmark: _Toc204174911]19. ‘Assessment of Learning in English’
[bookmark: _Toc204174659][bookmark: _Toc204174912]20.10.25
[bookmark: _Toc204174660][bookmark: _Toc204174913]AM
	[bookmark: _Toc204174661][bookmark: _Toc204174914]RB
	-What is the role of summative assessment?  
-How do I develop confidence in applying assessment criteria?  
 
 
	*Read Ch 5 ‘Assessing students’ learning’ in Savage ​(2015)​ 
 
[bookmark: _Toc204174662][bookmark: _Toc204174915]*Marshall & Wiliam (2006). English inside the Black Box: assessment for learning in the English classroom. London: nferNelson. 
	Learn that:  
6.3. Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use.  
6.4. To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect.  
6.5. High-quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve.  
6.6. Over time, feedback should support pupils to monitor and regulate their own learning.  
[bookmark: _Toc204174663][bookmark: _Toc204174916]6.7. Working with colleagues to identify efficient approaches to assessment is important 

	[bookmark: _Toc204174664][bookmark: _Toc204174917]20. ‘Adaptive Practice in English’
[bookmark: _Toc204174665][bookmark: _Toc204174918]20.10.25
[bookmark: _Toc204174666][bookmark: _Toc204174919]PM
	[bookmark: _Toc204174667][bookmark: _Toc204174920]KS
	-How can I plan and lead learning relevant to the needs, interests and abilities of all pupils?  
-How can I ensure there is a purposeful learning environment in the classroom?  
-How can I develop curriculum design, planning skills and classroom teaching practice that will enable pupils to work to the best of their ability and to make the progress of which they are capable?  
  
	*Read Ch 6 ‘Differentiation and personalisation’ in ​(Savage, 2015)​ 
 
Optional reading 
-Read Ch12 ‘English and Student Diversity’ by Quarshie in ​(Green, 2011)​ 
-Read Ch 5 ‘Differentiation in English’ in ​(Quigley, 2014)​ 
 
 
 
 
 
	Learn that:  
1.3. Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils is essential.  
4.10. How pupils are grouped is also important; care should be taken to monitor the impact of groupings on pupil attainment, behaviour and motivation. 
5.2. Pupils are likely to learn at different rates and to require different levels and types of support from teachers to succeed. 
5.3. Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching.  
5.1. Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success.  
5.4. Adaptive teaching is less likely to be valuable if it causes the teacher to artificially create distinct tasks for different groups of pupils or to set lower expectations for particular pupils.  
5.5. Flexibly grouping pupils within a class to provide more tailored support can be effective, but care should be taken to monitor its impact on engagement and motivation, particularly for low attaining pupils.  
5.6. There is a common misconception that pupils have distinct and identifiable learning styles. This is not supported by evidence and attempting to tailor lessons to learning styles is unlikely to be beneficial.  
5.7. Pupils with special educational needs or disabilities are likely to require additional or adapted support; working closely with colleagues, families and pupils to understand barriers and identify effective strategies is essential. 
[bookmark: _Toc204174668][bookmark: _Toc204174921]8.6. SENCOs, pastoral leaders, careers advisors and other specialist colleagues also have valuable expertise and can ensure that appropriate support is in place for pupils.

	[bookmark: _Toc204174669][bookmark: _Toc204174922]21. ‘The Essentials of Teaching & Learning in English’
[bookmark: _Toc204174670][bookmark: _Toc204174923]20.10.25
[bookmark: _Toc204174671][bookmark: _Toc204174924]PM
	[bookmark: _Toc204174672][bookmark: _Toc204174925]RR
	-What are some of the key issues in Teaching and Learning in English that I need to consider when planning, teaching and assessing? 
 
 
	*Read Wiliam (2018) on memory, learning and cognitive load here  
 
*Read Sherrington ​(2019)​ 
 
*Read Ch1 ‘Assessment, Marking and Feedback’; Ch7 ‘Classroom Talk and Questioning’ in Hendrick and Macpherson ​(2017)​ 
 
Optional reading  
-(re) Read Ch3 ‘Learning to love objectives’ in Wright ​(2012)​ 
[bookmark: _Toc204174673][bookmark: _Toc204174926]-James Durran’s blog on planning a poetry lesson.  
	Learn that:  
2.6. Pupils have different working memory capacities; some pupils with SEND may have more limited working memory capacity than their peers without SEND.
2.7. Where prior knowledge is weak, pupils are more likely to develop misconceptions, particularly if new ideas are introduced too quickly. 
2.8. Regular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned.  
2.9. Requiring pupils to retrieve information from memory, and spacing practice so that pupils revisit ideas after a gap are also likely to strengthen recall.  
2.10. Worked examples that take pupils through each step of a new process are also likely to support pupils to learn. 
3.4. Anticipating common misconceptions within particular subjects is also an important aspect of curricular knowledge; working closely with colleagues to develop an understanding of likely misconceptions is valuable. 
3.8. Pupils are likely to struggle to transfer what has been learnt in one discipline to a new or unfamiliar context. 
4.2. Effective teachers introduce new material in steps, explicitly linking new ideas to what has been previously studied and learned.  
4.3. Modelling helps pupils understand new processes and ideas; good models make abstract ideas concrete and accessible.  
4.4. Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually removed as pupil expertise increases.  
4.5. Explicitly teaching pupils metacognitive strategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success.  
[bookmark: _Toc204174674][bookmark: _Toc204174927]4.6. Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems. 

	[bookmark: _Toc204174675][bookmark: _Toc204174928]ITAP3 SM (Inclusion)
[bookmark: _Toc204174676][bookmark: _Toc204174929]10.11.25
[bookmark: _Toc204174677][bookmark: _Toc204174930]ALL DAY
	[bookmark: _Toc204174678][bookmark: _Toc204174931]RR
	[bookmark: _Toc204174679][bookmark: _Toc204174932]See ITAP3 Booklet. 
	
	[bookmark: _Toc204174680][bookmark: _Toc204174933]5.8. High quality teaching for all pupils, including those with SEND, is based on strategies which are often already practised by teachers, and which can be developed through training and support.
[bookmark: _Toc204174681][bookmark: _Toc204174934]5.9. Technology, including educational software and assistive technology, can support teaching and learning for pupils with SEND.
[bookmark: _Toc204174682][bookmark: _Toc204174935]8.8. Teacher attitudes towards inclusion and SEND are a key determinant in the school experience of pupils with SEND.

	[bookmark: _Toc204174683][bookmark: _Toc204174936]22. ‘Teaching Essay Writing’
[bookmark: _Toc204174684][bookmark: _Toc204174937]17.11.25
[bookmark: _Toc204174685][bookmark: _Toc204174938]AM
	[bookmark: _Toc204174686][bookmark: _Toc204174939]RR/AA
	-Why can PEEing be bad for students? 
[bookmark: _Toc204174687][bookmark: _Toc204174940]-How can I teach students to write essays in English?
	*Read article: Womack ​(1993)​ 
*Read Becky Woods (2018) blog  
*Read Codextorous’s (2021) blog 
 
Optional reading 
-Read article: Gibbons ​(2019)​ 
[bookmark: _Toc204174688][bookmark: _Toc204174941]-Useful books: Bowen ​(The Art of Writing English Literature Essays GCSE, 2014)​; Bowen and Meally ​(The Art of Writing English Literature Essays: A Level and Beyond, 2015)​ 
	

	[bookmark: _Toc204174689][bookmark: _Toc204174942]23. ‘Supporting Dyslexic Students in English’
[bookmark: _Toc204174690][bookmark: _Toc204174943]17.11.25
[bookmark: _Toc204174691][bookmark: _Toc204174944]PM
	[bookmark: _Toc204174692][bookmark: _Toc204174945]GE
	-What is dyslexia and how does dyslexia affect students in English? 
-How can I differentiate for dyslexic students effectively?  
 

	[bookmark: _Toc204174693][bookmark: _Toc204174946]Recommended book: Reid ​(Dyslexia: a practitioner's handbook, 2009)​ 
	Learn that:  
5.1. Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success. 
5.3. Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching. 
[bookmark: _Toc204174694][bookmark: _Toc204174947]5.7. Pupils with special educational needs or disabilities are likely to require additional or adapted support; working closely with colleagues, families and pupils to understand barriers and identify effective strategies is essential. 

	[bookmark: _Toc204174695][bookmark: _Toc204174948]24. ‘Contexts in the Teaching of Literature’
[bookmark: _Toc204174696][bookmark: _Toc204174949]1.12.25
[bookmark: _Toc204174697][bookmark: _Toc204174950]AM
	[bookmark: _Toc204174698][bookmark: _Toc204174951]RR
	-What do we mean by ‘contexts’ in English?  
-How might a literary text’s context illuminate readings of it and how can I utilise this in the classroom?  
 
 
	*Read An Inspector Calls by JB Priestley  
 
Explore the British Library website.  
 
[bookmark: _Toc204174699][bookmark: _Toc204174952]Useful book: Bowen et al ​(The Art of Drama Vol. 1: An Inspector Calls, 2019)​ 
	Learn that:  
3.3. Ensuring pupils master foundational concepts and knowledge before moving on is likely to build pupils’ confidence and help them succeed.  
3.4. Anticipating common misconceptions within particular subjects is also an important aspect of curricular knowledge; working closely with colleagues to develop an understanding of likely misconceptions is valuable.  
3.5. Explicitly teaching pupils the knowledge and skills they need to succeed within particular subject areas is beneficial.  
[bookmark: _Toc204174700][bookmark: _Toc204174953]3.6. In order for pupils to think critically, they must have a secure understanding of knowledge 

	[bookmark: _Toc204174701][bookmark: _Toc204174954]25. ‘Creating Medium Term Plans in English’
[bookmark: _Toc204174702][bookmark: _Toc204174955]1.12.25
[bookmark: _Toc204174703][bookmark: _Toc204174956]PM
	[bookmark: _Toc204174704][bookmark: _Toc204174957]RR
	-What are the features of a Scheme of Work?  
-How can I begin planning a SoW?  
 
 
	*Read Ch 8 ‘Planning’ in Fleming & Stevens ​(2015)​ 
 
Read Ch 8 ‘Working with Big Texts’ in Wright (2012) 
 
[bookmark: _Toc204174705][bookmark: _Toc204174958]Read Ch 9 ‘Teaching the Novel’ in Bleiman ​(2020)​ 
	Learn that:  
2.4. Working memory is where information that is being actively processed is held, but its capacity is limited and can be overloaded.  
2.5. Long-term memory can be considered as a store of knowledge that changes as pupils learn by integrating new ideas with existing knowledge.  
2.7. Where prior knowledge is weak, pupils are more likely to develop misconceptions, particularly if new ideas are introduced too quickly. 
2.8. Regular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned.  
2.9. Requiring pupils to retrieve information from memory, and spacing practice so that pupils revisit ideas after a gap are also likely to strengthen recall.  
[bookmark: _Toc204174706][bookmark: _Toc204174959]2.10. Worked examples that take pupils through each step of a new process are also likely to support pupils to learn. 

	26. ‘Teaching Plays in English’ 
8.12.25
[bookmark: _Toc204174707][bookmark: _Toc204174960]AM 
	[bookmark: _Toc204174708][bookmark: _Toc204174961]RB
	-How can I ‘push back desks’, and teach plays actively?  
-What other drama techniques could I use in other areas of English teaching?  
-What techniques can I use to improve pupils’ written responses to dramatic texts?  

 
	*Read Ch 10 ‘Drama in Teaching and Learning English’ by Franks and Bryer in Davison and Daly ​(2014)​ 
 
*Read Ch 9 ‘Drama’ in Fleming and Stevens ​(2015)​ 
 
Optional reading 
-Read “Drama sets you free – or does it?” in Davison and Moss ​(2000)​ 
-Read Ch 6 ‘Spoken texts and scripts’ in Dymoke ​(2009)​ 
-Read Ch 9 ‘Drama in English’ by Pitfield in Green ​(2011)​ 
-Read Ch 9 ‘Drama’ in Wright ​(2012)​ 


	 

	27. ‘Key Concepts in English’
8.12.25
	[bookmark: _Toc204174709][bookmark: _Toc204174962]RR
	TBC
	
	

	28. ‘Teaching Shakespeare 1 15.12.25
AM 
	[bookmark: _Toc204174710][bookmark: _Toc204174963]RR
	-What methods/approaches to teaching Shakespeare can I use in the classroom?  
-How can I develop confidence in my understanding and knowledge of Shakespeare?  

	*Gibson, R. (2016). Teaching Shakespeare: a Handbook for Teachers.  Cambridge: CUP (N.B. some copies available in the library, although this is one I would recommend you buy!) 
 
*Read Ch 1 ‘Shakespeare: First Contact’ in (Wright, 2012) 
 
*Smith, E. (2019). This is Shakespeare. London: Penguin 
 
 
Optional reading 
-Read Ch 11 ‘Approaching Shakespeare’ by Yandell and Franks in ​(Davison & Daly, 2014)​ 
-Banks, F. (2015). Creative Shakespeare: The Globe Education Guide to Practical Shakespeare. London: Bloomsbury. 
	 

	29. ‘Teaching Shakespeare 2’
15.12.25
PM
	[bookmark: _Toc204174711][bookmark: _Toc204174964]RB
	tbc
	
	

	Weeks 19-29: Guided Implementation
	Teaching Difficult and Sensitive Topics in  English
Racial Literacy
Working Efficiently as a Busy Teacher
Applying for jobs/what to expect at interviews 
Managing an Increased Workload 
	Revisiting behaviour management
Revisiting high expectations in English to push RPTs to be even more ambitious

	Contributing to the medium-term curriculum
Sustainability Education in  English

	Planning lessons from scratch in English
Planning lessons in sequences in English
Using different sorts of adaptive practice in  English

	Working with exam specifications and mark schemes in English
Supporting the pupils to monitor and regulate their own learning in English





	30. ‘Revisiting Planning & Embedding Key Pedagogical Approaches in English’ 
5.1.26
[bookmark: _Toc204174712][bookmark: _Toc204174965]AM 
	[bookmark: _Toc204174713][bookmark: _Toc204174966]RR 
	-What do we mean by planning for progress?  
-How can I demonstrate the pupils I teach are making progress?  
 
 
	*Read Ch1 ‘Assessment, Marking and Feedback’ & Ch7 ‘Classroom Talk and Questioning’ in Hendrick & Macpherson ​(2017)​ 
 
Read Ch 14 ‘Progression in English’ in ​(Brindley & Marshall, 2015)​ 

[bookmark: _Toc204174714][bookmark: _Toc204174967]SBT3: MTP Deadline
	Learn that:  
2.1. Learning involves a lasting change in pupils’ capabilities or understanding.  
2.2. Prior knowledge plays an important role in how pupils learn; committing some key facts to their long-term memory is likely to help pupils learn more complex ideas. 
2.9. Practice is an integral part of effective teaching; ensuring pupils have repeated opportunities to practise, with appropriate guidance and support, increases success 
2.10. Worked examples that take pupils through each step of a new process are also likely to support pupils to learn. 
3.4. Anticipating common misconceptions within particular subjects is also an important aspect of curricular knowledge; working closely with colleagues to develop an understanding of likely misconceptions is valuable. 
3.7. In all subject areas, pupils learn new ideas by linking those ideas to existing knowledge, organising this knowledge into increasingly complex mental models (or “schemata”); carefully sequencing teaching to facilitate this process is important. 
4.2. Effective teachers introduce new material in steps, explicitly linking new ideas to what has been previously studied and learned.  
4.6. Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems. 
4.8. Practice is an integral part of effective teaching; ensuring pupils have repeated opportunities to practise, with appropriate guidance and support, increases success. 
4.11. Homework can improve pupil outcomes, particularly for older pupils, but it is likely that the quality of homework and its relevance to main class teaching is more important than the amount set. 
6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs.  
6.2. Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear.  
6.3. Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use.  
6.4. To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect.  
6.5. High-quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve.  
[bookmark: _Toc204174715][bookmark: _Toc204174968]6.6. Over time, feedback should support pupils to monitor and regulate their own learning. 

	31. ‘Media in English’
5.1.26
[bookmark: _Toc204174716][bookmark: _Toc204174969]PM 
	[bookmark: _Toc204174717][bookmark: _Toc204174970]RR 
	-What do we mean by ‘media’ in English and why it should feature in the teaching of English?  
[bookmark: _Toc204174718][bookmark: _Toc204174971]-How can I use a range of approaches to teach aspects of English using media and multimodal texts, as tools of analysis and as texts themselves?  
	*Read Ch14 ‘Media in English’ by Roberts in Watson & Newman (2021) A Practical Guide to Teaching English in the Secondary School. Abingdon: Routledge.  
 
James Durran’s blog (2021) on teaching media.  
 
Optional reading 
[bookmark: _Toc204174719][bookmark: _Toc204174972]Read Ch 11 ‘Media Education’ in Fleming and Stevens ​(2015)​ 
	 

	[bookmark: _Toc204174720][bookmark: _Toc204174973]32. ‘Poetry 1’
[bookmark: _Toc204174721][bookmark: _Toc204174974]6.1.26
[bookmark: _Toc204174722][bookmark: _Toc204174975]AM
	[bookmark: _Toc204174723][bookmark: _Toc204174976]RR
	-How can I explore and extend own knowledge of poetry? 
[bookmark: _Toc204174724][bookmark: _Toc204174977]-What different approaches to teaching poetry might I use?  
	*Read Chapter 1 “Why Poetry?” in Naylor and Wood (2012) 
 
*Read Chapter 10 ‘Teaching Poetry’ in Fleming & Stevens (2015) 
 
[bookmark: _Toc204174725][bookmark: _Toc204174978]Recommended book: Clanchy, K. (2020). How to Grow Your Own Poem. London: Picador 
	 

	33. ‘Memory in English & Poetry by Heart’ 
6.1.26
[bookmark: _Toc204174726][bookmark: _Toc204174979]PM 
	[bookmark: _Toc204174727][bookmark: _Toc204174980]RR 
	[bookmark: _Toc204174728][bookmark: _Toc204174981]tbc 
	 
	Learn that:  
2.1: Learning involves a lasting change in pupils’ capabilities or understanding. 
2.2: Prior knowledge plays an important role in how pupils learn; committing some key facts to their long-term memory is likely to help pupils learn more complex ideas. 
2.3. An important factor in learning is memory, which can be thought of as comprising two elements: working memory and long-term memory. 
2.4. Working memory is where information that is being actively processed is held, but its capacity is limited and can be overloaded. 
2.5. Long-term memory can be considered as a store of knowledge that changes as pupils learn by integrating new ideas with existing knowledge. 
2.8. Regular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned.  
[bookmark: _Toc204174729][bookmark: _Toc204174982]2.9. Requiring pupils to retrieve information from memory, and spacing practice so that pupils revisit ideas after a gap are also likely to strengthen recall 

	34. ‘Reading 4: Developing a Community of Readers & Reading for Pleasure’ 
9.2.26
[bookmark: _Toc204174730][bookmark: _Toc204174983]AM 
	[bookmark: _Toc204174731][bookmark: _Toc204174984]KS 
	-How can we create a culture of reading for pleasure in the classroom/whole school?  
 

	*Read article: Giovanelli, M., & Mason, J. (2015). 'Well I don't feel that': Schemas, worlds and authentic reading in the classroom English in Education, 49(1), 41-55. 

SBT4: Reading Autobiography Deadline
 
Optional reading 
-Read Ch 3 ‘Prose fiction’ in ​(Dymoke, 2009)​ 

	Learn that:  
[bookmark: _Toc204174733][bookmark: _Toc204174986]4.8 Practice is an integral part of effective teaching; ensuring pupils have repeated opportunities to practise, with appropriate guidance and support, increases success. 

	35. ‘Poetry 2’
9.2.26
PM
	[bookmark: _Toc204174734][bookmark: _Toc204174987]RB
	-How can I plan for progress when teaching poetry?  
-How can I engage students with poetry through form and structure?  
 
 
	*Read Ch 12 ‘Possibilities with Poetry’ by Cliff Hodges in ​(Davison & Daly, 2014)​ 
 
Optional reading  
-Read Ch 4 ‘Poetry’ in ​(Dymoke, 2009)​ 
-Read Ch 4 ‘Poetry, Texts and Pupil Responses’ in (Wright, 2012) 
	Learn that:  
2.2. Prior knowledge plays an important role in how pupils learn; committing some key facts to their long-term memory is likely to help pupils learn more complex ideas. 
2.8. Regular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned. 

	36. ‘Revisiting Assessment in English’ 
10.2.26
PM 
	[bookmark: _Toc204174735][bookmark: _Toc204174988]FK 
	-How has my understanding of assessment in English developed so far?  
-What approaches to marking can I use to maximise efficiency and minimise workload?  
	Chiles, M. (2020) The Craft of Assessment. Woodbridge: John Catt. 
Donarski, S. (ed). (2020) The ResearchEd Guide to Assessment. Woodbridge: John Catt.  
	 

	37. ‘Teaching A Level English’ 
23.2.26
AM 
	[bookmark: _Toc204174736][bookmark: _Toc204174989]RB 
	-What are pupils’ choices in English post-16?  
-What do English A Levels consist of and what do I need to think about before teaching A Level?  
-How can I plan for progression from KS4 to KS5?  
	*Read Ch13 ‘Teaching Post-16 English’ by Snapper in Green ​(2011)​ 
 
*Read Ch 13 ‘Advanced Level English’ by Bleiman in Davison and Daly ​(2014)​ 
	 

	38. ‘Spoken Language’ 
23.2.26 
PM 
	[bookmark: _Toc204174737][bookmark: _Toc204174990]RB 
	-What is Spoken Language in English?  
-How is it assessed?  
-How can I support development in Spoken Language?  
	*Read Ch 4: ‘Speaking and Listening’ in ​(Fleming & Stevens, 2015)​ 
	 

	39. ‘The Primary English Curriculum & Transition’
24.2.26
PM 
	[bookmark: _Toc204174738][bookmark: _Toc204174991]RR 
	What does transition look like between key stages? 
	 SBT5: Primary School Visit deadline
	 

	Weeks 30-43: Independent Implementation
	Being a consistently effective ethical community participant in English
Creating a school culture and school leadership
Thriving as an ECT and making the most of the ECF support
	
	Long term planning and department leadership in English
Being a consistently effective critical curriculum thinker in English
	Being a consistently effective responsive and reflective practitioner in English
	




	40. ‘Creativity in English’ 
13.4.26
[bookmark: _Toc204174739][bookmark: _Toc204174992]AM 
	[bookmark: _Toc204174740][bookmark: _Toc204174993]RR
	-What is the relationship between English and Creativity? 
-How can I bring Creativity into my lessons?  
 
	*Read extracts from: McCallum, A. (2012). Creativity and Learning in Secondary English. Abingdon: Routledge. ​(McCallum, 2012)​ 
 
See also:
https://theemotionallearner.com/2019/03/16/can-knowledge-get-in-the-way-of-creativity/  
	 

	[bookmark: _Toc204174741][bookmark: _Toc204174994]41. ‘Eco-English & Working Across the Curriculum’
[bookmark: _Toc204174742][bookmark: _Toc204174995]13.4.26
[bookmark: _Toc204174743][bookmark: _Toc204174996]PM
	[bookmark: _Toc204174744][bookmark: _Toc204174997]RR
	[bookmark: _Toc204174745][bookmark: _Toc204174998]Tbc 
	
	

	42. ‘Research in English’ 
22.6.26
[bookmark: _Toc204174746][bookmark: _Toc204174999]AM 
	[bookmark: _Toc204174747][bookmark: _Toc204175000]RR 
	-How has my action research project impacted on my teaching practice?  
 
 
	*Read Ch12 ‘Research, Theory, Practice and CPD’ in Bleiman ​(2020)​ 
 
Read relevant chapters in Hendrick and Macpherson ​(2017)​ 
 
	Learn that:  
8.1. Effective professional development is likely to be sustained over time, involve expert support or coaching and opportunities for collaboration.  
[bookmark: _Toc204174748][bookmark: _Toc204175001]8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement. 

	43. ‘Sequencing the Curriculum in English’ 
22.6.26
PM 
	[bookmark: _Toc204174749][bookmark: _Toc204175002]RR/NATE
	-What are the possibilities and choices that influence how a long-term curriculum is organised and sequenced? 
	 
	3.3 Ensuring pupils master foundational concepts and knowledge before moving on is likely to build pupils’ confidence and help them succeed. 
3.4. Anticipating common misconceptions within particular subjects is also an important aspect of curricular knowledge; working closely with colleagues to develop an understanding of likely misconceptions is valuable. 
3.5. Explicitly teaching pupils the knowledge and skills they need to succeed within particular subject areas is beneficial. 
3.6. In order for pupils to think critically, they must have a secure understanding of knowledge within the subject area they are being asked to think critically about. 
3.7. In all subject areas, pupils learn new ideas by linking those ideas to existing knowledge, organising this knowledge into increasingly complex mental models (or “schemata”); carefully sequencing teaching to facilitate this process is important. 
3.8. Pupils are likely to struggle to transfer what has been learnt in one discipline to a new or unfamiliar context. 
4.2. Effective teachers introduce new material in steps, explicitly linking new ideas to what has been previously studied and learned.  
4.8. Practice is an integral part of effective teaching; ensuring pupils have repeated opportunities to practise, with appropriate guidance and support, increases success. 
2.5. Long-term memory can be considered as a store of knowledge that changes as pupils learn by integrating new ideas with existing knowledge. 
2.8. Regular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned. 
2.9. Requiring pupils to retrieve information from memory, and spacing practice so that pupils revisit ideas after a gap are also likely to strengthen recall. 

	44. ‘Reflections & Becoming an English Teacher’ 
23.6.26
PM 
	[bookmark: _Toc204174750][bookmark: _Toc204175003]RR 
	-How have I progressed over the PGCE year?  
-What are my targets as an ECT?  
	CCoT (2020) The Early Career Framework Handbook. London: Sage.  
	 


[bookmark: _Toc299108607][bookmark: _Toc206220238][bookmark: _Toc523917284][bookmark: Deadlines]
[bookmark: _Toc204174751][bookmark: _Toc204175004]5. Working towards the Standards and collecting evidence

[bookmark: _Toc299108608][bookmark: _Toc206220239][bookmark: _Toc523917285][bookmark: _Toc204174752][bookmark: _Toc204175005]a. How to File your Evidence

Over the course of the year, you will complete plans and reflections, produce and adapt resources, and organically collect documents that can demonstrate your engagement with the curriculum. In the final stage, you will start collating this as evidence towards the Teachers’ Standards in your E-Portfolio. The evidence you collate forms a significant part of how you are assessed for Qualified Teacher Status (QTS). 


[bookmark: _Toc299108609][bookmark: _Toc206220240][bookmark: _Toc523917286][bookmark: _Toc204174753][bookmark: _Toc204175006]b. The E-Portfolio Contents

Your E-Portfolio provides a record of your work during the course and will enable you to demonstrate that you have reached a satisfactory standard in Subject Knowledge, Skills and Understanding, Practical Teaching and other supporting evidence.

It is your responsibility to assemble, organise, index and regularly update your E-Portfolio so that evidence towards the Standards builds as the course progresses.

You will share access to your E-Portfolio and may be requested to discuss your E-Portfolio at any time for review by:
· A University tutor or school mentor;
· An External Examiner or the Chief External;
· OFSTED Inspectors.

You will cover exactly what to include in your E-Portfolio in the Foundational Curriculum and a Subject Method session.


[bookmark: _Toc523917288][bookmark: _Toc204174754][bookmark: _Toc204175007]c. Mark book

[bookmark: _Toc299108611][bookmark: _Toc206220242]Schools have different practices, and you may be provided with a paper mark book or an electronic one.  You will need to show evidence of assessment and providing feedback (including marking) that impacts pupil progress, and tasks set for homework.  You should be aware of prior data and information relating to pupils’ individual needs, for example Individual Education Plans (IEPs). You should also file copies of assessment tasks that you have used with pupils and any feedback that you have given.  


[bookmark: _Toc523917289][bookmark: _Toc204174755][bookmark: _Toc204175008]d. Planning

Clear and detailed lesson planning is central to effective teaching.  At the beginning, planning will take considerable time, and you will need to complete detailed lesson plans. This is because the lesson plan acts as a safety net for you and ensures you engage with all the component parts of planning in a systematic way. 

Lesson plans do not need to be word-processed but must be legible!  Please use the UoR English lesson plan template (see Appendix B).

On this course, planning is broadly broken into five sections that are necessarily interlinked:

WHAT	What do pupils need to learn in terms of knowledge or skills?  What content are you going to cover? What are the intended learning objectives and outcomes for this lesson? 

WHY 		What is the purpose of this lesson?  Place the lesson in its context e.g. where 
does it fit in the Scheme of Work/how is it related to the Programme of Study or sequence of learning?  

HOW 	Classroom organisation, management structure and resources that will enable pupils to reach the intended learning goals. 

WHEN	Timing of activities in the lesson (or perhaps over a number of lessons).  How long will they need to complete tasks? What might need to be completed outside of the lesson (such as preparation or homework)? 

WHO 	Who are the pupils in this class that you’re planning for?  How will you meet their needs/challenge them sufficiently in the lesson? This will be closely linked to the four other sections as you need to respond to the pupils in front of you.


In the Guided and Independent Implementation modules you will be expected to plan for learning in sequences. In these modules you will have the option of planning using either a streamlined (‘non-negotiables’) lesson plan (Appendix C) or a medium-term plan (Appendix D) to reflect your increasing ability to plan more flexibility and responsively to events in the classroom.

[bookmark: _Toc299108613][bookmark: _Toc206220244]
[bookmark: _Toc523917291][bookmark: _Toc204174756][bookmark: _Toc204175009]f. Lesson Reflections

You need to reflect upon each lesson that you teach, doing so increasingly instinctively. On the Shared Implementation and Guided Implementation Modules, where capacity allows this self-evaluative process can be completed more formally, using a template provided by your Subject Leader. However, you and your Mentor might find that the WRoP and Mentor Meetings reveal you are reflecting without the need for additional paperwork. Post-lesson reflections do not need to be lengthy but should be thoughtful. Try to avoid general statements like ‘It went well because pupils seemed to enjoy the activity’ - they may well have done, but that doesn’t mean that they have learnt what you intended them to learn!  

· [bookmark: _Hlk204163256]What went well?
· How I know and use this?
· One aspect that went less well
· How do I know this?
· Next steps? Focus for next observation

Evidence of reflection is vital in showing your engagement with our programme aims, can be used as evidence for QTS.

Throughout your school experience you should try to progress in the focus of your evaluations. For example:

· In the beginning of each placement, you will be planning for small sections of a lesson and evaluations might focus on very particular aspects of your teaching, such as the pupils’ responses to you and the work you are setting, clarity of instructions or behaviour management;
· As the year goes on, you will take more responsibility for lessons, and you may wish to move on to pinpointing exactly how you are operating as a teacher. What strategies for classroom management and task setting are effective? What isn’t working and why? 
· As you develop competence, you will increasingly focus on what the pupils are actually learning and how you know. Note things that they say and do which provide actual evidence of their progress.


[bookmark: _Toc204174757][bookmark: _Toc204175010]g. Additional Experiences and Evidence

Primary School Visit

During the school year, your Placement A ITTCo will arrange a day in one of their feeder Primary Schools. This visit must take place before February Half Term. During this day you will use the form your Subject Lead has posted on BlackBoard to guide your observations and takeaways. This will then be discussed in a school-based Professional Studies session, and in a Subject Method session at university in the week commencing 23 February.

Enrichment Experience

Subject to your tutor’s visit during the Independent Implementation Stage, you will get the opportunity to experience enriching activities during the final week of the programme. This will include opportunities to build confidence in teaching a second subject or A Level, planning and teaching PSHE, and working with SEND pupils. Please note that this subject to the Tutor and Mentor’s agreement that an enrichment activity would not be less impactful to your progress than remaining teaching your timetable.

Fundamental Skills

Throughout the course, you will be demonstrating evidence of your proficiency in English and Maths. The vast majority of these will come through your normal day-to-day activities. It is up to you to be aware of when you are practising and improving your Fundamental Skills of English and Maths throughout the course. You mentor will capture these in Reports 1 and 2.
[bookmark: _Toc523917301]
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[bookmark: _Toc204174758][bookmark: _Toc204175011]Appendices 

[bookmark: _Toc523917302][bookmark: _Toc204174759][bookmark: _Toc204175012]Appendix A: English Teaching Reading List & Commonly Taught School Texts
This list constitutes only a selection of useful texts.  You will find there are many more available under each heading, but the texts named in “English core texts” are ones we will regularly draw upon.  
 
English core texts 
Bleiman, B. (2020). What Matters in English. London: English & Media Centre. 
Brindley, S. & Marshall, B. (eds) (2015). Masterclass in English Education. London: Bloomsbury. 
Davidson, J. and Daly, C. (2014) 4th edition, Learning to Teach English in the Secondary School, A companion to school experience, Abingdon: Routledge. 
Fleming, M., & Stevens, D. (2015). English Teaching in the Secondary School (4th ed.). Abingdon: Routledge. 
Watson, A. & Newman, R. (eds) (2021) A Practical Guide to Teaching English. Abingdon: Routledge 
Wright, T. (2010). How to be a Brilliant English Teacher. Abingdon: Routledge. 
 
Useful Pre-Course Reads  
Bleiman, B. (2020). What Matters in English Teaching. London: English & Media Centre. (Barbara's blog can be found here and you can download the first chapter here.) 
Eaglestone, R. (2021). ‘Powerful knowledge, cultural literacy and the study of literature in schools’. Impact, June 2021, available here 
Eaglestone, R. (2017). Doing English. London: Routledge. 
Eaglestone, R. (2019). Literature: Why It Matters.  Cambridge: Polity  
Goddard, A. (2012). Doing English Language. Abingdon: Routledge 
Roberts, R. (2019). 'A "Godlike Science": English Teaching in Secondary Schools' in C.J. Hall & R. Wickaksono (eds.) Ontologies of English: conceptualising the language for learning, teaching, and assessment. Cambridge: Cambridge University Press. 
Roberts, R. (2019). 'English - the torch of life: reflections on the Newbolt Report from an ITE perspective', English in Education, 53(3), 211-222 
Wright, T. (2010). How to be a Brilliant English Teacher. Abingdon: Routledge. 
 
Assessment in English 
Marshall, B. (2011) Testing English: formative and summative approaches to English assessment. New York: Continuum  
Marshall, B. & Wiliam, D. (2006). English inside the Black Box: assessment for learning in the English classroom. London: nferNelson. 
 
Cognitive Science in English 
The Cognitive Science Behind ‘Rosenshine’s Principles of Instruction’ blog 
Enser, Z. (2021) ‘What did cognitive science ever do for me?’ blog 
Mason, J. & Giovanelli, M. (2021). Studying Fiction: A Guide for Teachers and Researchers. Abingdon: Routledge.  
Durran, J. (2018) Designing a Teacher-Led Reading Lesson (blog) 
Smith, M. (2021) What do we really mean by CLT? blog 
 
Diversity & Inclusion in English 
Aston University’s ‘Diversifying texts in English’
Britton, J (1987). ‘Vygotsky’s contribution to pedagogical theory’. English in Education, 21(3), 22-26. 
Gregory, E & Williams, A (2000) 'Living literacies in homes and communities,' from City Literacies: learning to read across generations and cultures. London & New York: Routledge. 
Kara, B. (2021) Diversity in Schools. London: Sage 
Mansworth, M. (2021). Teach to the Top. Woodbridge: John Catt.
Penguin (2021) Lit in Colour website 
Shukla, N. (ed.) (2016). The Good Immigrant. London: Unbound. 

Drama 
[image: A book cover of a book

Description automatically generated]Bowen, N., Brimming, J., Engineer, J., & Mortimore, K. (2019). The Art of Drama Vol. 1: An Inspector Calls. London: Peripeteia Press. 
Bryer, T. et al. (2023). Drama at the Heart of English. Abingdon: Routledge.
McGuinn, N. (2014). The English Teacher’s Drama Handbook. London: Routledge 
Coles, J. (2013) ‘The common property of us all?’ Teaching English, 1, pp. 58–62 
 
Environment
Matthewman, S. (2011). Teaching Secondary English as if the Planet Matters. Abingdon: Routledge. 

General English Pedagogy  
Davison, J. & Daly, C. (eds) (2020). Debates in English Teaching. Abingdon: Routledge 
Gordon, J. (2015). Teaching English in Secondary Schools. London: Sage  
Green, A. (Ed.). (2011). Becoming a Reflective English Teacher. Maidenhead: Open University Press.  
McCallum, A. (2012). Creativity and Learning in Secondary English. Abingdon: Routledge. 
Yandell, J. (2014) The Social Construction of Meaning. London & New York: Routledge. 
  
Language, Vocabulary, Grammar and Spelling 
Aarts, B.; Cushing, I.; Hudson, R. (2018). How to Teach Grammar. Oxford: Oxford University Press.  
Beck, L.; McKeown, M.; Kucan, L. (2013). Bringing Words to Life. New York: The Guildford Press. 
Cameron, D. (2007). The Teacher’s Guide to Grammar. Oxford: Oxford University Press 
Crystal, D. (2004). Making Sense of Grammar. London: Longman.  
Crystal, D. (2003). The Cambridge Encyclopaedia of the English Language (2nd ed.). Cambridge: Cambridge University Press. 
Giovanelli, M. & Clayton, D. (2016). Knowing About Language: Linguistics and the Secondary English Classroom. Abingdon: Routledge.  
Giovanelli, M & Mason, J. (2018). The Language of Literature: An Introduction to Stylistics. Cambridge: CUP. 
Goddard, A. (2012). Doing English Language. Abingdon: Routledge 
Illingworth, M. & Hall, N. (2015). Creative Approaches to Teaching Grammar. Abingdon: Routledge.  
Illingworth & Hall (eds) (2018) Teaching English Language 16-19: A Comprehensive Guide for Teachers of A and AS Level English Language, Abingdon: Routledge.  
Quigley, A. (2018). Closing the Vocabulary Gap. Abingdon: Routledge.  
Ross, A., & Hunt, P. (2009). Language Knowledge for Secondary Teachers. Abingdon: Routledge. 
Webb, J. & Giovanelli, M. (2023). Essential Grammar. Abingdon: Routledge.
Westwood, P. (2014). Teaching Spelling.  Abingdon: Routledge.  
 
Literature and Criticism  
Atherton, C.; Green, G.; Snapper, G. (2013). Teaching English Literature 16-19: An Essential Guide. Abingdon: Routledge.  
Bennet, A. & Royle, N. (2016). An Introduction to Literature, Criticism and Theory. Abingdon: Routledge. 
Eaglestone, R. (2017). Doing English. London: Routledge. 
Eaglestone, R. (2019). Literature: Why It Matters.  Cambridge: Polity  
Eagleton, T. (2013). How to Read Literature. New Haven: Yale University Press.  
Fish, S. (1980). Is There A Text In This Class? Cambridge, Mass.: Harvard University Press 
Mukherjee, A. (2013). What Is a Classic? Postcolonial Rewriting and Invention of the Canon, Stanford University Press. 
Rosenblatt, L. (1978). The Reader, The Text, The Poem. Carbondale: Southern Illinois University.
Rosenblatt, L. (1995). Literature as Exploration. New York: The Modern Language Association 
Sutherland, J. (2013). A Little History of Literature.  London: Yale University Press.  
Range of titles: New Critical Idiom series.  Abingdon: Routledge.   
 
Media 
Burn, A. & Durran, J. (2007) Media Literacy in Schools: Practice, Production and Progression. London: Sage.  
The Media Teacher’s Handbook (Routledge, 2012), edited by Scarratt and Davison 
Roberts, R. (2021) in Watson, A. & Newman, R. (eds) A Practical Guide to Teaching English. Abingdon: Routledge 
 
 
Mentoring 
Hickman, D. (Ed.) (2020) Mentoring English Teachers in the Secondary School.  Abingdon: Routledge. 
 
Metaphor 
Gearey, J. (2012) I Is An Other. New York: HarperCollins 
Lakoff & Johnson (1980) Metaphors We Live By, Chicago: University of Chicago Press 
Ricour, P. (1975/2003) The Rule of Metaphor. London: Routledge  
 
Planning 
Helman, Z. & Gibbs, S. (2022). The Trouble with English and How to Address it: A Practical Guide to Designing and Delivering a Concept-Led Curriculum.  Abingdon: Routledge. 
Savage, J. (2015). Lesson Planning: Key Concepts and Skills for Teachers. Abingdon: Routledge. 
Webb, J. (2019) How to Teach English Literature. Woodbridge: John Catt.  
 
Poetry 
Bryan, B. & Styles, M. (eds) (2013) Teaching Caribbean Poetry. Abingdon: Routledge.  
Clanchy, K. (2020). How to Grow Your Own Poem. London: Picador.
Eagleton, T. (2007).  How to Read a Poem. Oxford: Blackwell. 
Naylor, A., & Wood, A. (2012). Teaching Poetry: reading and responding to poetry in the classroom. Abingdon: Routledge. 
Patterson, D. (2012). 101 Sonnets from Shakespeare to Heaney.  London: Faber & Faber 
Patterson, D. (2021). The Poem: Lyric, Sign, Metre. London: Faber & Faber. 
Strand, M. & Boland, E. (eds). (2000). The Making of a Poem: a Norton anthology of poetic forms. London: Norton  
 
Primary English 
Barrs, M. & Cork, V. (2001) The Reader in the Writer, London: Centre for Literacy in Primary Education 
Minns, H. (1997) Read it to me now! Buckingham: Open University Press 
 
Reading  
Cliff-Hodges, G. (2015). Researching and Teaching Reading. Abingdon: Routledge. 
Dean, G. (2003). Teaching Reading in Secondary Schools. (2. Edition, Ed.) London: David Fulton. 
Dymoke, S. (2009). Teaching English Texts 11 - 18. London: Continuum. 
Gamble, N., & Yates, S. (2008). Exploring Children’s Literature. London: Sage 
Goodwin, P. (2008). Understanding Children’s Books. London: Sage 
Gregory, E. (2008) Ch2 ‘The Social Context: Important Practices’, from Learning to read in a new language: making sense of words and worlds. London: SAGE 
Meek, M. (1998) How Texts Teach What Readers Learn. London: Thimble Press 
Wood, J. (2009) How Fiction Works.  London: Vintage 
 
Shakespeare 
Banks, F. (2014) Creative Shakespeare: The Globe Education Guide to Practical Shakespeare. London: Bloomsbury.  
Gibson, R. (2016). Teaching Shakespeare. Cambridge: CUP.  
Haddon, J. (2009). Teaching Reading Shakespeare. London: Routledge.  
Smith, E. (2020). This is Shakespeare. London: Pelican.  
 
Talk 
Alexander, R. (2010). Towards Dialogic Teaching: Rethinking classroom talk (4th ed.). York: Dialogos. 
Coultas, V. (2007). Constructive Talk in Challenging Classrooms. Abingdon : Routledge. 
Mercer, N. (1995). The Guided Construction of Knowledge: Talk Amongst Teachers and Learners: Talk Among Teachers and Learners. Clevedon: Multilingual Matters.  
Mercer, N., & Hodgkinson, S. (Eds.). (2008). Exploring talk in school: inspired by the work of Douglas Barnes. London: Sage. 
Nystrand, M. (1997). Opening Dialogue: understanding the dynamics of language and learning in the English classroom. New York: Teachers College Press.  
 
Writing 
Barrs, Myra & Valerie Cork (2001) The Reader in the Writer, London: Centre for Literacy in Primary Education 
Beard, R. (2000), Developing Writing 3-13, Abingdon: Hodder & Stoughton  
Barton, G. (2012). Don’t Call It Literacy. Abingdon: Routledge.  
Bowen, N. (2014). The Art of Writing English Literature Essays GCSE. London: Peripeteia Press. 
Bowen, N., & Meally, M. (2015). The Art of Writing English Literature Essays: A Level and Beyond. London: Peripeteia Press. 
Catt, R. (2002) ‘What’s the Worth? Thinking about writing at Key Stages 2 & 3’ in Unlocking Writing, Williams, M. (ed) London: David Fulton. 
Grainger, T.; Goouch, K; Lambrith, A. (2005) Creativity and Writing: developing voice and verve in the classroom. London & New York: Routledge 
Hyland, K. Teaching & Researching Writing. Abingdon: Routledge. 
Kress, G. (1994). Learning to Write. London: Routledge.  
MacArthur, C.; Graham, S.; Fitzgerald, J. (2016) Handbook of Writing Research. New York: The Guildford Press.  
Queneau, R. (2012). Exercises in Style. New York: New Directions Books 
Sedita, J. (2023). The Writing Rope. Baltimore: Paul H. Brooks.
Smith, J. & Wrigley, S. (2016). Introducing Teachers' Writing Groups. Abingdon: Routledge. 
Strong, J. (2013).  Talk for Writing in Secondary Schools. Maidenhead: Open University Press. 
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Journals 
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Useful websites 
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National Association of Teachers of English www.nate.org.uk    
The English Association: https://englishassociation.ac.uk/     
British Library: http://www.bl.uk/    
The English and Media Centre: https://www.englishandmedia.co.uk   
Englicious:  http://www.englicious.org/   
Royal Holloway, University of London English teaching hub: https://www.royalholloway.ac.uk/research-and-teaching/departments-and-schools/english/about-us/teacherhub/   
The Victorian web: www.victorianweb.org    
Poetry by Heart: www.poetrybyheart.org.uk   
The Poetry Foundation https://www.poetryfoundation.org/ 
Bibliomania: www.bibliomania.com  
Folger Shakespeare Library: www.folger.edu  
The Globe: www.shakespearesglobe.com   
Royal Shakespeare Company www.rsc.org.uk   
National Writing Project: https://www.nationalwritingproject.uk/  
Talk 4 Writing: http://www.talk4writing.co.uk/   
James Durran’s blog: https://jamesdurran.blog/ 
The Centre for Literacy in Primary Education: https://clpe.org.uk/   
University of Exeter’s grammar website: http://www.cybergrammar.co.uk/  
The British Film Institute: https://www.bfi.org.uk/   
David Buckingham’s media website: https://davidbuckingham.net/ 
Let’s Think In English: https://www.letsthinkinenglish.org/  
Codexterous’ blog: 
https://codexterous.home.blog/  
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Podcasts 
BBC In our Time https://www.bbc.co.uk/programmes/b006qykl 
BBC Word of Mouth https://www.bbc.co.uk/programmes/b006qtnz 
BBC R4 Front Row https://www.bbc.co.uk/programmes/b006qsq5/episodes/player 
 


Commonly Taught School Texts
Novels KS3: 
Skellig – David Almond 
The Boy in the Striped Pyjamas – John Boyne 
The Tulip Touch – Anne Fine 
The Graveyard Book – Neil Gaiman 
A Monster Calls – Patrick Ness 
Chinese Cinderella – Adeline Yen Mah 
Coram Boy – Jamila Gavin 
The Curious Incident of the Dog in the Night Time – (novel) Mark Haddon 
1984 – George Orwell 
Noughts and Crosses - Malorie Blackman   
Private Peaceful - Michael Morpurgo 
The Other Side of Truth - Beverley Naidoo 
Wonder - R. J. Palacio  
Refugee Boy; Face - Benjamin Zephaniah 
In the Sea there are Crocodiles - Fabio Geda 
The Wind Singer series - William Nicholson 
Dark Matter - Michelle Paver 
Penalty; Keeper; Exposure - Mal Peet  
His Dark Materials Trilogy - Philip Pullman 
Rani and Sukh; (Un)arranged Marriage - Bali Rai 
Witch Child - Celia Rees 
The Hate U Give - Angie Thomas 
The Book Thief - Markus Zusak 
Holes – Louis Sachar
War Horse – Michael Morpurgo
Harry Potter – JK Rowling
The Hunger Games – Suzanne Collins
Of Mice & Men – John Steinbeck
To Kill A Mockingbird – Harper Lee
 
Novels: KS4 
Lord of the Flies – William Golding 
Animal Farm – George Orwell 
The Strange Case of Dr Jekyll & Mr Hyde – RL Stevenson 
A Christmas Carol – Dickens 
Great Expectations – Dickens 
Jane Eyre – Charlotte Bronte 
Frankenstein – Mary Shelley 
Pride & Prejudice  - Jane Austen 
The Sign of Four – Arthur Conan Doyle 
Silas Marner  - George Eliot  
The War of the Worlds – HG Wells  
Ash on a Young Man’s Sleeve – Dannie Abse  
Boys Don’t Cry – Malorie Blackman
My Name is Leon – Kit de Waal 
Plays 
A Midsummer Night’s Dream; Macbeth; Romeo & Juliet; The Tempest; Merchant of Venice; Much Ado About Nothing; Twelfth Night; Henry V  – Shakespeare  
An Inspector Calls – JB Priestley 
Blood Brothers – Willy Russell 
History Boys – Alan Bennett 
DNA – Dennis Kelly 
Curious Incident of the Dog in the Night-time (play script) – Simon Stephens  
Taste of Honey – Shelagh Delany 
My Mother Said I Never Should – Charlotte Keatley  
Journey’s End – RC Sherriff 
The Crucible; A View From the Bridge – Arthur Miller  
Be My Baby – Amanda Whittington 
Our Day Out – Willy Russell
The Importance of Being Ernest – Oscar Wilde 
Leave Taking – Winsome Pinnock
 
Poetry 
Beowulf
‘Blackberry Picking’ – Heaney
The Canterbury Tales – Chaucer
WW1 Poetry (Owen, Sassoon etc.)
The Songs of Innocence and Experience –Blake 
Lyrical Ballads – Wordsworth & Coleridge 
‘The Eve of St Agnes’, ‘Isabella’, ‘Odes’, ‘La Belle Dame Sans Merci’ - Keats.  
‘The Masque of Anarchy’, ‘Ozymandias’ – PB Shelley 
‘The Eagle’, ‘The Lady of Shalott’; ‘Mariana’ - Tennyson. 
‘The Highwayman’ – Noyes
‘The Raven’ - Poe
 
A Level  
Hamlet – Shakespeare 
Othello – Shakespeare 
King Lear – Shakespeare 
The Great Gatsby – F Scott Fitzgerald 

Also see:
Penguin’s Lit in Colour: https://www.penguin.co.uk/about/social-impact/lit-in-colour/teaching-resources/reading-lists 
Aston University’s ‘Diversifying texts in English’: 
https://www.aston.ac.uk/sites/default/files/10999_Aston_DiversifyingTextsinEnglish_English%20Language.pdf 
Funky Pedagogy’s ‘Reading List Project’: https://funkypedagogy.com/the-reading-list-project/


[bookmark: _Toc204174760][bookmark: _Toc204175013][image: UR Device RGB]Appendix B: English PGCE Lesson Plan Template



	[bookmark: _Hlk143506725]KEY INFORMATION
	RPT:                                                                 School:                                                                                     Date: 
Class:                                                               Time/Period:                                                                          Room: 

	WHAT (text/topic/objectives and intended learning outcomes)
	Text/topic:

Learning objectives:

Learning outcomes (the ‘so that’): 


	WHY (context of lesson, how it fits in with the ‘big picture’ of the PoS/SoW and assessment)
	

	HOW (what teaching strategies and learning tasks will be used; how these will be sequenced; what resources will be used and why) and WHEN (indicative timing of activities)
	Resources:
	



	
	Approximate timing:
	Teaching strategy/action (what you are doing)
	Learning activities/tasks (what the pupils are doing – explain why)
	AfL (Opportunities for checking understanding/
progress)
	Differentiation (support or challenge for individuals or groups)

	
	



	
	
	
	

	
	



	
	
	
	

	
	



	
	
	
	

	
	


	
	
	
	

	
	Homework set: 


	WHO (how are groups or individuals being supported or challenged, including use of TA?)
	

	Obstacle(s) some pupils might face in achieving the objective or being stretched further (such as: vocabulary, key concepts, possible misconceptions) and Solutions/strategies 
	Obstacles:


Solutions/strategies: 




[bookmark: _Toc204174761][bookmark: _Toc204175014]Appendix C: Non-negotiables lesson planning pro-forma

	KEY INFORMATION
	Class:                                                               Time/Period:                                                                          Room: 

	WHAT (text/topic/objectives and intended learning outcomes)
	Text/topic:

Learning objectives:

Learning outcomes (the ‘so that’): 


	WHY (context of lesson, how it fits in with the ‘big picture’ of the PoS/SoW and assessment)
	

	HOW (what teaching strategies and learning tasks will be used; how these will be sequenced; what resources will be used and why) and WHEN (indicative timing of activities)

	
	Approximate timing:
	Teaching strategy/action (what you are doing)
	Learning activities/tasks (what the pupils are doing – explain why)

	
	



	
	

	
	



	
	

	
	



	
	

	
	


	
	

	WHO (how are groups or individuals being supported or challenged, including use of TA?)
	



[bookmark: _Toc204174762][bookmark: _Toc204175015]	Appendix D: Medium term planning pro-forma

	KEY INFORMATION
	RPT:
School:
Class:

	WHAT

	Text/Topic:
Longer term learning objectives:
Longer term outcomes:
Resources: 

	WHY
	How does this MTP fit in with the Scheme of Learning and Programme of Study?
What will be the summative assessment?  AOs?

	WHO
	Contextual information about the class (inc. SEND/adaptation needed/stretch/challenge): 

	HOW
	Specific pedagogical approaches:
(Outline of lesson content below)


	












	Lesson 
	Learning objectives/ outcomes
	Activities
	Resources 

	1
	
	

Differentiation/Extension task:

HW: 
	· 

	Lesson reflection: 

Note for following lesson:

	2


	 
	

Differentiation/Extension task:

HW: 
	· 

	Lesson reflection: 

Note for following lesson:

	3
	

	

Differentiation/Extension task:

HW: 
	· 

	Lesson reflection: 

Note for following lesson:

	4
	 
	

Differentiation/Extension task:

HW: 
	· 

	Lesson reflection: 

Note for following lesson:

	5
	
	

Differentiation/Extension task:

HW: 
	· 

	Lesson reflection: 

Note for following lesson:

	6
	
	

Differentiation/Extension task:

HW: 
	· 

	Lesson reflection: 

Note for following lesson:

	MTP Overall reflection: 







[bookmark: _Toc204174763][bookmark: _Toc204175016]Appendix E: Lesson Reflection Pro-Forma



	Lesson context 
(Class, Date, Period, Number in sequence)
	

	Learning Objectives (what did you want the pupils to learn?)
	

	What when well and how do you know?
	

	Describe one aspect of the lesson that went less well and why you think this. 
	

	What are your next steps/what will you do next time you see the class?
	

	What would be a beneficial focus for your next observation? 
	





[bookmark: _Toc204174764][bookmark: _Toc204175017][bookmark: Appendix11][bookmark: _Toc57195711][bookmark: _Toc140155127][bookmark: _Toc15291806][bookmark: _Toc363141385]Appendix F: E-Portfolio contents 2025-26

1 ADMIN

1 RPT Profile
1. Personal information & contact details 
2. DBS confirmation letter	
3. Opening position statement 
4. Subject knowledge audit (if required by the Subject Leader)
5. Evidence of school-based CPD (including safeguarding, GDPR, Health & Safety)
6. Register of attendance
7. Post-16 Tracker
8. Teacher Reference Number (released later in the academic year)

2 Placement Profile
9. Placement school profile
10. Timetables
11. Professional Studies school timetables
12. Additional support forms/Cause for Concern (where relevant)

2 TEACHING

1. Placement School A
2. Placement School B

RPTS may choose to create folders to upload:
· Additional placements/experiences
· Lesson resources
· Academic reading log

3 REFLECTIONS

1. Weekly Reflection on Progress (WRoPs)
2. Mentor Meeting Log
3. Lesson Reflections

RPTS may choose to create folders to upload:
· Lesson observations of colleagues
· Assignment feedback

4 ITAPS

1. Observing Expert Colleagues 
2. Embedding Professional Behaviours within a School Context
3. Being an Inclusive and Adaptive Teacher
4. Assessing and Providing Feedback for Progress Over Time


5 COMMUNITY PARTICIPANT

1. Emails
2. Other Examples
3. Tutor Time

Any examples of involvement in activities that positively contribute to the University, department, school or wider subject community

6 ASSESSMENT

1. Tutor Meetings and Visits
2. Best Evidence Guide
3. Reports
4. Support Plans (if required) 


Please note, there will be some variations according to specific subject needs.
All numbered points are mandatory, and their completion is part of our curriculum expectations. 
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[bookmark: _Toc204174765][bookmark: _Toc204175018]Appendix G: Subject Community Membership
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[bookmark: _Toc81213820][bookmark: _Toc204174766][bookmark: _Toc204175019]Appendix H: School-Based Tasks for English
	
In addition to sharing your Weekly Reflections on Progress (WRoP) to your university tutor, school mentor and ITTCo via your e-portfolio, please complete these English school-based tasks and record your reflections and evaluations as part of your evidence towards the Teachers’ Standards.  When you have completed your School-based English Task, please upload them to your e-Portfolio. 


	[bookmark: _Toc456891935][bookmark: _Toc523917296][bookmark: _Toc49199006]Task 1: How is English taught?
	Deadline: 19.9.25


	To help you understand the English department in which you are teaching, find out key information about it.  Here are some questions to help you: 
1. Read the department’s handbook, if they have one.  Is there a stated vision or ethos?  If so, what is it? 
2. How is English teaching organised in the school?  Are the groups mixed ability, banded, or set?  Are all the English teachers specialists?  Who teaches 'A' level (if applicable)?   How are responsibilities delegated across the department?  How does the department meet and for what purposes?
3. How are Programmes of Study organised across the Key Stages?  Do pupils start GCSEs in Yr10 or earlier?  Are there existing schemes of work for each year groups?  
4. What kinds of resources are used?  For example: course books, anthologies, books, teacher-produced resources, such as booklets.  Does the department have its own computers, if not what access does it have?  Is there a school policy on use of mobile devices in lessons?  
5. Which exam board does the department use for GCSE?  What approaches are used at Key Stage 4 to teach GCSE English and GCSE English Literature specifications?  How does it compare with your own memory of examination English? 
6. How is drama used within the English classroom?  Is Drama offered as a discrete subject?
7. How is Media/Film used within English?  Does the department also teach Media separately?  Are there specialist teachers?  How do they organise teaching the creative/practical element of Media/Film Studies? 
8. How is language, and particularly grammar, teaching approached?  How do teachers feel about grammar teaching and its place in English lessons?
9. How do teachers assess, monitor, record and report on their pupils’ progress and needs?  Is there a marking policy that is followed?  Does the department use a particular strategy to engage pupils in assessment feedback, such as ‘DIRT’?
10. Are there other adults working in the classroom, Learning Support Assistants [LSAs] for example?  If so, how do teachers work with them?

Type up your answers and upload to your e-Portfolio. 

	Evidence: 
Notes in response to Qs

	Activities
Discuss with your colleagues how English is taught within your main school.  Read the department handbook. 




	[bookmark: _Toc456891933][bookmark: _Toc523917298][bookmark: _Toc49199008]Task 2: Peer teaching Carnegie medal winners 
	Deadline:  23.9.25


	· Read a selection of contemporary teenage fiction. 
· You will be paired up with a peer, to collaborate, plan and ‘teach’ your peers about engaging pupils in your chosen novel.
· Consider readers, purpose for reading and ways into the experience of the novel
· In your pairs, prepare a 20min presentation based on your allocated YA book.  Use the following structure:

a. 5mins: Introduction to the book.  Why you chose it; who it would be appropriate for (in KS3); what are the key themes that you would like to draw out whilst teaching it; are there interesting elements to explore in terms of the writing/structure/form etc.; how might it be used as a stimulus for different kinds of writing activities etc.
b. 10mins: Micro teaching activity based on the book.  You will ‘teach’ this bit to the other pair, perhaps on the opening.  
c. 5mins: Discuss your thinking behind the teaching activity and explain where you would want the teaching to go next. 
Following your presentation, you will receive feedback on the micro-teaching activity, in the following areas:
· New content was introduced effectively, by being clearly explained, interesting, engaging.  
· The were opportunities for learners to be effectively involved, through questioning and activities. 
· The learning objectives were met. 
· Relevant CCF statements related to professional behaviours: 
· - The RPT was a key role model, who can influence the attitudes, values and behaviours of their pupils.
· - The RPT established and reinforced routines, particularly through positive reinforcement, and created an effective learning environment. 
· - The RPT created a predictable and secure environment (which would be particularly valuable for pupils with special educational needs).

This will enable you to consider how you handle and respond to feedback conversations. 

You will then complete the relevant section in the ITAP2 booklet.  
· Comment on your experience this week’s WRoP.  Upload your presentation and any resources onto your e-Portfolio.  



	Evidence: 
Lesson plan, presentation & evaluation

This activity is part of ITAP2 ‘Professional Behaviours’
	Activities 
Read a range of contemporary teen fiction
Plan an approach to the teaching of one of the novels
Teach peers 
Discuss & evaluate your ideas 




	[bookmark: _Toc456891938][bookmark: _Toc523917299][bookmark: _Toc49199009]Task 3: Designing a Medium Term Plan
	Deadline: 5.1.26


	
Design a short Scheme of Work on a topic or text of your choice.  This should consist of a minimum of six lessons and include overall aims, assessment criteria, and outcomes.  (You could also include: lesson plans, resources and an evaluation of the whole SoW, if you have the opportunity to teach it).  The resulting SoW and resources will be shared with the group. 


	Evidence: 
Scheme of Work, inc. lesson plans, resources and evaluations

	Activities
Planning and evaluating a SoW



	[bookmark: _Toc456891934][bookmark: _Toc523917297][bookmark: _Toc49199007]Task 4: Reading for Pleasure & Reading Autobiography 
	Deadline:  9.2.26


	
Find out:
How your school/department promotes Reading for Pleasure.  Are there designated ‘reading lessons’?  What is their rationale?  How are these lessons organised?  How is the library used?  Is there a whole-school approach (initiatives such as ‘Drop Everything and Read’)?  
Does your department know what/how much the pupils read in their own time?  How do they know this?  Why is it important to know? 

Task:
Create a reading autobiography, charting your history of reading.  A reading autobiography highlights moments in your reading history that made an impact on your choices and preferences about reading and includes your most influential experiences with texts, including nonfiction, indicating texts which have had a powerful impact on you as a reader.  You can choose to present your autobiography in any way you wish (Prezi, PowerPoint, collage, short film). Presentations are to be no longer than 3mins each; to be shared during a session. 

	Evidence: 
Notes in response to questions. 

	Activities 
Discuss & evaluate reading for pleasure
Create your own reading autobiography 





	[bookmark: _Toc456891939][bookmark: _Toc523917300][bookmark: _Toc49199010]Task 5: Primary school visit - English
	Deadline: 24.4.26


	The main purpose of your visit is to develop an understanding of children’s experience of primary school so that you, as a secondary teacher, can build on and develop their learning.  You should spend at least one day in a primary school.  It would be useful to look closely at the curriculum requirements for Key Stages 1 and 2 before your visit.  In the course of your time in a primary school, please find out about the following as far as you can and write a brief report:

1. Context
a. What is the context of the primary school?  (Size, location, religious denomination, feeder to a secondary school etc.)
2. Assessment and ability
a. How are children grouped in the school?  Are they put into ability sets for any curriculum areas?  Are they taught exclusively in year groups or are they sometimes taught in vertical groupings?
b. How does the school assess their pupils (since National Curriculum Levels have been abolished)?  How is assessment data used in the school to support the learning of individuals? 
3. SEN
a. What provision is made in the school for children with special educational needs? 
4. Language
a. What observations have you made about the language environment of the school?  e.g. are there other languages being used as well as English?  Are key words and texts displayed around the school?  Is language generally visible/present?  Does the school have a policy on language?
5. Speaking and Listening
a. How much are Speaking and Listening part of classroom activities and how are they used e.g. pair and group work, pupil discussions, presentations etc.  Find out about how Speaking and Listening skills are promoted and developed across the curriculum.
6. Reading
a. How is reading taught?  What texts are used, especially with Year 6?  Do pupils have access to books e.g. in the classroom, from the school library?
b. What is school policy on using phonics for early readers?  How are older pupils supported with reading?
c. How do teachers assess pupils’ reading development?  What records do they keep?
7. Writing
a. How is writing taught and developed?   Are pupils encouraged to write for different audiences and purposes?  How do pupils keep their work e.g. in books, in folders etc.  What is the school’s approach to the assessment of writing?
8. Grammar and Spelling.  
· How is grammar taught?  How has the KS2 NC tests for grammar and spelling influenced the teaching at KS1 and KS2? How is spelling taught?  How does the school utilise things like spelling tests? 
9. Drama
a. Is Drama a regular part of the curriculum?  Does drama feature as an extra-curricular activity?
10. Information and Communications Technology/Media
a. How are computers used in the school?  Do pupils have regular access to PCs or tablets?  
b. Does Media feature at all in the curriculum?  
11. Progression 
a. How are children at Key Stage One prepared for Key Stage Two?
b. How are children at the end of Key Stage Two prepared for Key Stage Three and entry into secondary school?
c. Pupil records are especially vital to secondary English teachers; try to find out what records are created and how they are used by secondary schools when pupils transfer.  You may also be able to explore other ways in which the school works alongside its secondary partners to aid transition.

Upload your notes onto your e-Portfolio.  

	Evidence: 
Primary school visit report of findings

	Activities
Spend at least one day at a primary school (organised by your main school).  





Dr Rachel Roberts
August 2024
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